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Arts  in  Education  Program 
Report  1976-1980 


• MUSIC  • VISUAL  ARTS  • DRAMA  • DANCE  • 


Kay  Burkhardt,  Arts  in  Education  Specialist 

PLEASE  RETURN 

In  1 976,  Montana's  Office  of  Public  Instruction  continued  its  deliberate  commitment  to 
the  Arts  by  adding  to  the  long-time  music  program,  leadership  in  visual  arts,  drama  and 
dance.  This  commitment  paralleled  new  interest  and  activity  in  the  Arts  both  in  the  state 
and  in  the  nation. 

The  program,  staffing  and  fiscal  support  for  Arts  in  Education  — music,  visual  arts, 
drama  and  dance  — were  basically  in  place  by  January  1977. 

Selected  highlights  of  that  Arts  in  Education  program  philosophy,  direction  and  activity 
for  the  five  years,  1 976-1  980,  follow. 
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Selected  Highlights  of  the  Arts  in  Education 
Program  in  the  Last  Five  Years,  1976-1980 


USOE  FUNDING  CYCLE 

ACTIVITY  1976-80 

» - - . 


1 976— Comprehensive  Arts 
Plan  for  Montana 

• 30  state  organizations  and  agencies  in- 
volved in  planning 

• draft  document  prepared,  circulated  and 
statewide  feedback  received 

• decision  made  that  “the  philosophy  was 
good  but  more  updated  statistics  and 
specific  implementation  plans  needed 
before  the  overall  plan  could  be  made 
practical  and  adopted." 


ARTS  IN  EDUCATION  BASIC 
WORKING  PROGRAM  1976-80 


Worked  in  the  following  areas  of  concern: 

• overall  arts  program  plan 

• three  USOE-funded  programs 

• current  Montana  arts  in  education 
profile,  programs,  and  statistics 

• public  relations  and  advocacy 

• resources 

• funding 

• curriculum 

• career  information 

• workshops  for: 

— administrators 
—teachers 

— school  boards 
—teacher  centers 

— rural  teachers 

— communities 

— university  faculty  and  students 

— art  centers 

— arts  agencies  and  organizations 

• school  and  community  visitations 

• Artists-in-the-Schools  programs 

• Alliance  for  Arts  Education 

• local,  regional,  national  membership  and 
participation 
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U.S.  Office  of  Education 
Funding  Cycle  Activities  1976-80 

The  following  section  contains  information  which  resulted  from  our  United  States  Office 
of  Education  Funded  Projects  1976-80. 

★ The  Arts  in  Education  Survey  (Phase  I;  1 977-78)  was  sent  to  all  the  Montana  ad- 
ministrators and  a 1,440  random  sample  of  Montana  teachers. 

The  information  yield  covered  the  following  areas: 

Current  Status 

• arts  endorsements 

• arts  teaching  assignments 

• college  arts  education  training 

• school  arts  programs 

• evaluation  processes 

• budgets 

• use  of  community  arts  resources 

• use  of  community  artists/performers 

• use  of  touring  arts  people  and  programs 

• arts  field  trips 

• arts  for  the  gifted  and  for  the  handicapped 

Attitudes  Toward  Arts 

• teachers  and  administrators  attitudes  toward  the  importance  of  arts  in  school  as  related  to: 

— curriculum,  goals  and  objectives 

— cooperative  planning 

— arts  specialists/generalists 

— certification 

— arts  field  trips 

— budgets 

— inservice  training 

— arts  assessment 

— arts  instructional  guidelines 

— barriers  to  development  of  school  arts  programs 

★ Ways  to  Strengthen  Arts  in  Education  1978-1979 

Very  practical  suggestions  were  generated  by  over  200  Montana  educators  (schools,  universities, 
and  Office  of  Public  Instruction),  community  people  and  agencies  in  the  areas  of: 

• arts  advocacy 

• college  training  in  arts  education 

• arts  inservice 

• arts  curriculum 

Many  of  the  suggestions  were  followed  in  the  next  year  (see  below). 


★ implementing  Ways  to  Strengthen  Arts  in  Education  1979-80 

Teacher  inservice  and  curriculum  development  were  identified  as  top  priority  needs.  Therefore,  this 
year's  project  featured  two  large  statewide  arts  inservice  workshop/conferences. 
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Digitized  by  the  Internet  Archive 
in  2017  with  funding  from 
Montana  State  Library 


https://archive.org/details/artsineducationp1981  burk 


•k  Draft  of  the  Arts  in  Education 
Comprehensive  State  Pian,  1976 


•k  USOE  Grants 


• Phase  I:  1977-78  — Arts  in  Education  Survey 

• Phase  II:  1978-79  — Arts  in  Education  Programs  in  Montana 
Ways  to  Strengthen  Arts  in  Education 

• Phase  III:  1 979-80  Implementing  Results  of  1 978-79  Study  —Ways  to  Strengthen 
Arts  in  Education  Programs  in  Montana 
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The  Arts  as  Education 


A Plan  for  Comprehensive  Arts 
Education  Programs 
in  Montana  Schools 

1976 


(Available  upon  request.) 


State  of  Montana 
Office  of  Public  Instruction 
State  Capitol 
Helena,  MT  59620 
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ARTS  IN  EDUCATION  SURVEY 


A WORKING  FACT  SHEET 
FOR  GUIDED  DISCUSSION  PURPOSES  ONLY 

In  the  fall  of  1976  the  Arts  in  Education  program  applied  for  federal  monies  already  committed 
to  aiding  nationwide  states’  arts  (music,  visual  arts,  dance/movement,  drama/theatre)  projects. 
The  grant  proposal  projected  a basic  survey  in  Montana  schools  of  current  music,  visual  arts,  move- 
ment/dance, drama/theatre  activities,  courses,  supplies  and  equipment,  as  well  as  educator’s  atti- 
tudes toward  the  arts.  When  it  was  submitted  to  the  U.S.  Office  of  Education,  the  proposal  had 
the  backing  of  some  of  Montana  educators,  state  arts  organizations,  Montana  Arts  Council,  and  the 
Office  of  Public  Instruction.  A grant  was  awarded  in  early  1977  £ind  the  statewide  Arts  Survey  was 
finished  in  the  summer  of  1978. 

Input  in  devising  the  survey  came  from  a number  of  Montana  educators.  In  January  1978  surveys 
were  sent  to  all  819  of  the  school  administrators  and  to  a random  sample  of  1,440  of  the  state’s 
9,471  teachers.  Response  to  the  first  circulation  of  the  survey  was  in  sufficient  quantity  that  a 
follow-up  was  not  necessary. 

Some  of  the  survey’s  stated  objectives  were  “to  analyze,  through  a survey,  existing  arts  programs 
in  Montana  schools,  K-12,  for  the  degree  to  which  they:  . . . offer  experiences  and  activities  in  the 
spectrum  of  arts  forms,  including  music,  visual  arts,  drama,  movement; . . . have  begun  to,  or  intend 
to,  integrate  arts  courses  in  the  regular  instructional  program; . . . allow  teachers  and  administrators 
an  opportunity  to  articulate  their  needs  for  assistance  in  developing,  expanding  and  improving 
their  arts  education  programs,  and  to  express  barriers  as  they  perceive  them.” 

Procedures  used  to  conduct  the  survey  are  contained  in  Appendix  No.  1. 


IN  EDUCATION 


WHAT  IS  the  status  of  1977-78  Montana  schools  arts  activities,  courses,  and  educators’ attitudes 
toward  the  arts? 


INSTRUCTIONS  FOR  SURVEY  INTERPRETATION 

WHO  RESPONDED 
Summary: 

SOS  loiu-lu'rs  ivspoiuU'il  to  the  .Arts  Survey  which  was  a proportional  representation  of  the  state’s 
elementary  and  .secondary  teachers.  579  of  the  state’s  administrators  responded  to  the  survey. 
I hoy  included  150  superintendents  and  300  principals;  the  rest  were  curriculum  specialists,  assist- 
ant superintendents  and  assistant  principals. 
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Secondary  teacher  respondents  were  further  classified  by  their  subject  specialities,  certification 
and  endorsements. 

Note:  The  study  indicates  that  dance  is  seldom,  if  ever,  offered  as  a 

separate  course  although  it  may  be  included  as  units  within 
the  physical  education  classes.  This  study  was  not  designed  to 
indicate  the  extent  of  this  practice. 


Data: 


How  many  responded  to  the  survey?  808  Teachers  and  579  Administrators 
What  were  the  main  subjects  taught  by  the  teacher  respondents? 


Teachers 

Lang.  Arts 

Math 

1 

1 Science 

Social  Studies 

Music 

Visual  Arts 

Drama 

1 

Physical  Ed. 

Vo-Ed 

Gen’l.  Elem. 

Other 

9 

6 

5 

5 

4 

2 

0 

4 

5 

24 

11 

In  what  teaching  arts  areas  were  respondents  endorsed? 


Gen’l  elementary 

26% 

Music 

5% 

Visual  Arts 

4% 

Drama 

2% 

Dance 

0% 

Non-arts  endorsements 

63% 

Information  on  respondents’  school  district,  size,  school  size  and  school  assignment 
available  but  not  stated  here. 


PREPARATION  IN  THE  ARTS 
Summary: 

In  music  and  visual  arts,  25%  of  the  teachers  and  19%  of  the  administrators  had  earned  more  than 
eight  college  credits.  Considerably  fewer  respondents  had  earned  more  than  eight  credits  in  drama 
or  dance. 
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The  numbers  of  educators  (those  listed  in  the  Fall  Report  Forms,  October  1977)  who  were  teach- 
ing music,  art  and  drama  ajid  who  were  properly  endorsed  to  do  so  were-secondary  430,  elemen- 
tary 178;  those  not  properly  endorsed  were-secondary  85,  elementary  64;  those  endorsed  but 
not  teaching  in  arts  areas  were-secondary  106,  elementary  88. 

Data: 


What  percent  of  the  respondents  had  how  many  college  credits  in  the  arts? 


Teachers 

Administrators 

0-8 

Credits 

9-29 

Credits 

30  or 
More 

0-8 

Credits 

9-29 

Credits 

30  or 
More 

Music 

76 

17 

7 

81 

14 

5 

Art 

75 

19 

6 

81 

16 

3 

Drama 

92 

7 

1 

93 

6 

1 

Dance 

94 

6 

0 

97 

4 

0 

How  many  Montana  teachers 
were  endorsed  in  the  arts  sub- 
jects they  taught? 


What  number  of  Montana 
teachers  holding  arts  endorse- 
ments were  not  teaching  the 
arts? 


Teachers* 

Elementary 

Secondary 

Music 

141 

244 

Art 

36 

158 

Drama 

1 

28 

Teachers* 

Elementary 

Secondary 

Music 

40 

40 

Art 

43 

42 

Drama 

5 

24 

♦Total  number  of  Secondary  Teachers  teaching  in  1977-78  = 3,768 
Total  number  of  Elementary  Teachers  teaching  in  1977-78  = 5,699 
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What  number  of  Montana 
teachers  were  teaching  the 
arts  but  were  not  endorsed 
to  do  so? 


Teachers* 

Elementary 

Secondary 

Music 

29 

4 

Art 

35 

45 

Drama 

0 

36 

♦Total  number  of  Secondary  Teachers  teaching  in  1977-78  = 3,768 
Total  number  of  Elementary  Teachers  teaching  in  1977-78  = 5,699 

ARTS  IN  THE  SCHOOL  CURRICULUM  - CURRENT  STATUS 
Summary: 

Nearly  all  respondents  reported  that  their  schools  have  arts  programs.  Music  is  most  often  offered, 
followed  by  visual  arts,  drama  and  dance  in  that  order. 

Data: 


What  percent  of  respon- 
dents stated  existence  of 
arts  programs  in  their 
school  districts? 


Teachers 

Administrators 

Music 

97 

94 

Art 

85 

84 

Drama 

64 

62 

Dance 

32 

34 

NOTE:  Because  music  and  art  are  required  in  elementary  schools  by  the  accreditation 

standards,  one  must  assume  that  all  accredited  schools  include  these  subjects  in 
their  programs. 


Numerical  Data  For  Secondary  Schools* 

^pe  of 
Jchools 

No.  of 
Schools 

Statewide 

Enrollment 

Music 

No.  of 
Schools 

Partici- 

pants 

Art 

No.  of 
Schools 

Partici- 

pants 

Drama 
No. of 
Schools 

Partici- 

pants 

Junior 

ligh 

Schools 

24 

17,960 

24 

8,900 

24 

5,101 

6 

183 

Jenior 

ligh 

170 

50,724 

161 

15,862 

116 

9,270 

49 

1,951 

♦Data  obtained  from  fall  reports,  October  1977 
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Summary: 


Administrators  and  teachers  showed  some  disagreement  in  their  assessment  of  their  schools  arts 
education  practices.  Their  report  is  summarized  as  follows : 

Less  than  half  of  the  schools  have  curriculum  evaluation  processes  in  the  arts.  Almost  none  of 
the  teachers  (5  - 6%)  reported  involvement  in  arts  curriculum  evaluation  processes,  while  45%  of 
administrators  indicated  that  they  were  involved.  ' 

Data: 


What  percent  of  the  re- 
spondents indicated  their 
schools  had  arts  curricu- 
lum evaluation  processes? 


What  percent  of  the  re- 
spondents are  actually  in- 
volved in  an  evaluation 
system  of  the  arts  pro- 
grams in  their  schools? 


Teachers 

Yes  No 

Administrators 

Yes  No 

Music 

5 

88 

45 

45 

Art 

6 

88 

37 

52 

Drama 

3 

90 

23 

64 

Dance 

2 

91 

12 

72 

Teachers 

Yes  No 

Administrators 

Yes  No 

Music 

40 

25 

49 

41 

Art 

33 

31 

38 

50 

Drama 

17 

41 

21 

62 

Dance 

9 

49 

10 

72 

The  Arts  are  included  in  most  school  budgets,  with  music  the  most  commonly  budgeted  item 
followed  by  art  and  drama  in  that  order. 


What  percent  of  the  re- 
spondents have  budgets 
for  the  arts? 


Administrators 

Yes 

No 

Music 

82 

8 

Art 

73 

16 

Drama 

52 

30 

Dance 

20 

51 
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Summary: 


About  50%  of  the  respondents  indicated  that  they  bring  community  arts  programs  into  their 
schools.  At  the  same  time,  30%  to  40%  reported  that  they  bring  guest  artists  or  performers  into 
their  classrooms.  Only  20%  said  that  they  take  students  on  arts  field  trips. 

Data: 


What  precent  of  respon- 
dents bring  community  art 
programs  into  their 

Teachers 

Administrators 

Frequently/ 

Occasionally 

Seldom/Never 

1 

i Frequently/ 

Occasionally 

Seldom /Never 

i 

school/districts? 

52 

42 

57 

35 

What  percent  of  respon- 
dents district/schools  bring 
in  guest  artist/performers 
to  teach  classes? 


Teachers 

Administrators 

! Frequently/ 

Occasionally 

Seldom /Never 

Frequently/ 

Occasionally 

^ Seldom/Never 

31 

52 

40 

54 

What  percent  of  respon- 
dents take  students  on  arts 
field  trips? 


Teachers 

Frequently/ 

Occasionally 

Seldom/Never 

20 

48 
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Summary: 


Elementary  school  respondents  teach  the  arts  as  separate  subjects  more  often  than  not.  Music  is 
offered  as  a separate  subject  (on  the  elementary  level)  in  71%  of  responding  schools,  visual  arts 
in  79%  of  the  responding  schools,  and  drama  in  20%  of  the  responding  schools. 

Data: 


What  percent  of  elemen- 
tary school  respondents 
teach  the  arts  as  separate 
subjects? 


Teachers 

At  least 

weekly 

Less  than 

weekly 

Music 

71 

29 

Art 

79 

21 

Drama 

20 

79 

Dance 

19 

81 

Summary : 

Elementary  and  secondary  teachers  alike  indicated  that  they  use  the  arts  in  teaching  a wide  range 
of  other  subjects  from  physical  education  to  mathematics.  A sampling  of  their  replies  appears 
below. 


Data: 


For  Elementary  & Secondary : 


What  percent  of  respon- 
dents used  the  arts  as  means 
to  teach  language  arts,  math, 
science  and  social  studies? 


Teachers 

Lang. 

Arts 

Math 

Science 

Social 

Studies 

Visual 

Daily 

6 

4 

3 

3 

Arts 

Weekly 

15 

9 

11 

14 

Monthly 

20 

13 

15 

17 

Neyer 

12 

22 

18. 

13. 

Daily 

4 

1 

0 

0 

Music 

Weekly 

6 

3 

1 

4 

Monthly 

16 

8 

6 

17 

Never 

23 

35 

35 

23 

Drama- 

Daily 

2 

1 

0 

0 

tics 

Weekly 

10 

1 

0 

3 

Monthly 

25 

4 

3 

15 

Never 

15 

40 

38 

25 

Daily 

1 

0 . 

0 

0 

Dance/ 

Weekly 

3 

1 

0 

28 

Moyemeni 

Monthly 

10 

4 

3 

7 

Never 

36 

41 

40 

35 

♦Data  also  available  for  other  subject  areas  upon  request: 
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Summary: 


Extracurricular  arts  opportunities  are  available  in  many  Montana  schools.  66%  of  the  respondents 
indicated  the  availability  of  music,  51%  availability  of  drama,  and  34%  availability  of  art  as  extra- 
curricular offerings.  Administrators  and  teachers  agreed  that  about  65%  of  their  students  partici- 
pate in  these  programs  frequently  or  occasionally. 

Data: 


What  percent  of  respon- 
dents reported  the  offering 
of  extra-curricular  school 
arts? 


Teachers 

Administrators 

Yes 

No 

Yes 

No 

Music 

6 

24 

69 

25 

Art 

34 

47 

44 

45 

Drama 

51 

36 

50 

39 

Dance 

20 

58 

20 

62 

Teachers 

Administrators 

What 

percent  of  respon- 

U 

Vh 

dents 

reported  that  their 

0) 

> 

>> 

(V 

> 

students  participate  in  ex- 

^ c 

0) 

'Z 

<D 

tra-curricular  arts? 

a S 

D .2 

cr  g 

fc  o 

'b 

o 

2 

oo 

g.l 

^ 52 
cr  g 

<1^  o 

£ o 

o 

2 

CO 

61 

39 

66 

29 
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OrPORTUNn  iKS  FOR  KXCFI’TIONAL  STUDENTS 


Summary: 

All  respondents  were  in  agreement  (90+%)  that  specialised  arts  instruction  and  arts  opportunities 
should  be  provided  for  gifted  and  talented  students,  as  well  as  for  the  handicapped  student.  At  the 
same  time,  less  that  25%  reported  the  existence  of  arts  programs  for  the  gifted  and  talented  in 
their  schools.  About  50%  of  the  teachers  and  administrators  reported  that  handicapped  and  non- 
handicapped students  presently  participate  together  in  school  arts  activities. 

Data: 


What  percent  of  respon- 
dents reported  existence 
of  arts  programs  for  their 
schools’  gifted  and  talent- 
ed students? 


Teachers 

Administrators 

Yes 

No 

Yes 

No 

Music 

22 

49 

15 

73 

Art 

17 

54 

13 

76 

Drama 

12 

56 

7 

78 

Dance 

6 

62 

3 

80 

What  percent  of  respon- 
dents state  that  special- 
ized arts  instruction 
should  be  provided  for 
gifted  and  talented  stu- 
dents? 


What  percent  of  respon- 
dents stated  that  arts  op- 
portunities should  be  de- 
veloped for  handicapped 
students? 


Teachers 

Administrators 

Agree  or 

Slightly  Agree 

Slightly  Disagree 
or  Disagree 

i 

1 

Agree  or 

Slightly  Agree 

1 

Slightly  Disagree 

or  Disagree 

90 

7 

91 

8 

93 

5 

93 

5 

What  percent  of  respon- 
dents reported  that  hand- 
capped  and  non-handi- 
capped students  participate 
together  in  school  arts  acti- 
vities? 


Teachers 

Administrators 
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ATTITUDES  OF  EDUCATORS  TOWARD  THE  IMPORTANCE  OF  THE  ARTS  IN  SCHOOLS 


Summary: 

Teachers  and  administrators  were  in  agreement  on  most  attitudes  toward  the  arts.  Those  statements 
on  which  agreement  was  unusually  strong,  or  on  which  disagreement  was  in  the  majority,  are  as 
follows: 

1.  Eleven  percent  (11%)  of  teachers  and  administrators  agreed  that  there  should  be  less 
emphasis  on  all  the  arts  in  the  school  curriculum. 

2.  Fifty-eight  percent  (58%)  of  teachers  and  sixty -one  percent  (61%)  of  administrators 
agreed  that  all  students  should  be  required  to  participate  in  arts  activities. 

3.  Ninety-six  percent  (96%)  agreed  that  schools  should  be  concerned  with  student  creativ- 
ity. 

4.  Sixty -nine  percent  (69%)  of  teachers  and  eighty  percent  (80%)  of  administrators  dis- 
agreed with  the  statement  the  arts  should  be  taught  by  specialist  only. 

5.  Ninety-five  percent  (95%)  agreed  that  community  arts  people  should  be  used  in  the 
schools. 


Respondents  generally  agreed  on  a wide  range  of  issues  regarding  arts  education.  These  issues 
appear  below  in  unranked  order. 

1 . Arts  should  be  part  of  the  core  curriculum . 

2.  The  arts  need  to  be  integrated  into  other  curricula. 

3.  Goals  and  objectives  as  well  as  scope  and  sequence  need  to  be  developed  for  the  arts 
curriculum. 

4.  Greater  use  should  be  made  of  non-certificated  artists  and  performers  in  the  classroom. 

5.  Students  should  be  able  to  receive  credit  for  arts  experiences  outside  the  classroom. 

6.  More  arts-related  field  trips  should  be  encouraged. 

7.  Students  need  more  opportunities  to  experience  the  arts. 

8.  Stronger  budgetary  support  for  arts  is  needed. 

9.  Teachers  need  to  have  greater  involvement  in  the  development  of  arts  budgets. 

10.  Teachers  need  more  training  opportunities  in  the  arts. 

11.  A needs  assessment  in  the  ;irts  should  be  undertaken. 

12.  Statewide  instructional  guidelines  for  the  arts  are  needed. 
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Data: 


Teachers 

Administrators 

What  % of  Respondents  Said : 

Slightly 
Agree  or 
Agree 

Slightly 
Disagree 
or  Disagree 

Slightly 
Agree  or 
Agree 

Slightly 
Disagree 
or  Disagree 

Arts  programs  should  be  part  of  the 
core  curriculum. 

78 

19 

78 

20 

Arts  should  be  integrated  into  other 
curriculum  courses. 

89 

8 

90 

9 

There  should  be  less  emphasis  on  all 
the  arts  in  the  school  curriculum. 

11 

87 

11 

88 

All  students  should  be  required  to 
participate  in  arts  activities 

58 

39 

61 

36 

Schools  should  be  concerned  with 
student  creativity. 

96 

2 

98 

1 

Goals  and  objectives  for  the  K-12 
programs  should  be  developed. 

92 

5 

95 

4 

There  should  be  scope  and  sequence 
for  the  arts  curriculum  grades  K-12. 

93 

5 

93 

5 

There  should  be  cooperative  planning 
between  the  arts  teachers  and  general 
classroom  teachers 

89 

8 

95 

3 

The  arts  should  be  taught  by  arts 
specialists  only. 

29 

69 

18 

80 

Artists  and  performers  without  teach- 
ing certificates  should  be  allowed  to 
teach  in  the  schools. 

73 

14 

87 

12 

Community  arts  people  should  be 
used  in  the  schools 

95 

2 

92 

6 

Students  should  be  given  credit  for 
arts  experiences  outside  the  regular 
school  program 

67 

30 

61 

35 

Students  should  have  an  opportunity 
for  arts  field  trips. 

94 

4 

95 

4 

More  money  should  be  budgeted  for 
the  arts. 

73 

23 

69 

28 

Teachers  should  be  involved  in  de- 
veloping the  arts  budgets. 

89 

7 

83 

13 

Local  districts  should  have  responsi- 
bility for  implementing  teacher  in- 
service  training  in  the  arts. 

80 

17 

68 

29 

Arts  needs  assessment  is  needed  in 

Montana  schools. 

79 

17 

72 

24 

Instructional  guidelines  for  teaching 
the  arts  should  be  developed  for  the 

State  of  Montana. 

72 

23 

74 

22 
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EDUCATORS’  NEED  FOR  HELP  IN  ARTS  IN  EDUCATION  PROGRAMS 
Summary: 

Respondents  acknowledged  the  need  for  assistance  in  developing  arts  programs  as  shown  in  data 
below. 


Data: 


What  percent  of  respon- 
dents indicated  that  their 
school  districts  provide 
inservice  training  in  arts 
education? 


Teachers 

Administrators 

Music 

14 

26 

Art 

15 

20 

Drama 

8 

11 

Dance 

7 

7 

What  percent  of  respon- 
dents have  had  inservice 
training  in  teaching  the 
arts? 


What  percent  of  respon- 
dents indicated  need  for 
additional  training  in  the 
arts? 


Teachers 

Music 

15 

Arts 

19 

Drama 

7 

Dance 

8 

1 

Teachers 

Music 

42 

Arts 

52 

Drama 

46 

Dance 

46 

What  percent  of  respon- 
dents indicated  need  for 
additional  training  in  how 
to  teach  the  arts? 


Teachers 

Music 

38 

Arts 

47 

Drama 

42 

Dance 

42 
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Summary: 


Among  teachers,  the  amount  of  time  given  to  involvement  in  their  communities’  arts  activities  is 
as  follows;  thirty  percent  (30%)  of  the  teachers  indicated  that  they  are  actively  involved  in  com- 
munity arts  programs,  while  seventy-seven  percent  (77%)  described  their  arts  involvement  as  pas- 
sive or  listener/observer  only.  The  total  of  one  hundred  seven  percent  (107%)  indicates  that  some 
teachers  participate  both  actively  and  passively. 


Data: 


What  percent  of  respondents  indicate 
active  community  arts  involvement? 

What  percent  of  respondents  indicated 
involvement  in  the  arts  as  a listener  or 
observer? 


Teachers 
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PERCEIVED  BARRIERS  TO  DEVELOPMENT  OF  SCHOOL  ARTS  PROGRAMS 
Data: 


This  table  indicates  teachers’  and  administrators’  ranking  of  major  barriers  to  the  develop- 
ment of  arts  in  education.  Rank  is  from  most  important  to  least  important. 


Teachers 

Administrators 

Facilities 

Facilities 

Funding 

Funding 

Equipment 

Inservice 

Scheduling 

Equipment 

Supplies 

Teacher  pre-service 

Inservice 

Scheduling 

Teacher  planning  time 

Supplies 

Teacher  pre-service 

Teacher  planning  time 

Attitudes  of  superintendents 

Attitudes  of  school  board 

Attitudes  of  school  board 

Attitudes  of  teachers 

Attitudes  of  principals 

Attitudes  of  students 

Attitudes  of  students 

Attitudes  of  community 

Attitudes  of  teachers 

Attitudes  of  parents 

Attitudes  of  community 

Attitudes  of  superintendents 

Attitudes  of  parents 

Attitudes  of  principals 

Additional  information  indicating  their  perceptions  of  minor  barriers  and  no  barriers 
is  available  but  not  listed  here. 
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CONCLUSIONS  AND  RECOMMENDATIONS 


The  Office  of  Public  Instruction  has  summarized  the  respondent  data  for  the  sake  of  brevity.  The 
summaries  will  serve  as  the  focal  point  for  discussion  during  Phase  Two  of  the  Arts  in  Education 
project  during  fiscal  year  1978-79. 

PHASE  TWO:  “What  Ought  To  Be”  the  framework  for  strengthening  the  Arts  in  Education  pro- 
grams in  Montana  schools? 

In  mid-year  1978,  monies  were  requested  and  granted  from  the  U.S.  Office  of  Education  to  Phase 
Two  of  the  Montana  Arts  in  Education  Project.  Work  on  Phase  Two  is  already  underway  and  com- 
plete findings  will  be  available  in  the  late  fall  of  1979.  Administrators,  teachers,  students,  school 
boards,  communities  and  arts  organizations  representatives  will  meet  in  ei^t  regional  discussion/ 
workshop  meeting  in  order  to  generate  the  needed  information. 


NATIONAL 

To  maintain  mutual  com- 
munication and  assistance 
in  developing  viable  arts 
programs  on  local,  state 
and  national  levels. 


U.S.  Office  of  Education 
provided  grant  monies  to 
implement  these  two 
phases  of  the  Arts  Project. 

Grant  monies  requested 
for  this  phase  3. 


ARTS  IN  EDUCATION  PROGRAM  RESPONSIBILITIES 


STATE 

Program  covers  the  areas  of  the  Arts-Music,  Visual  Arts, 
Drama/Theatre,  Dance /Movement. 

School  visitations 

Arts  inservice  workshops 

Assistance  in  arts  programs  development  and  imple- 
mentation in  schools 

Communication  and  assistance  to  educators,  students, 
citizens/parents,  state  arts  organizations 

Identification  and  distribution  of  arts  information  on: 
curriculum,  publications,  research,  audio-visuals, 
funding  sources 

Pre-service  teacher  arts  preparation  - discussion  and 
workshops 

Legislative  accountability 


MONTANA  ARTS  IN  EDUCATION  PROJECTS 
Phase  1 “WHAT  IS”  The  Current  Status  of  the  School 
Arts  Programs.  To  be  done  by  Fall  1978 
Phase?  “WHAT  OUGHT  TO  BE”  The  framework  for 
strengthening  the  Arts  in  Education  programs 
in  Montana  schools.  To  be  done  by  Fall  1979. 
Phase  3 Specific  workshops  (by  region  and  school  size) 
designed  to  implement  findings  from  Phase  2. 
To  be  done  by  Fall  1980  if  funded. 


OFFICE 

Development  of  com- 
munication with  all  other 
programs  to  fefine  and  im- 
plement mutual  program 
help. 

Arts  inservice  for  OPI 

Maintenance  of  necessary 
OPI  office  business  and 
management. 


APPENDIX  I 


PROCEDURES 

Review  literature  for  survey  techniques,  survey  and  assessment  models. 

Identify  content  of  survey  instrument;  devise  format  for  reporting  results;  develop  sampling  pro- 
cedures. 

Design  survey  instrument,  specify  processing  procedures  and  requirements  with  help  of  an  advisory 
committee. 

Multilith  survey  instrument  and  conduct  pilot  test;  revise  instrument. 

Print  survey  and  mail  to  random  sampling  of  teachers  and  administrators. 

Do  follow-up  to  non-respondents. 

Tabulate  and  analyze  data. 

Interpret  data  and  print  findings. 

Distribute  copies  of  summary  and  obtain  feed-back. 

Prepare  final  report;  initiate  planning. 
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Ways  to  Strengthen 
Arts  in  Education  Programs 

in  Montana 


• Music  • Art 
• Drama  • Dance 


f ' ' Uf  . 

* I- 
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The  activity  which  is  the  subject  of  this  report  was  supported  in  whole  or  in 
part  by  the  U S.  Office  of  Education,  Department  of  Health,  Education,  and 
Welfare  However,  the  opinions  expressed  herein  do  not  necessarily  reflect  the 
position  or  policy  of  the  U S Office  of  Education,  and  no  official  endorsement 
by  the  U S Office  of  Education  should  be  inferred  (20  U S C 1 221  c{b)  (1 ).) 

USOE  ('.rant  G00780I833 
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INTRODUCTION 


In  1976-77,  a draft  of  a Comprehensive  Arts  Plan  for  the  State  of  Montana  was  written  by  a 
statewide  task  force.  Further  statewide  feedback  subsequently  indicated  that  the  plan's 
section  on  philosophy  was  a good  start,  but  that  more  work  needed  to  be  done  on  the  Im- 
plementation section  and  more  recent  statistics  on  the  Arts  in  Montana  needed  to  be 
developed.  Work  is  continuing  on  this  Comprehensive  Arts  Plan. 

In  V)77-7H,  an  Arts  in  Education  Survey  was  sent  (o  a\\  the  state's  school  administrators  and 
1,440  of  the  state's  teachers.  The  results  of  that  survey  have  been  distributed  statewide  and 
have  been  used  to  build  arts  awareness  and  program  commitment. 

In  1978-79,  a statewide  project  to  develop  Ways  to  Strengthen  the  Arts  in  Education  Pro- 
grams was  done  Two  hundred  six  people  representing  administrators,  school  boards, 
general  classroom  teachers,  music,  visual  arts,  drama  and  dance  specialists,  arts  organiza- 
tions, community  organizations  and  parents  were  gathered  from  63  Montana  towns  in  nine 
separate  sites  to  generate  responses  for  this  project.  The  initial  results  are  included  in  this 
report. 

In  1979-80,  directly  in  response  to  the  findings  of  the  above  described  1977-79  projects,  a 
number  of  Arts  in  Education  workshops  were  held  with  statewide  teacher  and  ad- 
ministrator participation.  Also,  a large  school  district  has  made  a commitment  to  Arts  in 
Education  programming  and  sample  curriculum  development.  Their  Arts  in  Education  pro- 
duct will  be  made  available  for  statewide  use  if  requested  by  other  state  school  districts 
and  communities 

1978-1979  PROJECT-WAYS  TO  STRENGTHEN  ARTS  IN  EDUCATION  PROGRAMS 

Definition:  Throughout  this  report  "Arts"  means  music,  visual  arts,  drama  and  dance. 

Project  Sites:  Nine  regional  workshops  were  held  in  Montana  towns  — Kalispell,  Lolo, 
Butte,  Great  Falls,  Billings,  Miles  City,  Sidney,  Glasgow  and  Chico.  (See  Appendix  I 
and  II) 

Project  Participants:  Approximately  206  people  from  63  Montana  towns  attended  the 
regional  workshops.  They  were:  music  specialists  and  supervisors;  art  specialists  and 
supervisors;  drama  specialists;  dance  specialists;  superintendents;  county 
superintendents;  principals;  school  board  members;  K-6  teachers;  junior  high  and 
senior  high  teachers  of  subjects  other  than  the  arts;  librarians;  teachers  in  gifted  and 
talented  programs;  media  teachers;  curriculum  coordinators;  teachers  in  Indian 
education;  college  and  university  representatives;  representatives  from  the  Office  of 
Public  Instruction,  the  Montana  Arts  Council,  the  Montana  Art  Centers,  the  Montana 
Young  Audiences  Programs,  the  Montana  Children's  Theatre,  the  Montana  Rocky 
Mountain  Education  Clearinghouse.  (See  Appendix  III.) 

Workshops  Format:  Day-long  meetings  were  held  during  which  time  general  Arts  in 
Education  information  was  presented  Sub-groups  were  then  assigned  the  tasks  of 
generating  ways  to  Strengthen  Arts  in  Education  in  four  specific  areas: 

a.  Arts  in  Education  Awareness  and  Advocacy 

b.  Arts  in  Education  Curriculum  Development  Process. 

c.  Arts  in  Education  Inservice  Training. 

d.  Arts  in  Education  Teacher  Training. 

Near  the  end  of  1978,  a general  retreat  was  held  at  Chico  Hot  Springs  for  an  Arts  in 
Education  Task  Force  whose  task  was  to: 

a.  Draw  further  implications  out  of  the  Arts  in  Education  Survey  1977-78. 

b.  Analyze  ideas  from  the  Arts  in  Education  regional  meetings  1978-79. 

c.  Make  specific  suggestions  for  Arts  in  Education  programming  and  training  in 
Montana  elementary  schools  and  in  universities,  colleges  and  secondary  schools. 
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USE  OF  ARTS  IN  EDUCATION  PROJECT  MATERIALS 


Results  of  the  Arts  in  Education  Survey  1977-78,  and  Ways  to  Strengthen  the  Arts  in  Educa- 
tion Project  1978-79; 

a have  been  used  for  report,  discussion  and  planning  purposes  by  Montana  college 
and  university  faculties  from  the  Education,  Art,  Music,  Drama,  Dance,  PE,  and 
Language  Arts  Schools  or  Departments; 

b.  have  been  used  for  report,  discussion  and  planning  purposes  at  all  the  state's 
regional  administrators'  meetings 

c.  have  been  used  for  report,  discussion  and  planning  purposes  by  the  Office  of 
Public  Instruction,  the  Montana  Board  of  Public  Education,  the  Montana  Music 
Education  Association  (MMEA),  the  Montana  Art  Education  Association  (MAEA), 
the  Montana  Arts  Council  (MAC),  the  Montana  Art  Gallery  Directors  Association 
(MAGDA),  the  Montana  State  Thespians  Association  (MSTA),  the  Montanans  for 
Arts  Advocacy  (MAA)  and  some  Montana  state  parent  groups. 

Since  the  state's  total  population  is  small  (approximately  750,000),  and  75  percent  of  Mon- 
tana's schools  have  a total  enrollment  of  less  than  100,  the  total  short-range  and  long-range 
impact  of  these  projects  is  proving  to  be  significant. 

[Much  of  (he  original  wording  has  been  left  intact  in  order  to  give  a working  draft  feel  to  this  report.] 




SOME  IDENTIFIED  NEEDS  ON  ARTS  IN  EDUCATION 
AWARENESS  AND  ADVOCACY 


The  following  section  is  equally  applicable  to  music,  visual  arts,  drama,  dance  and  Arts  in 
Education  generally 

1 There  is  a need  to  generate  and  effectively  use  not  only  one's  own  Arts  in  Educa- 
tion support  statements,  but  similarly  use  statements  from  local,  state  and  na- 
tional levels. 

2.  There  is  a need  to  build  general  attitudes  and  action  which  strongly  promote  Arts 
in  Education. 

3 There  is  a need  to  plan  and  implement  Arts  in  Education  programming  which  in- 
cludes a broad  scope  of  people  — teachers,  administrators,  school  boards, 
students,  other  school  community  personnel,  community  individuals  and 
organizations,  and  parents. 

4 There  is  a need  to  recruit  staff,  students  and  support  systems  specifically  for  Arts 
in  Education  programs. 

5.  There  is  a need  to  identify  and  develop  school  and  community 
resources  — human,  material  and  fiscal  — to  strengthen  Arts  in  Education  pro- 
grams. 

6 There  is  a need  to  develop  effective  public  relations  on  behalf  of  Arts  in  Educa- 
tion, 


SOME  SUGGESTIONS  ON 

HOW  TO  GENERATE  EFFECTIVE  ARTS  IN  EDUCATION 
AWARENESS  AND  ADVOCACY 


1 THERfc  IS  A NEFD  TO  GENERATE  AND  EFFECTIVEl  Y USE  NOT  ONLY  ONE'S  OWN  ARTS  IN  EDUCA- 
TION SUPPORT  STATEMENTS,  BUT  SIMILARIY  USI  STATEMENTS  FROM  LOCAL,  STATE  AND  NA- 
TIONAL LEVELS 


Sample  Statements: 

a "TFie  funrtion  of  (Fie  Council  for  Basic  Education  is  to  initiate  and  support  measures  to  ensure:  (1 ) 
T Fiat  all  students,  rr'ceive  instruction  in  tFie  basic  intellectual  disciplines,  especially  English  (in- 
cluding reading,  writing,  spt't'ch  and  literature),  mathematics,  sc  ienr  history,  geography,  govern- 
ment, fou'ign  languages,  and  the'  arts,"  ( ouiu  il  for  Basic  Education 
b "All  of  us  use  many  language's  c'vc'ry  d<iy  We  speak  to  each  other  not  only  through  our  native 
tongue  ",  [ nglish,  but  also  through  the  languages  cjf  voice,  sound,  rhythm,  body  movement,  facial 
exprc'ssion,  dimension,  line,  form,  c olor,  smc'll,  taste  and  so  on 

These  are  daily  translated  into  the  music  we  make,  the  art  we  create,  the  film  we  evolve,  the  ar- 
chitecture we  build,  the  drama  we  enact,  the  dance  we  devise  and  the  basic  ways  we  live  in  this 
world. 

Our  lives  are  profoundly  shaped  by  these  daily  forms  of  communication  whether  we  realize  it  or 
not. 


Therefore,  it  is  absolutely  necessary  for  the  students  in  our  schools  to  participate  in  basic,  careful- 
ly developed  and  sequenced  Arts  in  Education  as  part  of  the  essential  courses  and  programs  in- 
cluding music,  visual  arts,  drama/theatre,  movement/dance,  creative  writing  and  media. 

When  students  learn  to  understand  and  speak  through  these  languages  with  some  degree  of 
literacy,  skill  and  personal  creativity,  they  c an  mc'aningfully  affect  the  quality  and  meaning  of 
their  lives,  their  jobs/careers,  their  consumerism,  their  citizenship,  their  environment  and  their 
rights  of  freedom  and  humanity" — Off ice  of  Public  Instruction -Kay  Burkhardt,  Arts  in  Education 
Consultant 

c "The  Arts  — Music,  Visual  Arts,  Drama/Thc'atre,  Movement/Dance,  C.'reative  Writing,  Media  — are 
essential  to  all  education  and  must  be  programmed  on  an  equity  basis  with  math,  science, 
language  arts,  social  studies  " — Montana  Arts  in  Education  Workshop  Committee 

d "Arts  in  Education  is  basic  to  a comprehc'nsive  educ  ational  program  In  order  to  fulfill  the  Mon- 
tana constitutional  mandate  to  develop  each  individual  student  to  his/her  fullest  potential,  it  is 
imperative  that  the  student  be  exposed  to  and  develop  skills  in  the  arts  (music,  visual  arts,  drama, 
and  dance,  creative  writing,  media).  The  total  development  of  the  student  is  the  primary  target  of 
education  which  includes  the  arts  in  education  as  integral  components  to  all  basic  school  core 
curricula"  — Montana  Arts  Workshop  Committee 

e.  "I  used  to  think  that  the  Arts  were  extras  I'm  beginning  to  see  that  they  are  as  basic  as  life 
itself"  — Montana  administrator 

f "We  believe  that  the  arts  should  be  comprehensive  in  scope  and  begin  at  the  earliest  grade 
level."  — National  School  Boards  Association 

g.  ".  . the  Arts  are  needed  in  education  not  just  because  they  are  valuable  in  and  of  themselves,  but 
because  the  Arts  are  powerful  teaching  tools  as  well  The  Arts  serve  affective  education  . but 
they  also  improve  cognitive  learning  Together  we  must  place  the  arts  in  the  curriculum  — at  its 
very  core  " — U S Commissioner  of  Education 

h / MISSED  THE  ARTS 


I learned  to  read  very  well 
I learned  to  write  with  ease 
My  figuring  and  numbering 
Was  no  trouble. 

If  you  please 


But  what  I want 
To  really  know  is 
Why 
Didn't  I 

Have  a chance 
To  learn  to  be 
All  of  me? 

(Written  by  a Montana  High  School  senior) 


2.  THERE  IS  A NEED  TO  BUILD  GENERAL  ATTITUDES  AND  ACTION  WHICH  STRONGLY  PROMOTE 
ARTS  IN  EDUCATION 


a Arts  programs  are  strengthened  when  many  people  are  meaningfully  involved.  Promote  en- 
thusiasm, understanding,  involvement,  commitment 
b Develop  basic  statements  of  Arts  in  Education  Importance,  purpose  and  need  for  inclusion  in  the 
school's  core  curriculum  Explain  and  demonstrate  the  direct  effect  the  Arts  have  on  living  a 
meaningful  life,  discovering  and  developing  individual  and  group  creative/inventive  potentials, 
lifelong  skills,  jobs/careers,  consumerism,  environment,  citizenship 
c.  Encourage  each  "advocate"  to  develop  and  share  his/her  own  story  and  commitment  to  the  Arts 
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d Know  and  refer  io  goal  statements  by  the  individual  school,  the  Office  of  Public  Instruction  and 
professional  arts  organizations  in  each  field  Actively  encourage  production  or  revision  of  Arts 
support  statements. 

e Be  aware  of  Montana's  accreditation  standards,  certification  standards,  teacher  training  standards. 
Actively  work  to  strengthen  them 

f Develop  willingness  to  risk,  change;  create  a demand  for  the  Arts, 
g Develop  visibility,  accountability  for  the  Arts  everywhere. 

;V  THhRE  IS  A NEED  TO  PLAN  AND  IMPLEMENT  ARTS  IN  EDUCATION  PROGRAMMING  WHICH  IN- 
CLUDES A BROAD  SCOPf  OE  PI  OPI  E - L L A(  HE RS.  ADMINISTRATORS,  SCHOOL  BOARDS 
STUDENTS,  OTHER  SCHOOl  COMMUNIIY  PIRSONNH,  COMMUNILY  INDIVIDUALS  AND 
ORGANIZATIONS,  AND  PARENTS 

a Prepare  a carefully  planned,  documented,  clearly  understood  and  effectively  presented  cur- 
riculum. Include  scope  and  sequence  of  curriculum,  appropriate  experiences/activities,  space, 
equipment,  sup[)lies,  lighting,  safety,  and  interrelatedness  of  the  Arts  Include  short-range  and 
long-range  plans  and  programming 

b Prepare  a short-range  and  long-range,  c arefully  documented  and  clearly  explainable  budget  to 
support  the  < urru  ulum 

c Include  students,  f)arents,  administr<itors,  sui)[)ort  groups,  community,  school  board  in  the 
preparation  and  explanation  of  the  curriculum  and  budgc't 
d Maintain  good  relationships,  be*  encouraging;  be  gc'nuinely  intc*rested  in  what  pc“0()U'  arc*  doing 
Respect  and  coopc*rate  with  other  sub|c'c  t areas  and  personne*! 
e Be  organized  and  cooperative  Show  apf)reciation 

f.  Take  your  share  of  responsibility 

g Involve  personnel — \c\cu\ty,  administrators,  sc  hool  board,  school  office,  custodian,  kitchen  staff 
in  information,  planning,  programming  and  promotion  of  the  Arts, 
h.  Be  aware  of  procedures  and  policies.  State  ideas  in  suggestion  form  (there  are  some  exceptions). 

Remember  the  importance  of  balance  in  school  programming, 
i Keep  students  informed;  encourage  them  to  be  advocates;  to  develop  self  goals  for  life-long  Arts 
activities. 

j.  Get  to  know  parents  and  communicate  with  them  Keep  them  informed. 

k.  Involve  parents  in  Arts  activities,  planning  Hold  briefing  sessions;  go  to  their  meetings;  advertise. 
I Listen  well;  be  a friend 

m Find  out  who  key  community  people  are,  including  your  legislators.  Get  to  know  them;  keep  them 
informed;  involve  them;  thank  them  publically 

4 THERE  IS  A NEED  TO  RECRUIT  STAFE,  STUDENTS  AND  SUPPORT  SYSTEMS  SPECIFICALLY  FOR 
ARTS  IN  EDUCATION  PROGRAMS 

a.  Maintain  enthusiasm 

b Communicate  regularly  with  many  m school  and  community 

c Conduct  membership  drives,  hold  rec  riiiting  mec'tings  with  parents  and  students  Use  slides,  ta[)es, 
records  and  give  information  on  logistics,  scheduling,  c'xpectations 
d Encourage  eac  h one*  to  rc*c  ruit  one 

e Invite  "prospective"  students,  part*nts  and  community  to  rehearsals,  classes,  demonstrations  as 
well  as  finished  performances  or  exhibitions 

f Introduce  students,  [)arents,  administrators  to  good/great  performing  models  — individuals  or 
groups  — via  field  trips,  touring  groups,  Artists-in-the-Schools  programs.  Young  Audiences  Pro- 
grams, art  centers,  select  concerts,  arts  programs  etc. 

g.  Stress  hands-on  involvement  activities  for  everyone,  — students,  prospective  students,  ad- 
ministrators, parents,  other  teachers,  school  boards,  community. 

h Develop  job  descriptions  and  interview  techniques  for  administrators  and  School  Board  to  use 
when  decisions  of  hiring  or  evaluations  are  being  made. 

5 THERE  IS  A NEED  TO  IDENTIFY  AND  DEVELOP  SCHOOL  AND  COMMUNITY 
RESOURCES-HUMAN,  MATERIAL  AND  ETSCAL-TO  STRENGTHEN  ARTS  IN  EDUCATION  PRO- 
GRAMS 

a.  Inservice  Workshops  — hy  schools  (students,  teachers);  school/community;  state  colleges;  Office 
of  Public  Instruction,  state  and  professional  organizations 
b Teacher  Exchanges  — within  the  school,  between  schools,  between  districts,  regions,  state, 
c Teacher  Centers  — develop  and  use. 

d Community  Resources  — find  and  use  wealth  of  community  interests,  skills,  hobbies,  and  facilities, 
e School/community  Education  Programs 

f Demonstrations  — hy  and  for  studc'iits,  (**a(  hers,  .idministrators,  parents,  c ommunity,  libraries,  art 
( enters/museums 

g Performances,  exhibitions,  field  trips,  lairs,  ((‘stiv.ils,  displays 

h College/University  outreach  programs  — workshops,  mini  shows,  touring  groups,  summer  courses, 
<*tc 

I Print  and  Media  — hooks,  slides,  films,  vid«*olape,  recordings 
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j Funding  — school,  local  ( ommiinity  (booster  ( lubs,  service  organizations);  state  (professional 
organizations — Montana  Arts  Council,  Montanans  for  Arts  Advocacy,  Montana  Institute  of  the 
Arts,  Montana  Art  Gallery  Directors  Assoc nation,  Montana  Art  education  Association,  Montana 
Music  Education  Association,  Montana  State  thespians  Association,  Montana  Dance  Arts 
Association,  Office  of  Public  Instruction),  arts  councils.  National  Endowment  for  the  Arts,  U S 
Office  of  Education  and  so  on 

k.  Specific  Montana  Resources:  Artists-in-the-schools  [)rograms  (Montana  Arts  Council,  Missoula); 
Missoula  Children's  Theatre  (Missoula);  Magic  Movers  - Dance,  Unviersity  of  Montana,  Missoula, 
Shakespeare  in  the  Park;  Art  in  the  Park;  Young  Audiences  Programs,  Theatre  of  Silence,  Montana 
State  University;  Suitcase  Exhibitions  from  Museums  or  art  centers,  etc 

I Community  Activities:  Community  Symphony,  Community  Chorale;  Community  Band;  Communi- 
ty Theatre,  Community  Arts  Centers;  Community  Museums,  etc 

6 THERE  IS  A NEED  TO  DEVELOP  EFFECTIVE  PUBl  1C  RELATIONS  ON  BEHALF  OF  ARTS  IN  EDUCA- 
TION 

a Dev('lo()  effec  tive  PR  skills 

b Emphasizr'  p(>rsonal  (onl.u  ts 

(.  Identify  ( onstitueiu  y — know  school  and  community,  know  social,  f)olitical  and  educational  at- 
titude's; clisccjver  source's  of  support 

d.  Get  to  know  radio,  TV,  newspaper  people  personally.  Solicit  their  interest  and  help  Provide  much 
information  to  them  in  a clear,  concise  and  persuasive  format 

e.  Document  everything  with  recordings,  slides,  films,  tapes.  Use  them  often  for  presentations, 
reports,  projects. 

f Advertise  liberally  within  the  school  and  the  community 

g Exhibit,  perform,  play,  share  the  Arts,  where  they  are  appreciated  and  effective  — including  School 
Board  meetings. 


Sr-- 


SOME  IDENTIFIED  NEEDS  ON  ARTS  IN  EDUCATION 
PROGRAMS  AND  CURRICULUM  DEVELOPMENT 


The  following  sections  are  equally  applicable  to  music,  visual  arts,  drama  and  dance  and 
Arts  in  Education  generally 

1 General 

a.  There  is  a need  to  develop  Arts  in  Education  K-12  guidelines,  curriculum, 
scope  and  sequence  — music,  visual  arts,  drama,  dance. 

b.  There  is  a need  to  understand  national,  state,  and  local  responsibilities  and 
services  in  curriculum  development  and  review. 

c.  There  is  a need  to  understand  the  state  and  local  school  district  respon- 
sibilities in  review  and  revision  of  Montana  Accreditation  Standards. 

d.  There  is  a need  to  understand  and  implement  sequential  activities  in  Arts  in 
Education  programming  and  curriculum  development.  Samples  are  included. 

2.  Sample  Suggestions  for  Curriculum  Planning 
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SOME  SUGGESTIONS  ON 
ARTS  IN  EDUCATION  PROGRAMS 
AND  CURRICULUM  DEVELOPMENT 


1.  GENERAL 

a There  is  a clear  and  pressing  need  for  developing  K-12  scope  and  sequence  — in  the  areas  of 
music,  visual  arts,  drama/theatre,  movement/dance 
b Montana  accreditation  standards  statr*  that  th(‘  lor  al  school  district  is  ultimately  responsible  for 
developing  its  own  philosophy,  goals  and  ol))r'(  lives  in  ear  h subject  area.  Be  sure  to  do  it 
c Assistance  in  curriculum  dr'vrdopmenl  shr)ulrf  be  in  the  forms  r)f  resources  which  offer 

1)  suggested  process  fr)r  currir  iilurn  rir'velrjpment. 

2)  suggested  curriculum  scope  and  sequrmr  e in  each  arts  area  for  discussion  and  planning  pur- 
poses 

d Curriculum  and  program  planning  shr)uld  include: 

T)  How  arts  relate  to  life,  values,  informed  choices,  creativity,  development  of  student's  in- 
dividual arts  "statements  and  capabilities 

2)  Scope  and  sequence. 

3)  Interrelaterlness  of  Arts  tr)  r*ach  r)tht'r  anri  to  other  subject  areas. 

4)  Timelines 
.5)  Staffing. 

6)  Funding  sources. 

7)  Facilities. 

8)  Arts  related  jobs  and  careers 

9)  Curriculum  Inservicing. 

10)  Staff  development. 

11)  Arts  visibility,  credibility,  accountability 

12)  Acceptable  evaluation  systems  for  Arts  curricula  and  experiences. 

1.3)  Job  interview,  description  techmcjues,  outlines  appropriate  to  Arts  programs  and  staffing. 
Use  for  hiring  and  evaluation  purposes 

14)  Aesthetic,  functional,  flexible  school  environment  and  facilities 

15)  Strong  dialogue  with  curriculum  developer. 

16)  Strong  dialogue  with  college  Arts  programs  and  teacher  training  programs. 

17)  Ways  to  give  inservice  to  teachers/administrators/school  boards/communities  on  the  use  of 
the  curriculum. 

2.  SAMPLE  SUGGESTIONS  FOR  CURRICULUM  PLANNING 
SAMPLE  1 

Philosophy 

Arts  in  Education  is  basic  to  a comprehensive  educational  program  The  total  development  of  the  child 
is  the  primary  target  of  education  — there  must  be  the  inclusion  ol  Arts  Fduc  ation  as  an  integrated  c om- 
ponent  of  the  curriculum 

Coals 

a.  To  promote  awareness,  enthusiasm,  respect  and  inclusion  of  for  Arts  in  Education  as  part  of  the 
basic,  essential,  core  curriculum 

b To  provide  an  arts  education  program  whir  h assists  students  in  developing  to  their  fullest  poten- 
tial. 

c.  To  generate  appropriate  support  for  arts  in  education. 

General  Objectives 

a.  The  student,  completing  the  appropriate  arts  curriculum,  will  develop  and  utilize  his/her  in- 
dividual arts  talents  of  performance,  creation,  and  appreciation. 

b.  The  student,  will  develop  a satisfying  self  image  and  understanding  of  self  in  relationship  to 
his/her  creative  world 

c.  The  student  will  become  acquainted  with  the  aesthetic  values  of  most  objectives  and  ideas  in  the 
total  world  around  him/her 

d The  student  will  be  introduced  to  the  exploration  of,  and  usage  of,  a variety  of  materials,  in- 
struments, forms  of  expression  and  techniques  in  terms  of  originality  and  creativity, 
e The  student  will  demonstrate  the  utilization  and  skill  development  of  the  elements  and  prin- 
ciples, processes  and  media  of  each  Arts  area  — music,  visual  arts,  drama/theatre, 
movement/dance,  creative  writing,  media 

f The  student,  completing  the  appropriate'  Arts  c urric  iilum,  will  develop  an  awareness  of  the'  c areer 
opportunities  in  the  arts 

g 1 h('  arts  teac  hc'rs  will  work  to  est<iblish  <i  posiliv*'  r.ipport  fx'twc'c'n  the*  Arts  ,ind  stuch'iits,  other 
tc'ac  hc^rs,  administrators,  sc  hool  bo.ircl,  parc'nts,  community  and  nc'ws  media 
h 1 he  Arts  teachers  will  develop  their  personal  awarenc'ss  and  commitment  to  arts  in  education 

I The  Arts  teachers  will  identify  their  interests  and  strc'iigths  in  the  Arts  and  make  these*  talents 

available  to  other  teachers,  students,  administrators,  schocjl  board  and  community 
|.  1 he  administrators  will  promote  the  nec  essary  c limatc*  for  the  strengthening  of  the  Arts  in  Educa- 

tion programs 
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k rhc  administrators  will  demonstrate  appro|)riat(‘  leadership  in  [)romf)tiny  the  Arts  as  part  of  the 
school's  ( ore  < urriculiim 

I The  administrators  will  demonstrate  active  involvement  and  leadership  in  Arts  in  education  ( ur- 
riculum  development  and  adequate  budget  support 
m The  community  will  provide  commitment  and  su[)port  for  their  school  and  communities  Arts  in 
Education  programs 

n The  community  will  provide  an  advisory  council  for  the  arts  in  education  program 

SAMPLE  2 

a Create  awareness  and  broad  involvement 
b Do  needs  assessment. 

c.  Establish  arts  philosophy,  goals,  objectives. 

d Plan  arts  — plan  narrative. 

e.  Implementation — \r\c\ude  target  dates,  lesources,  budget,  staff,  facilities. 

f.  Disseminate  curricula  information 
g Set  up  inservice  training 

h Develop  an  evaluation  component  — criteria,  objectives  accomplished, 
i Set  up  a three-five  year  review  system. 

SAMPLE  3 

a.  Philosophical  statement  — values  affirmed  and  understood  in  print! 

b.  School  board  po//cy  — commitment  to  curriculum  development. 

c Community  needs/awareness  assessment  (both  in  the  school  itself  and  in  the  community — ethnic, 
socio-eco  etc) 
d Establish  areas 

1)  Skill  identification 

2)  Develop  programs  that  meet  both  cognitive/affective  needs  in  a healthy  balance, 
e Identify  resources — (staff  and  community-physical,  people,  specific  skills,  dollars). 

1)  Investigate  what  supplemental  resources  and  money  are  available  — grants,  other  programs 

f.  Set  realistic  goals  based  on  knowledge  of  what  really  is 

g.  Develop  public  awareness  of  the  program  both  within  and  without  the  system  including  encourag- 
ing participation 

h.  Evaluation  process  — formative  and  summative  through  all  of  above 

i Identify  what  kinds  of  space,  supplies  and  equipment  you  have  — what  kind  you  need  and  how  to 
make  up  the  difference  — including  performance  and  storage  space 

1)  Where  does  the  budget  come  from  and  what  can  you  do  to  influence  it  — hierarchy  of 
economics. 

j.  Prioritize  needs  so  you  know  what  is  most  basic  and  what  is  enrichment 

1)  Find  out  what  is  available  local/state/federal  to  borrow,  share,  rent,  review,  etc. 

SAMPLE  4 

a.  Commitment  to  needs  assessment,  review,  revision,  and/or  development  of  Arts  in  Education  cur- 
ricula—music,  visual  arts,  drama/theatre,  movement/dance, 
b Needs  Assessment  — of  entire  community  and  school  (interests,  needs,  expectations).  Identifying 
local  resources  Review  current  Arts  curriculum 

c.  Development  Process 

1)  Involve  many  diversified  people 

2)  Establish  realistic  philosophies,  goals,  objectives. 

3)  Identify  successful  arts  programs  (local,  state,  national). 

4)  Review  state  requirements  and  guidelines  in  certification,  ac  creditation,  teacher  training. 

5)  Review  professional  organizations'  standards. 

6)  Review  other  arts  curricula  guidelines  — scope  and  sequence 
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SOME  IDENTIFIED  NEEDS  ON  ARTS  IN  EDUCATION 
INSERVICE  TRAINING,  PLANNING  AND  IMPLEMENTATION 


All  of  the  following  section  is  equally  ap[)licable  to  music,  visual  arts,  drama  and  dance 
and  Arts  in  Education  generally 

1 There  is  a need  for  schools/school  districts  to  establish  permanent  inservice  com- 
mittees which: 

a.  can  promote  the  importance  of  inservice  as  part  of  life  long  learning, 
b can  be  responsible  for  inservice  needs  assessment,  planning,  implementa- 
tion, evaluation  and  reporting 

2.  There  is  a need  for  inservice  [)lanning  to  include: 

a.  practical  budgeting  and  scheduling  for  inservice 

b.  offerings  of  optional  credit  for  insc'rvice. 

c.  sessions  which  deal  with  contcMit  and  methods  for  each  area  — music,  visual 
arts,  drama,  dance  — as  well  <is  how  these  areas  interrelate 

d.  regular  inservicing  of  a broad  r(‘[)rc*sentation  of  educators  and  community 
people 

e.  effective  workshop  leaders 

f.  effective  ways  for  inservict'  panic  i[)ants  to  rcq)ort  and  share  their  inservice  in- 
formation and  expedience  "bac  k home". 

g.  cognizance  of  schools'  settings,  sizes,  budgets,  facilities. 

3.  There  is  a need  to  plan  Arts  in  Education  inservice  which  include  a number  of 
good  sites  and  formats 


4 There  is  a need  to  assess,  plan  and  implement  Arts  in  Education  inservice  which 
includes  such  specific  to[)ics  as: 

a how  to  educate  people  to  be  both  knowledgeable  and  effective  consumers 
and  producers  of  the  Arts 

how  to  teach  music  , visual  arts,  drama  ancf  dance  as  unic^ue  disciplines  with 
specific  content  scc:)[)e  and  seciucMice,  and  as  interrelated  Arts 
how  to  use  the  Arts  as  teac  hing  methods  to  motivate  learning 
how  to  prepare  and  effec  t ivc'ly  [)rc*sc‘nt/defend  a budget 
how  to  identify  sourc  es  and  apply  for  funding 
how  to  effectivc'ly  evalualt'  |)rc)jc(  ts 

how  to  identify  and  c'ffec  tivc'ly  usc^  community  Arts  resourc  es. 
how  to  idcMitify  and  cTfc'c  tivniy  use'  touring  arts  programs 
how  to  set  u[)  .mcl  .ic  tivatc*  an  Arts  Study/Support  C'lroup 
how  to  dcwisc'  and  impIcMnent  (dice  tivc'  Arts  Aw.irenc'ss  and  Advc:)c:ac  y 
how  to  identify  and  c'ffc'c  tivedy  use*  arts  carec'rs/jobs  information 
how  to  do  and  effectively  use  arts  research  information, 
how  to  plan  and  implement  cdfec  tive  arts  field  trips 

how  to  effectively  plan  and  impic'ment  arts  ex[)eriences, /information  in  a 
variety  of  sc  hool/c community  settings 

how  to  effec  tively  |)lan  and  impU'ment  concerts,  exhibitions,  shc:)ws 
how  to  effec  tivedy  us(‘  art  c c'ntc'rs/muscnims  as  tc‘ac  hing,/lc*arning  experienc  es. 
how  to  cdfc'c  tivedy  plan  and  impIcMiu'nt  arts  pul)li(  redations  and  gcMieral  ad- 
voc  ac  y 

how  to  efevedof),  administc'i  and  use*  information  from  arts  nec'ds  assc‘ssmc*nt 
tools. 

how  to  plan  ettec  tive  insc'rvu  n programs 


b. 

c. 
d 
e 
f. 

h 


k. 

l. 
m 
n 

o 

P 

q 
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SOME  SUGGESTIONS  ON  HOW  TO  PLAN  AND 
IMPLEMENT  ARTS  IN  EDUCATION  INSERVICE  TRAINING 


1.  GENERAL  NEEDS 

a Make  arts  inservicing  practical,  positive,  specific,  and  accessible  — within  budget  and  scheduling 
constraints.  Build  in  long  range  plans  to  reflect  growth  in  this  area  also. 

b.  Offer  for  graduate,  or  undergraduate  credit,  whenever  possible. 

c.  Include  much  method,  actual  experiences,  performances  and  "how-to's”  along  with  all  theory  and 
content. 

d Include  content  and  methods  for  each  arts  discipline,  as  well  as  an  Interdisciplinary  Arts  em- 
phasis. 

e Give  inservice  for/to:  arts  specialists,  general  classroom  teachers,  performers  and  non-performers, 
administrators,  school  board  members,  university  faculty/prospective  teachers/other  students, 
parents,  community  personnel,  legislators,  media  personnel  Mix  students  in  where  appropriate 

f.  Use  workshop  leaders  who  have  demonstrated:  good  expertise  in  own  Arts  field;  a knowledge  of 
the  geographic/school  size  needs;  enthusiasm,  understanding  of  the  interrelatedness  of  the  Arts; 
an  ability  to  translate  all  into  specific,  practical  and  meaningful,  successful  experiences  for  the 
workshop  participants 

g.  Encourage/provide/assure  (sometimes  require)  effective  ways  for  inserviced  participants  to 
share/report  experiences  and  information  with  their  peers,  their  committees,  their  administrators, 
school  boards,  communities  and  legislators 

h Organize  workshops  which  are  responsive  to  size  of  schools'  budgets,  facilities,  geographic  loca- 
tion, access  to  arts/cultural  activities,  places  and  access  to  arts  specialists  (or  not). 

2.  SUPPORT  PLANNING 

a.  Promote  necessity  of  continued  learning  concept 
b Establish  interdisciplinary  permanent  inservice  planning  committees. 

1)  include  input  from  teachers,  administrators,  school  boards,  parents,  students,  legislators, 
media  and  community, 
c.  Committee  should: 

1)  assess  needs  and  interests 

2)  aggressively  implement  inservice  planning 

3)  designate  specific  time/budget 

4)  incorporate  into  regular  scheduling;  allow  travel  time 

5)  evaluate  activities  and  programs  carefully  and  preplan  for  next  round 

3.  SITES  AND  FORMATS 

a.  Field  trips 

b.  Summer  courses 

c.  Schools,  communities,  regions,  state-wide,  out-of-state 

d.  Summer  camps  or  retreats 

e.  Teacher  centers 

f.  Universities/colleges 

g.  Professional  organizations 

4.  INSERVICE  WORKSHOP  OR  COURSE  SUGGESTIONS 

a.  How  educate  students/adults  to  be  consumers  and  producers  of  the  Arts  in  schools  and  com- 
munities 

b.  Arts  as  specific  disciplines  and  content.  Arts  as  helpful  teaching  methods  to  motivate  learning, 
c Curriculum  development  and  inservicing  on  how  to  use  curriculum. 

d Budget  preparation  and  effective  presentation 

e.  Funding  Sources:  how  to  identify,  how  to  apply 

f.  Finding  and  using  community  arts  resources. 

g.  Touring  Arts  Programs:  how  identify;  how  fund;  how  use  (including  preparation  and  follow-up) 

h.  Arts  study/support  group:  how  set  up  and  use. 
i Arts  Advocacy:  what  and  how. 

j Arts  careers  and  jobs  information,  resources  and  use. 

k Arts  Research:  current  trends.  Include  new  printed  material;  music  literature,  media  resources 
(tape,  film,  microfiche),  calendars  and  sites  of  concerts,  shows,  exhibitions.  Central  data  bank. 

I Field  trips:  how  to  plan,  do,  follow-up 

m Use  of  faculty  meetings,  school  assemblies,  teacher  lounges,  parent-teacher  conferences  for  pep 
talks,  motivation,  inservicing,  information  gathering/distribution. 

n.  Concerts,  exhibitions,  shows:  how  to  plan,  execute  How  use  general  advocacy,  inservicing  for 
students,  teachers,  administrators,  school  boards,  community  members,  legislators,  media 

o.  Art  Centers:  how  use  as  resources  and  teaching  tools. 

p.  PR,  Arts  Advocacy:  how  effectively  use  the  media  for  advertising  and  support. 

q.  Needs  Assessment:  How  develop  and  use  this  tecf.nique. 

r.  Organization  and  Discipline  in  Arts  classrooms  or  activities. 

s.  Teaching  from  the  media  — TV,  radio,  newspapers,  tape  decks,  cartoons:  how? 

t.  Inservice  Programs:  How  to  effectively  plan  and  Implement 


SOME  IDENTIFIED  NEEDS  ON  TEACHER  TRAINING 
PROGRAMS  AND  COURSES  AT  THE 
COLLEGE/UNIVERSITY  PRE-SERVICE  LEVEL 


The  following  section  is  equally  applicable  to  music,  visual  arts,  drama  and  dance  and  Arts 
in  Education  generally. 

1 There  is  a need  to  incorporate  the  following  general  Arts  in  Education  ideas  into 
all  teacher  training  programs. 

a.  The  theory,  philosophy,  history, , content  and  appreciation  of  each  of  the 
unique  areas  of  music,  visual  arts,  drama,  dance;  and  how  they  interrelate  as 
well. 

b The  practical  methods  of  teaching  and  experiencing  music,  visual  arts, 
drama  and  dance. 

c.  The  creative  and  inspirational  character  of  the  arts,  as  well  as  the  accompa- 
nying practical  “know-how"  needed  to  help  the  arts  teachers  survive  in  a real 
world. 

d.  The  open  and  strong  promotion  and  advocacy  of  the  arts. 

e.  The  identification  and  accessibility  of  great  living  and  historic  (visual  and 
performing)artists  who  are  from  both  the  popular  and  classical  traditions. 

f.  The  constant  education  of  audiences,  or  potential  audiences,  about  music, 
visual  arts,  drama  and  dance 

2.  There  is  a need  to: 

a.  Infuse  the  im()ortance  of  music , visual  arts,  drama  and  dance  into  the  train- 
ing of  all  general  classrocjm  teachers  as  well  as  the  arts  specialists. 

b.  Incorporate  music,  visual  arts,  drama  and  dance  content  and  experiences, 
through  many  means,  into  the  [jrospective  teacher's  training. 

3.  There  is  a need  to  incorporate  more*  arts  methods  courses  into  the  prospective 
teacher's  training. 

4.  There  is  a need  to  include  earlier  and  more  varied  school  experiences  in  the  pro- 
spective teacher's  training. 

S There  is  a need  to  include  more*  c iirric  cilum-building  and  budget-building  abilities 
into  the  prospective  teacher's  training 

b There  is  a need  to  encourage  specific  personal  skills,  abilities,  and  personality 
characteristics  in  prospectiv('  (e<K  hers 

7 There  is  a need  to  develop  the  ()ros[)ective  teacher's  teaching  abilities,  under- 
standing of  student  attitudes  and  abilities,  skills  in  funding  and  use  of  funding 
sources/resources,  use  of  facilities,  understanding  of  arts  standards  and  active 
membership  in  professional  organizations 

8 There  is  a need  to  develop  the  pros[)ective  teac  her's  sense  of  the  need  for  inser- 
vicing, life-long  learning  and  geni^ral  professional  updating. 
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SOME  SUGGESTIONS  ON 

WHAT  TO  INCLUDE  IN  THE  TEACHER  TRAINING  PROGRAMS  AND 
COURSES  AT  THE  COLLEGE/UNIVERSITY  PRE-SERVICE  LEVEL 


1.  GENERAL 

a Arts  content,  theory,  philosophy,  history  and  ap()re(  iation  emphasis  needed. 

b.  Practical  methods  of  application  and  implementation  of  Arts  teaching  and  experiences  needed. 

c.  The  Arts  need  to  be  dealt  with  as: 

1)  unique  subject/content  areas. 

2)  teaching  methods  and  processes  through  wtiu  h all  learning  r an  be  motivated 
f)  disciplines  which  c an  be  interrelated  to  t'ac  h other  and  to  non-arts  areas. 

d Arts  need  to  be  taught  and  ex[)erienced  for  their  influence  on  "th('  quality  of  life,"  on  "the  mean- 
ing of  individual  and  cor[)orate  existence,  "for  the  inspiration  and  leadership  of  the  'soul 

e.  Arts  need  to  be  dealt  with  on  the  "nitty-gritty"  level  too. 

1)  need  for  development  of  a statement  of  [lersonal  arts  philosophy  and  commitment 

2)  need  for  a life-long  arts  learning  proc  ess  — inc  hiding  training,  inservicing,  participation 

3)  need  for  knowing  how  to  develof)  good  dossiers/notes/resumes  and  interview  skills 

4)  need  for  knowing  how  to  develo()  arts  programs  (curriculum,  support  budgets,  etc  ) 

.S)  need  for  arts  c arc'ers  and  c areer  ladders  information 

6)  need  for  understanding  and  use  of  good  [)ublic  speaking,  public  relations,  advertising  and 
use  of  media 

7)  need  for  discovc'ry  and  use  of  community  structure,  community  power 

8)  need  for  membc*rship  in  professional  arts  organizations  on  local,  regional,  national  level 

9)  need  for  awarc'ness  and  use*  of  arts  Information,  nc‘w  trends,  traefe  journals,  supply  sources 
etc 

f.  There  is  a need  to  promote  allegiance  to  and  action  in  Arts  Advocacy.  "Why  Arts  Exist;  Why  Arts 
Need  to  Exist;  Our  part  in  helping  Arts  grow  in  the  schools  and  in  the  community."  This  should  be 
beamed  to  local  school  and  community,  to  region,  to  state  and  to  national  levels. 

g.  Arts  creators  and  performers  need  to  become  involved  as  living  arts  role  models.  The  Living  Arts 
Heroes,  both  "popular"  and  "classical",  need  to  be  spotlighted  and  made  accessible. 

h.  Audiences,  wherever  existant,  always  need  to  be  educated  further  about  the  Arts  — how  to  under- 
stand them,  and  how  to  [)roduce  them.  Openly  and  overtly  educating  the  audience  should  be  a 
part  of  programs/shows/events. 

2.  ARTS  EDUCATION 

a.  Broader  background  in  value  of  all  the  Arts  needed  for  non-arts  majors  (general  teachers)  and  arts 
majors  (specialists). 

b.  Incorporate  all  the  Arts  into  entire  teaching  experience  — in  content  and  teaching  methods. 

1)  In  college  courses;  workshops  programs;  guest  artists,  musicians,  poets,  dancers;  guest 
school  teachers,  administrators  and  school  board  members,  interchange  of  campus  faculty 
and  departments 

2)  In  school  classes;  in  programming  and  activities 
c Methods  courses  — more  needed. 

1)  Methods  to  match  specific  cone  c'[)ts 

2)  Methods  taught  as  integral  sections  of  "thc'ory"  content  courses 

3)  Actual  demonstration  and  use  of  a variety  of  mc'thods  to  teac  h content  incorporated  liberal- 
ly into  all  courses  Use  lc‘c  ture  methods  sparingly  in  the  college  class  itself,  emphasize 
media,  activitic's,  ac  tual  c'xjieric'nc  es,  field  trljis 

4)  Use*  group  evaluations  in  teacher  training  at  college  and  in  the  school 
d Classroom  exposure  early  and  varied. 

1)  "Observer"  and  "aid"  in  freshman  and  sophomore  years. 

2)  Student  teaching  needs  to  be  done  earlier,  followed  by  evaluation  and  more  specific  work 
f)  Experience  In  a variety  of  school  sizes,  grades  essential. 

4)  Need  for  an  "open  ()C)lic  y"  in  schools  for  pros()ec;tive  teac  hers  to  contact  teachers. 

5)  Inclusion  ot  all  [)rosj)ec  tive  teachers  in  schools'  oric'ntations,  planning,  inservice,  and  com- 
mit tc'es 

e Curriculum  and  budget. 

1)  Know  how  to  prepare  and  present  persuasively  (written  and  verbal)  a curriculum  — scope 
and  sequence  and  budget  — to  students,  fellow  teachers,  administrators,  school  boards, 
parents,  community  groups,  legislatcjrs  Use  of  media  to  make  presentations  important 

2)  Know  how  to  develop  both  short-range  and  long-range  plans  for  curriculum  budget, 
materials,  facilities 

3)  Know  availability  and  cost  of  new  materials,  equipment,  repair  information,  catalogs,  etc 

f Personal  teacher  skills. 

1)  Develoj)  a good  sc'nst'  of  self-estc‘c*m 

2)  Develoj)  a sense  of  worth  In  students  and  adults 

3)  Devc'lop  an  ability  to  uncic'rstand,  relate  to,  and  communicate  well  with  students,  teachers, 
acfmlnistrators,  |)<ir('nts,  community,  sc  liool  board,  |)ress,  media,  and  teachers  in  other  cur- 
riculum areas 

Develop  skills  of  communication,  humor,  cooj)eration  and  enthusiasm  as  top  priority  skills 
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4) 


5)  Develop  dbility  to  stay  flexible,  inuii^ieative  and  varied  in  teaching  methods  on  all 
levels-K-12:  LFSS  I ECTURING 

6)  Develop  a flexible,  do-it-yourself  invcmtivertess  if  materials,  equipment,  space,  budget  are 
lacking. 

7)  Develop  a sense  of  "mission”  to  the  Arts,  and  to  the  needs  and  rights  of  everyone  to  have 
meaningful  Arts  experiences  (even  the'  small  communities  and  schools) 

8)  Develop  ways  to  cope  with  and  strengthen  minimal  arts  programs,  minimal  social  arenas, 
isolation  and  "pioneer"  situations  [75  percent  of  Montana  schools  have  less  than  a 100  total 
enrollment  Several  rural  schools  have  d total  enrollment  of  2.] 

9)  Develop  a sense  of  commitment  and  support  to  lessen  the  turnover  of  arts  personnel  in 
schools  High  turnover  undercuts  credibility  and  worth  of  the  Arts  programs 

g Specifics 

1)  Develop  adequate  abilities  to  teach  the  subject/content  areas  assigned. 

2)  Develop  ability  to  understand  student  psychology,  development,  abilities  and  readiness  at 
different  grade  levels. 

3)  Develop  some  information  and  ability  to  teach  arts  to  mainstreamed  students 

4)  Develop  some  information  and  ability  to  teach  arts  to  gifted  and  talented  students 

5)  Know  how  and  where  to  get  funding  for  special  projects 

6)  Know  how  to  use  Office  of  Public  Instruction's  facilities  and  services 

7)  Know  how  to  use  colleges  facilities  and  continuing  services 

8)  Know  how  to  discover  and  use  community(ies)  arts  resources 

9)  Know  the  Arts  Certification  Standards,  Accreditation  Standards,  Teacher  training  Standards; 
be  aware  of  and  have  input  on  arts  standards  reviews  and  revisions 

10)  Know  how  to  use  sr  hool,  local  community,  regional,  state,  inter  state  library  facilities  and 
services 

11)  Need  to  know  about  and  become  cooperating  members  ot  professional  organizations  such 
as  the  Montana  Music  Education  Association  MMEA,  Music  Educators  National  Conference 
MENC,  Montana  General  Music  Teachers  Association  MCMTA,  Montana  Band  Association 
MBA,  Montana  Choral  Directors  Association  MCDA,  Montana  String  Teachers  Association 
MSTA,  Montana  Art  Education  Association  MAEA,  National  Art  Education  Association 
NAEA,  Montana  State  Thespians  Association  MSTA,  American  Theatre  Association  ATA, 
Montana  Dance  Arts  Association  MDAA,  National  Dance  Association  NDA,  Association  of 
School  Curriculum  r3evelopers  ASCD,  Montana  High  School  Association  MHSA,  to  name  a 
few. 

h.  Information  sharing 

1)  Need  for  students  and  faculty  on  campus  to  invite  cadres  of  in-the-field  Arts  teachers,  ad- 
ministrators, school  boards 

2)  Need  for  students  and  faculty,  separately  or  together,  to  go  to  on-site  workshops,  meetings, 
field  trips,  (could  be  set  up  like  a "progressive  dinner"  so  a variety  of  situations  could  be  ex- 
perienced) 

3 Need  for  teacher  training  faculties  to  have  renewed  practical  classroom  experiences  every 
three-four  years.  On-the-spot  school  district  mini-inservice  programs  in  a variety  of  size 
schools  and  grade  levels  could  be  scheduled 
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APPENDIX  I 


63  Montana  towns/cities  represented  in  the  1978-79  Arts  in  Education  regional 
meetings  convened  to  generate  Ways  to  Strengthen  the  Arts  in  Education  Pro- 
grams. 


AbsaroktM' 

1 budin 

ArltH’ 

1 U'lena 

Anaconda 

Highwoocf 

liaker 

Hinsdah' 

Belgrade 

lordati 

Bigfork 

Kalispell 

Big  Sandy 

Lakeside 

Billings 

1 ibby 

Boulder 

l.olo 

Bozeman 

Manhattan 

Broadus 

Medic  ine  Lake 

Brockton 

Melrose 

Browning 

Miles  City 

Butte 

Missoula 

Bynum 

Nashua 

Choteau 

Poplar 

Circle 

Plentywood 

Colstrip 

Red  Lodge 

Columbia  Falls 

Rocky  Boy 

Conrad 

Ronan 

Corvallis 

Rudyard 

Culbertson 

Shelby 

Cut  Bank 

Sidnc'y 

Darby 

Simms 

Deer  Lodge 

Stevensville 

Dillon 

Sun  River 

Fishtail 

Whitef  ish 

Florence-Carlton 

Whitehall 

Forsyth 

Wolf  Point 

Fort  Benton 

Froid 

Glasgow 

Glendive 

Great  Falls 

These  63  Montana  towns  represent  over  10  percent  of  all  Montana  towns. 
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Sites  of  the  Nine  Regional  Meetings 
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APPENDIX  III 


LIST  OF  PFOPLE  WHO  ATTFNDF  [)  FHF  NINF  MON  1 AN  A Kl  CION  Al  MF  F FINGS  AND  THF  CHICO  AD 
VISOKY  COMMITTFF  MFF  TIN(^  - 197tt  79 - BY  WORK  ASSIGNMF  N I CAl  I ('.OKU  S. 


A wider  stdet  tion  of  people  were  invited  I isted  below  .ire  llu'  n.imes  of  those*  wFio  chose  to  conn*  to  fFie 
meetings  and  Flow  they  desc  ribed  thc'ir  catc'gory  of  ri'sponsihility 

‘Attendees  at  the  Chico  Workshop 

Music  Specialists  and  Supervisors 


Name 

Town 

C ategory  of  Responsibility 

Rich  Harris 

Arlee 

Music 

Edd  Blackler* 

Bigfork 

Music 

Lynn  Evans 

Bigfork 

5-12  Band 

Dorothy  ('lark* 

Billings 

Music 

Dale  G Fiallock 

Billings 

Senior  High  Band 

Daniel  Hampson 

Billings 

Chorus/Music  K-1 2 

Ed  Harris 

Billings 

F lementary  Music 

Stephan  Payne 

Billings 

High  School  Orchestra 

Judy  Suvak 

Belgrade 

Music 

Mike  Roberty 

Bo/c*man 

Music: 

Brooke  Ostrandc'r 

Browning 

High  Sc  hcsol  Band 

Rod  Lc'wis 

Butte* 

Music 

Sister  Mary  jo  Quinn 

Butte 

FHigh  School  Music 

Dorothy  Allen 

Choteau 

K-b  Music 

Steve  Aiello 

Colstrip 

Music 

Royal  L Paus 

Conrad 

junior  High  Band/Choir 

Diane  Leveley 

Corvallis 

Elementary  Band 

Terri  Saunders* 

Darby 

Music 

Richard  Seitsema* 

Dillon 

Western  Montana  College 

Fenna  Klingberg 

Fishtail 

Element.iry  Music 

Chuck  Evans 

Glasgow 

Symphony  and  lay  person 

jan  Schulte 

Glasgow 

junior  High  Music 

Howard  Hunke 

Glendive 

Music 

Dick  Schuett 

Glendive 

Band 

Ron  Wiley* 

Glendive 

Music 

Bill  Larson* 

Great  Falls 

MMEA  President-elect 

jan  Nerum 

Great  Falls 

Elementary  Music 

Paul  Ritter 

Great  Falls 

Fligh  School  Chc:)rus 

Mary  Agnes  Roberts 

C.rc'.it  Falls 

[ lementary  Strings 

IXivc*  lUiness* 

FHelena 

Music 

Faye  Buness* 

H(*lena 

Private  Voice/Piano 

Pam  l^*nrod 

Highwood 

High  Sc  hool  Music 

Dave  FHunter 

Hinsdale 

Music 

R H Sc  blatter 

Kalispell 

High  School  Band 

John  liorer 

Medicine  Lake* 

Music 

Ruth  McDown 

Melrose 

K-4  Music 

Susan  Heafield/MorcJan 

Miles  City 

K-1 2 Music 

Cheryl  Koch 

Miles  City 

Miles  Community  Collc'ge 

jan  Wiberg 

Miles  City 

Miles  Community  College 

Carmen  Me  Farlane 

Missoula 

Sc  hool  District  1-Music 

William  Wallace 

Missoula 

Music 

Sally  C'arpenter 

Plentywood 

Music 

Dave*  Klienert 

Ronan 

Instrumental/Mu  sic 

Sandy  Vc'rschoot 

Ronan 

Music 

Don  (.rat/ 

Sic)n<*y 

junior  & Senior  Music 

L arry  Rowton 

Simms 

High  School  Band/Choir 

John  Warren 

Wolf  Point 

Band 
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Out  ot  those  invited,  listed  below  are  the  namr's  ot  those'  who  chose  to  attend  the  meetings 

Art  Specialists  and  Supervisors 


IJarbara  Milh'r 

Absarokee 

[ astern  Montana  C'ollege  - Art 

Tom  Lind 

Arlee 

Art 

Linda  Meye'r 

Baker 

Art 

Myrna  IT  Clark* 

Billings 

Flc'mentary  Art  Supervisor 

Arc  hie  Flhot 

Billings 

School  [District  2 Art 

Verondi  Havens 

[Tilings 

Junic^r  High  Art 

Connu'  1 andis 

Billings 

[ astc'rn  Montana  C'ollege  Art 

A 1 Mic  (‘hletti 

Billings 

High  Sc  hool  Art 

Kobc'rt  Morrison* 

Billings 

Roc  ky  Mountain  College  Art 

Patric  k Zent/ 

Billings 

Artist 

Kay  Cam[)e<ui 

Bo/c'm,m 

Art  Coorclinator/Higli  School  Art 

Betty  Rada 

Choteau 

J unior  Ftigh  Art 

Susan  Sc'ilstad 

Corvallis 

Itigh  Sc  hool  Art 

leane  Rhodes 

Deer  1 odgc' 

High  Sc  hool  Art 

Darrell  johnson* 

Dillon 

Art 

Don  Walters 

Dillon 

Western  Montana  College'  Art 

Carl  Dix 

Glasgow 

[’rc'sidc'nt  • Arts  C'ounc  il 

Char  (lU/a 

Glasgow 

J unior  High  Art 

Bevc'rly  Kelly 

C'llencJivc' 

Art 

lamc's  D Poor* 

Great  tails 

Art  Superviscjr 

Jean  L Price 

Grc'at  Falls 

High  Sc  hool  Art 

Cordon  Zuelke* 

Helena 

High  School  Art 

Peggy  Bain 

Kalispell 

J unior  High  Art 

Frank  Divita 

Kahspell 

Art 

Lois  FHabbe 

Missoula 

Art  Ciounselor 

Nancy  Kailey* 

Miles  ('ity 

Art 

Karen  Kinne* 

Miles  City 

Art 

Syd  Sonnc'born 

Miles  City 

Miles  C'ommunity  College  Art 

Jessic  a Stic  kney 

Miles  C ity 

Montana  Arts  C ouncil 

Lela  Autio 

Missoula 

High  Sc  hocil  Art 

Laura  Coon 

Nashua 

Junior  FJigh  Art 

Carolyh  Shearer 

Poplar 

Junior  High  Art 

(]ary  Sherrodd 

Poplar 

[Tgh  Sc  hool  Art 

Mark  Sullivan 

Poplar 

Junior  High  Art 

Helen  K ample 

Red  Lodge' 

Junior  High  Art 

Dave'  Torrence 

Sidney 

Art 

Penny  Nelson 

Wolf  Point 

High  Sc  hool  Art 

Drama  Specialists 

Frv  Boc^th 

Culbertson 

Drama 

Rogc'r  Larsen 

C'llasgow 

Junior  FHigh  IDrama 

J ane  Paul  * 

Oeat  F<ills 

Drama 

Jack  Upshaw 

(jreat  Falls 

Drama 

Ron  Conrad 

(jlendive 

Drama 

Harry  Smith 

Helc'na 

Carroll  College  Drama 

Ck'orge  D Cowan 

Kalispc'll 

High  Sc  hool  Drama 

David  Hashley 

Kalispell 

Dr.iina 

Jim  C aron 

Missoul.i 

Missoula  C hildrens'  The.itre 

Don  Wulfl 

Missouhi 

High  Sc  hool  Dr.ima 

Kathi  Cr.mt 

Stevc'iisville 

[Dctima 

Nanc  y (iway/don 

Whitefish 

High  Sc  hool  Dr.ima 
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Out  <)(  those  invited,  listed  below  .in*  the  names  of  those  who  chose  to  attend  the  meetings 

Dance  Specialists 


Aggie  Rainwater 

billings 

F astern  Montana  College  Dance 

Sandi  Stewart 

Miles  City 

Dance  Instructor 

Nancy  brooks/Sr  hmit/ 

Missoula 

Dan(  e/Drama-L)mv  of  Montana 

Superintendents 

Ralph  V Kroon* 

belgrade 

Su|)erintendent 

Darrell  Armentrout 

Circle 

Superintendent 

William  Willavi/e 

Florenr  e 

Su[)erlnt('ndent 

bud  Williams 

Highwood 

Supf'nntc'ndent 

Penny  Ltnderwood 

1 ibby 

Supt*rintend(Mil 

John  Smith 

1 olo 

Superintendent 

Morris  VanCampen 

Miles  ( ity 

Administrator 

Jacob  block 

Missoula 

Superintendent 

John  Morris 

Whitef  ish 

Administrator 

Gene  Dillman 

Whitehall 

Superintendent 

Rodney  Svee 

Wolf  Point 

Superintendent 

County  Superintendents 

Marlene  Ferrell 

baker 

County  Superintendent 

Vickie  Swander 

billings 

Deputy  County  Superintendent 

Julia  Sanders 

Circle 

County  Superintendent 

Nellie  Sherman 

Conrad 

County  Superintendent 

[Darryl  Omsberg 

Cut  bank 

County  Sufterintendent 

1 arry  Stollfus 

Fort  benton 

County  Superintendent 

Jean  Nolan 

Forsyth 

County  Supr'rintendent 

Jean  Grow 

Glendive 

County  Sut)erintendent 

Richard  Frerise* 

HeUma 

County  Su()erintendent 

Grace  Kampf 

Jordan 

County  Superintendent 

betsy  Schwegman 

Kalis()ell 

Deputy  County  Superintendent 

Judy  1 radley 

1 (‘wistown 

County  Superintendent 

Wally  Vinnedge 

Kalispell 

(bounty  Superintendent 

Thelma  Robertson 

Shelby 

County  Sufjerintendent 

John  Ritter 

Sidney 

County  Superintendent 

Principals 

H W Hammond 

Big  Sandy 

FHigh  School  Principal 

Del  Christman* 

Billings 

Elementary  Principal 

Sherry  Lithander 

Billings 

Principal 

Kathy  Pattee 

Bozeman 

Elementary  Principal 

Dennis  Kimzey 

Columbia  Falls 

Principal  7-1 2 

Ronald  F Stegmann 

Glasgow 

High  School  Principal 

Harry  Darling 

Glendive 

Principal 

Bob  McLeod 

Great  Falls 

Principal  7-9 

Robert  Niderkorn* 

Kalispell 

Principal 

Joe  Super 

Kalispell 

Elementary  Principal 

Jim  Longin* 

Lewistown 

Principal 

Johnathan  Pearson 

1 olo 

Principal 

bob  Korihuis 

Manhattan 

High  School  Principal 

Jim  Reyhner 

Rocky  Boy 

Principal 

School  Boards 

betty  1 ou  berg 

butte 

S(  hool  board 

Rita  S(  hurman 

1 lorrmc  ('/(  arllon 

board  Member 

bryct'  Johnson* 

Havre 

School  board 

Patricia  Lucas 

Miles  City 

LJnified  Truster* 

Joan  Monaghan 

Miles  City 

School  board 

P.T.A. 

JoAnn  Mangold 

Great  Falls 

PTA  Council 

Connie  Skousen 

Missoula 

PTA  State  President 
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Out  of  those  invited,  listed  below  are  the  names  of  those  who  chose  to  attend  the  meetings: 

Teachers 


Grant  Vance 

Boulder 

High  School  Teacher 

Susanna  Irion 

Bozeman 

Elementary  Teacher 

Bob  Landowski 

Fiozeman 

K-4  Elementary  PE 

Lynette  Ruffatto 

Brockton 

Elementary  Teacher 

Susan  Gauthier 

Bynum 

Elementary  Teacher 

Bob  Johnson 

Columbia  Falls 

4th  Grade 

Byron  Courser 

Darby 

4th  Grade 

Veryl  Kosteszka 

Darby 

Teacher 

Marcia  Busch* 

Dillon 

Rural  Teacher 

Ruth  Carlstrom* 

Fort  Benton 

Rural  Teacher 

Kay  McKenna 

Helena 

Elementary  Teacher 

Anna  Berge 

Hinsdale 

High  School  Math 

Roxie  Lehl 

Kalispell 

2nd  Grade 

Chrys  Hveem 

Libby 

9-12  Grades 

Joel  Johnson 

Libby 

10-12  Grades 

Sheryl  Prescott 

Libby 

11-12  Grades 

Larry  Walsh 

Libby 

10-12  Grades 

Judy  E.  Haglund* 

Livingston 

Rural  Teacher 

Joe  Mirich* 

Lolo 

Elementary  Teacher 

Gena  Griswold* 

Miles  City 

Rural  Teacher 

Frank  Reich 

Missoula 

PE  and  Athletics 

Phyllis  Behnken 

Sidney 

Rau  School 

Gary  Dalton 

Sidney 

High  School  PE 

Bernice  V East 

Sidney 

Rau  School 

Julie  Rehbein 

Sidney 

Rau  School 

Eileen  Smith 

Sidney 

Brorson  School 

Mitch  Higgins* 

Sun  River 

Supervising  Teacher 

Bernice  Tollefson 

Wolf  Point 

4th  Grade 

Language  Arts  Teachers 

Joan  O'Brien 

Billings 

Junior  High  English 

Jim  Germann 

Froid 

English 

Virginia  Egli* 

Glendive 

Language  Arts 

David  Long 

Kalispell 

Writer 

Helen  Kampfe* 

Red  Lodge 

Language  Arts 

Lorna  Elings 

Rudyard 

High  School  English 

Library  and/or  Media  Teachers 

Deb  Carlson 

Belgrade 

Elementary  Library/Media 

Ron  Core 

Glasgow 

High  School  A V 

Bill  Soul 

Lakeside 

Video 

Gifted  & Talented  Program  Coordinators  & Curriculum 

Coordinators 

Rudy  Shutey 

Butte 

Curriculum  Administration 

Sheila  Youngblood 

Butte 

Gifted  Education  Teacher 

Gary  Sauter 

Glasgow 

Coordinator  of  Instruction 

Indian  Education 

Bill  Yellowtail* 

Hardin 

Indian  Education 

Colleges  & Universities 

Or  Richard  Gruber* 

Billings 

Eastern  Montana  College 

Dr  Earl  Ringo* 

Bozeman 

Montana  State  University 

Dean  ('ollege  of  F dur  ation 
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Out  of  those  invited,  listed  below  are  the  names  of  those  who  chose  to  attend  the  meetings 


Colleges  & Universities  cont. 


Rose  Mane  ( uss 

r,lend(v(‘ 

Dawson  Community  College 

I wylld  McPherson 

Cilendivf' 

Dawson  Community  College 

Sister  M.  Beaulieu* 

Great  Falls 

College  of  Great  Falls 

Dr  Bill  Thackeray* 

Havre 

Northern  Montana  College 

)on  Wiles* 

Missoula 

University  of  Montana 

Education  Department 

jan  Wiberg 

Miles  City 

Miles  Community  College 

Cheryl  Koch 

Miles  ('ity 

Miles  Community  College 

Richard  Seitsema* 

Dillon 

Western  Montana  College 

Barbara  Miller 

Absarokee 

Eastern  Montana  College  Art 

Connie  Landis 

Billings 

Eastern  Montana  College  Art 

Robert  Morrison* 

Billings 

Rocky  Mountain  College  Art 

Don  Walters 

Dillon 

Western  Montana  College  Art 

Syd  Sonneborn 

Miles  City 

Miles  Community  College  Art 

Harry  Smith 

Helena 

Carroll  College  Drama 

Aggie  Rainwater 

Billings 

Eastern  Montana  College  Dance 

Nancy  Brooks/Schmitz 

Missoula 

Dance/Drama-Univ.  of  Montana 

Don  Carey 

Missoula 

University  of  Montana 

Music  Department 

Office  of  Public  Instruction 

Kay  Burkhardt* 

Helena 

Arts  in  Education  Consultant 

Lyle  Eggum 

Helena 

Co-Director,  School/Community 
Services 

Claudette  Johnson* 

Helena 

Language  Arts  Consultant 

Ron  Wirtz* 

Helena 

ESEA  Title  IV  Manager 

Montana  Arts  Council 

Pat  Simmons 

Missoula 

MAC  Director  of  the  Artists-in-the 
schools  programs 

Montana  Institute  of  the  Arts 

Jean  Hough 

Broadus 

Montana  Institute  of  the  Arts 
local  promoter 

Montana  Rocky  Mountain  Education  Clearinghouse 

Melinda  Quivik* 

Butte 

Education  Clearinghouse- 
Rocky  Mountain 

Brian  Shovers 

Missoula 

Education  Clearinghouse 

Art  Centers 

Florence  Cortright 

Anaconda 

Copper  Village  Museum 

Donna  Forbes 

Billings 

Yellowstone  Art  Center 

Liz  Rak 

Great  Falls 

Paris-Gibson  Square  Art  Center 
Director 

John  Brice 

Kalispell 

Hockaday  Art  Center 

Montana  Young  Audiences  Program 

Paroda  Ann  Doty 

Missoula 

Young  Audiences  Group 

Mary  Cheryl  Larango 

Missoula 

Young  Audiences  Group 

Mora  Payne 

Missoula 

Young  Audiences  Group 

Missoula  Children's  Theatre  « 


jim  Caron  Missoula 
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REPORT  OF  THIS  GRANT-PHASE  III 


U.S.  Office  of  Education  Grant 
1979-1980 

Grant  No.  G007900422 


"Implementing  Ways  to  Strengthen 
Arts  in  Education  in  Montana" 


Part  1 : Arts  in  Education  Workshop 
for  Rural  and  Small  Schools 
Lewistown,  Montana,  October  1979 


Part  2:  Arts  in  Education  Workshop 
for  Middle  to  Large  Schools 
Helena,  Montana,  September  1980 
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Part  1 : Arts  in  Education  Workshop 
for  Rural  and  Small  Schools 
Lewistown,  Montana,  October  1979 


What  Actually  Happened 


What  the  Grant  Said 


• 54  were  expected;  83  attended 

• 28  applied  for  scholarships  and  were  given  pay  for 
substitute  teachers  at  $30  a day. 

• The  workshop  was  available  for  1-2  college 
graduate  credits. 

• The  83  participants  were  involved  in  in-depth 
rotating  workshops  in  music,  visual  arts,  drama, 
creative  movement.  They  were  also  given  handout 
materials. 

• The  participants  were  also  informed  of: 

—current  trends  in  arts  in  education 

— assisted  in  experiencing  and  discussing  arts 
in  education  programming  and  content 

— model  programs  instate  and  out-of-state 

— public  relations  techniques 

• Participants  also  exchanged  ideas  and  teaching 
materials. 

• Workshop  titles  were: 

★ ''Let's  Get  the  Show  on  the  Road!"  and  "The 
President  I'm  Not,  But  I Do  Shape  America's 
Future."  Workshops  in  music,  visual  arts,  drama  and 
dance  were  given. 

★ "The  Great  Idea  Exchange  Country  Store"  — an 
exchange  of  ideas  and  materials 

★ "Who  Needs  Broadway?  I'm  Already  a Big  Star  at 
Home! "-off-the-cuff  variety  show  to  build  com- 
munity and  self-esteem  among  isolated  rural 
teachers. 

• Outcomes  were  experiences,  skills,  reports,  plans 
which  could  be  used  at  home  site. 

• 36  of  the  83  participants  turned  in  evaluation  forms 
at  the  time  of  the  workshops. 

• AH  36  rated  the  workshops  "very  worthwhile" 
which  was  the  top  category  offered.  30  of  those 
participants  wrote  additional  comments,  some  of 
which  follow:  "Wonderful  break."  "Ideas  were  ter- 
rific." "Geared  to  my  situation."  "Loved  concrete 
ideas."  "Loved  Exchange  Store."  "We  learned 
many  new,  applicable  ideas  ...  so  much  ap- 
preciated a workshop  geared  to  our  special  needs  as 
rural  teachers."  "Enthusiasm  of  instructors  con- 
tagious . . . enjoyed  active  nature  of 
workshops  . . . am  taking  home  many  useful 
ideas."  "An  excellent,  stimulating,  exciting  and  flex- 
ible to  individual  teacher  needs."  "Great!"  "A 
super,  caring,  working  workshop!"  "I  feel  I am  going 
home  with  a lot  I can  use."  "...  I gained  so  many 
ideas  and  methods." 

• One  year  later:  Participants  were  sent  two  more 
evaluation  forms  with  more  specific  and  far-reaching 
questions.  Evaluations  still  remained  high  on  conti- 
nuing use  of  the  workshop  information. 


• 54  scholarships  for  substitute  pay 
will  be  offered. 

• Participants  will  engage  in  ac- 
tivities aimed  at  implementing 
more  effective  Arts  in  Education 
programs  in  Montana. 

• Objective:  to  develop  processes 
that  will  assist  educators  and 
community  representatives  to  im- 
plement and  strengthen  arts  in 
education  programs  in  Montana 
schools. 

— current  trends  in  arts 

— processes  for  long-range  plan- 
ning 

— specific  activities  in  music, 
visual  arts,  drama  dance 

— special  arts  programs 

— public  relations  techniques. 

• The  approach  proposed  for  this 
grant,  that  of  developing  im- 
plementation schemes  for  various 
sizes  of  school  districts,  may  find 
its  greatest  application  in  small, 
isolated,  rural  districts  whose 
needs  are  unique  and  specifically 
different  from  those  of  urban  and 
suburban  districts. 

• Evaluative  criteria: 

— size  of  attendance 

— number  of  school  districts 
represented 

— descriptive  observations  by  par- 
ticipants. 
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Arts  in  Education  Workshops 


Dates  & Site; 

October  26-27,  Friday  and  Saturday,  Lewistown,  Montana 

Workshops: 

9-1  2 a.m.  and  1-4  p.m.  each  day.  Workshops  in  music,  visual  arts,  drama  and 
dance/movement  forms,  will  be  styled  specifically  for  the  small  school 
district's  general  classroom  teachers,  specialists  and  administrators,  as  well  as 
rural  teachers. 

Expenses: 

We  have  a limited  source  of  assistance  funding  which  will  allow  $30  for  pay- 
ment of  a substitute  teacher  to  each  school  sending  one  registrant.  (This  $30 
would  not  be  needed  if  Friday,  October  26,  was  counted  as  a PIR  day  by  any  of 
the  schools.)  Additional  registrants  from  each  school  would  be  obliged  to  ab- 
sorb all  expenses.  Expenses  of  travel,  food  and  motel  could  be  underwritten  by 
the  local  school  board,  the  teacher,  or  a combination  of  both.  Carpooling  and 
motel-pooling  should  make  cuts  in  overall  expenses.  School  boards  are  invited 
to  pay  the  mileage  and  motel  for  their  teachers.  This  would  obligate  the 
teachers  to  pay  their  meals  and  their  fee  to  Western  Montana  College  if  they 
wish  credit. 

Accommodations: 

A block  of  accommodations  for  55  registrants  have  been  made  at  Lewistown's 
Mountain  View  Motel.  Costs  would  run  approximately  $ 1 0 per  person  which 
would  include  a continental  breakfast  of  rolls  and  coffee  on  Saturday  morning, 
October  1 7. 

Capacity: 

There  is  substitute  money  for  approximately  50-55  teachers.  Admission  and 
"substitute  payments  of  $30"  will  be  made  on  a "first-registered  first-served" 
basis. 

Credit: 

Western  Montana  College  will  offer  1 credit  — graduate  or  undergraduate  — for 
the  Lewistown  workshop,  ED  49  1 Seminar:  Arts  for  Small  and  Rural  Schools. 
Requirements  for  the  1 credit:  attendance  at  the  1 2 hours  of  workshops  and  a 
brief  paper  (due  Dec.  1 ) indicating  how  concepts  and  practical  activities  offered 
at  the  workshop  will  be  incorporated  into  lesson  plans  and  implemented  in  the 
classroom.  Fees  for  1 credit  are  $20  (cash  or  check)  directly  to  Western  Mon- 
tana College,  Dr.  Lee  Spuhler,  Director  of  the  Continuing  Education  Program, 
Dillon,  MT  59725. 

Registrants: 

More  specific  information  will  be  sent  directly  to  registrants  by  September  1 5, 
1979. 
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An  Arts  in  Education  Workshop  News  Bulletin 

We're  excited  about  the  workshops  in  Lewistown  and 
happy  to  see  that  you  are  registered.  Welcome!! 

Thursday,  October  25,  arrive  in  p.m.  (optional) 
(Friday  will  be  a long  day  of  activity.) 

Friday,  October  26,  begins  at  8:00  a.m. 

Saturday,  October  27,  begins  at  8:00  a.m. 
and  ends  at  4:30  p.m. 

So  far  there  are  seventy  registrants. 


Arrive  Thrusday  evening,  October  25  (optional).  Friday  will  be  a very  long  day  of  activity. 


October  26,  Friday 

Registration — Mrri\n\sXTaWor\  Building  (Lincoln  Elementary  School)  8:00-8:30  a.m.,  corner  of  West 
Watson  and  7th. 


yyorkshop  / — "Let's  Get  the  Show  on  the  Road"  8:45  a.m.—  9:30  a.m. 

yyorkshop  2 — (Music,  art,  drama,  movement)  9:45  a.m.  — 12:30  p.m. 

/.ivoc/r- (on  your  own)  12:30  p.m.—  1:30  p.m. 

Wor/rs/70/3  3— (Music,  art,  drama,  movement)  1:45  p.m.—  4:30  p.m. 

Dinner  at  Yogo  Inn  — Sapphire  Room  (choice  of  menus  on  the  separate  return  sheet). 

Evening  Variety  Show— "yjho  Needs  Broadway?"  8:00  p.m.—  9:30  p.m. 

I'm  Already  a Big  Star  at  Home!" 

This  off-the-cuff,  non-threatening  fun  show  will  be  made  up  of:  1 ) things  which  happen  to  fall 
together  out  of  the  workshops,  2)  pre-prepared  skits,  songs,  ideas,  you  may  want  to  bring  with  you, 
3)  samples  of  things  you  made  or  your  hobbies  from  home  (bring  some  of  your  students'  work)  to 
display. 


October  27,  Saturday 

Administration  Building  (Lincoln  Elementary  School)  Corner  of  West  Watson  and  7th. 


yyorkshop  / — "The  Great  Idea  Exchange  Country  Store" 

8:15  a.m.— 

8:45  a.m. 

Workshop  2 — "The  President  I'm  Not,  But  1 Do  Shape 

9:45  a.m.— 

1 2:30  p.m. 

America's  Future!" 

Catered  Lunch  (soup  'n  sandwiches  from  the  Whole  Famdamily 

Restaurant)  and  Film  Viewing 

1 2:30  p.m.— 

1 :30  p.m. 

Workshop  3 

2:00  p.m.— 

4:30  p.m. 

A safe  trip  home! 

4:30  p.m. 
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Hand-Out  Materials  for  the 
Drama/Movement  Workshop 


Arts  in  Education  Workshop  for  Teachers 
Rural  and  Small  Schools 

October  26-28 

Drama/Movement  Workshop  by  Kay  Burkhardt 


Creative  movement  and  drama  can  be  used  for  (to  name  a few): 

1 . Encouraging  individual/groujp  creativity  and  inventiveness.  Helping  them  find  out 
who  and  what  they  can  do  and  be;  tapping  and  developing  their  perceptions. 

2.  Helping  them  author  and  shape  themselves  and  their  world. 

3.  Specific  tie-in  to  problem-solving. 

4.  Encouraging  individual/group  creativity  and  inventiveness;  tapping  and  developing 
what's  in  them  and  their  perceptions.  Problem-solving. 

5.  Developing  in  each  child,  the  "language"  skills  of  drama,  (voice,  facial  expression, 
body  language)  a "language"  they  see,  "read,  " and  use  every  day. 

6.  Enhancing  self-esteem. 

7.  Teaching  many  kinds  of  content  (if  you  build  it  into  the  settings  and  roles  involved  in 
all  the  activity). 

8.  Encouraging  the  shy  child  and  focusing  the  boisterous  child. 
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Teachers  can  and  should  participate  in  all  activities.  Use  the  following  for  every 

day  teaching  instead  of  mostly  for  performance. 

Activity  #1  YOU  CM  SAY  IT  MANY  WAYS! 

1.  Partners  "talk"  to  each  other  about  some  special  recollections  (e.g.,  summer, 
fall,  school)  using  only:  a)  nouns,  b)  verbs  ending  in  "ing",  c)  adjectives  or 
words  explaining  colors/textures,  sounds,  smells,  d)  hum,  make  up  own  tune,  ^ 
use  only  facial  expressions  and  body  language--act  it  out. 

Activity  #2  TALK  IT  UP! 

1.  Set  up  three  chairs,  pillows,  "places." 

2.  Middle  person  tries  to  answer  both  speakers.  Right  and  left-seated  speakers 
vie  for  attention. 

3.  You  can  assign  subject-centered  settings,  situations  or  roles  to  participants. 

4.  Keep  changing  the  "players." 

NOTE:  Control  factor  is  disqualification  if  "physical  assault"  occurs. 

Activity  #3  MAP  IT!  MOVE  IT! 

1.  Make  a huge  map  of  the  U.S.  (or  any  other  place/country)  with  bright  colored 
yarn. 

2.  Assign  small  numbered  teams  to  think  up  pertinent  facts/events/situations/ 
places  relevant  to  the  area  (past  or  present)  and  present  it  both  verbally  and 
through  illustrative  movement/pantomiming. 

3.  "Review"  the  information  by  experiencing  it  through  movement  and  re-enactment. 

Activity  #4  SOUND  A STORY 

T1  Choose/find/make  instruments  with  many  different  sounds. 

2.  Listen  carefully  to  the  sound  of  the  instrument  and  PRINT  BIG  on  a large  piece 

of  paper  (one  word  to  a page)  nouns,  verbs,  adjectives  or  emotions  which  de- 
scribe the  sound  of  your  instrument. 

3.  Tape  up  all  the  words  on  an  area  where  everyone  can  see  them. 

4.  Take  turns  making  up  and  unfolding  a story  which  uses  those  words  as  often  as 

possible . 

5.  Every  time  a word  is  used,  the  instrument  connected  to  the  word  must  be 
sounded. 

6.  Teacher  can  often  end  it  by  saying  something  like  "and  at  the  end  of  the  story, 

all  the  instruments  and  words  'clapped'  by  making  all  their  sounds  at  the  same 

time!" 

Activity  #5  BOP  BALLS! 

1.  Use  \ sheets  of  brightly  colored  tissue  paper. 

2.  Ask  students  to  mold/fold  them  into  people,  animals,  a new  animal  or  toy;  with 
sound. 

3.  Pass  them  around  circle  using  different  moods  and  assigning  different  roles  to 
the  molded/folded/twisted  paper;  or,  demonstrate/tell  about  it. 

4.  Straighten  out  tissue  papers  so  they  float  when  batted  in  the  air. 

5.  Stand  on  small  circles  of  3-4  and  see  how  long  they  can  keep  tissue  paper 
"kites/balls"  in  the  air. 

6.  This  activity  can  be  done  individually  or  in  small  teams. 

NOTE:  One  control  factor  which  can  be  used  is  always  to  keep  one  foot  on  the 
floor--as  though  it  is  "nailed"  to  the  floor. 
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Activity  #6  PUPPETS’  TALK 


1.  Use  smallest  grocery  bags  (usually  sold  by  the  pound). 

2.  Turn  bag  into  puppet  person  or  animal — using  crayons,  markers  or  tempera. 

3.  "Talk"  with  partner;  get  acquainted! 

a)  Share  feelings. 

b)  Suggest  settings  after  they  have  "set"  their  own  character  and  roles  (or 
when  they  can  also  devise  their  own  settings). 

c)  Settings  we  used:  a farm  or  ranch;  ^ something  when  a big  crash  was 
heard . 

4.  The  use  for  puppets  is  multitudinous!  Many  mentioned:  a)  assist  reading,  and 
speaking  skills,  b)  dealing  with  problems,  emotions,  c)  creating  and  invent- 
ing-"making  a new  world  for  yourself". 

Activity  #7  SOUND  TALK! 

1.  Converse  (play  off  each  other's  responses)  with  a partner  in  tones,  sounds, 
inflections,  but  don't  use  actual  words. 

2.  Facial  expression  and  body  language  is  needed. 

3.  Suggested  list  of  moods  were:  polite,  angry,  sad,  shy,  bored,  love-struck, 
a)  Moods  should  be  tailored  to  fit  age  of  child. 

Activity  #8  FINGER  TELLING! 

1.  Each  hand,  arm  and  set  of  fingers  is  a different  person/animal/ thing. 

2.  Tell  a pantomimed  story  using  only  fingers/hands/arms  and  facial  expressions. 
NOTE:  Person  can  include  sound  effects. 

3.  Illustrated  were:  a)  The  rabbit  and  the  tortoise  race,  b)  Be  a worm,  tree  and 
bird . 

Activity  #9  BODY  TALK! 

1.  Walk  briskly  in  a big  circle.  When  a noise-maker  sounds,  stop  and  freeze  in  a 
specific  mood. 

2.  Suggest  next  mood  before  you  start  moving  again. 

3.  Suggested  moods  or  situations:  a)  big,  b)  small,  c)  smaller,  d)  angry,  e) 
scared,  f)  aloof,  g)  pained,  h)  agonized,  i)  happy,  j)  thrilled. 

4.  Use  moods  appropriate  to  ages  of  students.  (Also,  a good  way  to  enhance  under- 
standing of  new  words/emotions/concepts.) 

Activity  #10  WATCH  WHERE  YOU  WALK! 

1.  Walk  in  a big  circle.  (This  reduces  visibility  of  everyone.  If  you're  moving 
and  "acting",  there  aren't  many  you  can  "watch"  and  "stare"  at.) 

2.  Imagine  you  are  completely  immersed  (except  you  can  hear,  see  and  breathe  OK) 
in  the  following  through  which  you  must  move:  a)  creamy  pudding,  b)  sand,  c) 
used  chewing  gum,  d)  Jello,  e)  field  of  giant  cactus.  Make  up  your  own. 

Activity  #11  I'M  A PERSON-THING-IN-ALITY 

1.  Stand  in  circle,  close  eyes  and  try  concentrating  on  actually  turning  into  the 
"thing"  itself.  CUo  as  much  movemenl  as  possible  with  eyes  closed  at  first--to 
reduce  self-consciousness.  After  a while  you  won't  need  these  devices.) 

2.  One  possible  series  of  activities:  You  are  a new  pencil;  busy  being  used  by  a 
student--writing--oops ! a misspelled  word;  erase;  sharpen  the  pencil;  pencil  is 
chewed  on;  broken;  thrown  in  wastebasket. 
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Activity  #12  IT'S  AN  ANYTHING! 


1 . Stand  in  circle. 

2.  Pass  feather  dusters  around  (do  not  use  regular  sticks)  of  some  sort.  Pass  at 
least  two  around--it  diffuses  the  attention  any  one  person  gets  and  gives  every 
one  a second  chance  or  more. 

3.  Go  around  the  circle  and  report  what  the  dusters  turned  into  when  each  person 
had  them. 

Activity  #13  SCULPT-A-SCENE ! 

1.  Group  should  be  around  4-5  people. 

2.  Each  one,  in  turn,  gets  chance  to  be  the  "sculptor." 

3.  With  the  suggestion  of  each  scene,  the  sculptor  gets  to  place/position/bend/ 

set  each  person  in  the  aggregate  sculpture. 

a)  school  playground 

b)  fire/fire  engine  scene 

c)  Tom  Sawyer  scene 

d)  football/baseball/or  any  other  sport  scene 

e)  a circus 

Activity  #14  MASK  A ROLE! 

1.  Make  paper  grocery  bag  masks  over  the  head  (use  crayons  or  markers).  Cut  out 
eyes,  nose,  mouth. 

2.  Assign  roles/settings/situatios  to  partner  pairing.  Reverse  roles. 

a)  a new  kid  and  an  "old  timer"  at  school. 

b)  a student  and  teacher  on  good  days--or--on  not  so  good  days.  Always  do 

role  reversals. 

c)  a child/parent  on  report  card  day  at  home. 

Activity  #15  TAKE  A TRIP! 

1.  Pantomime  a whole  scene,  story,  instruction,  activity,  etc. 

2.  Have  students  follow- the-leader  on  the  pantomime. 

3.  Reflect  on  it  later;  and  talk  about  what  was  said  and  what  was  learned. 

NOTE:  Example  1 talked  about:  trip  to  an  Asiatic  Indian  village. 

Activity  #16  WAKE  IT  UP!  MOVE  IT  OUT! 

1.  Devise  a wonderous  new  machine  to  wake  up  a sleeping  kid  in  time  to  get  to 
school,  or  to  somewhere. 

2.  Don't  use  someone  to  be  the  sleeper.  All  should  be  part  of  the  machine.  Use 
about  4-5  in  a group.  Needs  to  be  group  decision-making. 

3.  One  part  of  the  machine  needs  to  activate  another  part  of  the  machine. 

4.  Sounds  can  be  used  and  brief  explanations  can  be  given  when  machine  is  demon- 
strated . 

NOTE:  Many  kinds  of  machines  can  be  "built"  depending  on  the  end  result  needed. 
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Activity  #17  ROB  A BAM! 


(Set  up  any  kind  of  "situation"  acceptable  in  the  classroom;  can  be  content 
oriented. ) 

1.  Group  needs  to  be  4-5  in  size. 

2.  Devise  HOW  to  rob  bank. 

3.  Start  at  the  moment  of  starting  to  rob  bank  in  "freeze  position." 

4.  At  the  sound  of  "start,"  the  "freeze"  comes  to  life,  moves,  and  plays  out  to 
conculsion. 

5.  Props,  sounds,  talking  can  be  used. 

6.  The  people  robbing  the  bank  are  "not  too  bright." 

NOTE:  If  you  think  this  phrase  will  be  mis-used  by  the  kids  to  mean  "retarded," 

use  the  word  "confused"  or  "mixed  up"  instead. 

Activity  #18  SITUATION  SIGNS 

1.  Using  the  dime  store  "washable"  signs  like 

a)  danger 

b)  garage  sale 

c)  sorry  we're  closed 

d)  for  rent 

e)  help  wanted 

f)  keep  out 

g)  open 

h)  for  sale 

2.  Work  in  groups  of  2-3  or  4-5. 

3.  Devise  a playlet,  using  costumes,  props,  sounds,  music,  talking--any  or  all  of 
these--built  around  these  signs. 

4.  Kids  can  make  up  their  own  signs  or  sayings  to  work  from. 

Activity  #19  THE  SKY'S  THE  LIMIT 


Whatever  else  you  and  your  students  think  of. 
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ARTS  IN  EDUCATION  WORKSHOP 
FOR  RURAL  & SMALL  SCHOOLS 

Lewistown,  October  1979 


Please  react,  suggest,  corriment . . . 


1 .  Overall,  what  were  the  strengths  of  the  workshop? 


2.  How  could  the  workshop  have  been  improved? 


3.  Did  you  receive  some  of  the  information  that  you  anticipated?  Yes  □ No  □ 

Comments: 


4.  Did  the  workshop  lend  itself  to  practical  application? 


□ Yes.  If  yes,  please  check  one  or  more  of  the  following: 

a)  □ Usable  ideas,  resources,  techniques  appropriate  for  teaching  the  Arts  in  rural  settings. 

Examples:  

b)  □ More  able  to  promote  the  Arts  in  my  rural  school(s)  as  a result  of  the  workshop  and/or  interaction  with 

colleagues  at  the  workshop. 

Examples:  


c)  □ More  able  to  find  solutions  to  specific  curricular  and/or  teaching  methods  problems  regarding  teaching 
the  Arts  in  rural  settings. 

Examples:  


d)  n Other 


□ No  practical  value. 

Please  comment.  

5.  On  a scale  of  5 to  1 , (5  = very  good  and  1 = very  poor)  please  rate  the  following:  g^fj 

5 

a)  ideas  or  information  presented  at  the  workshop 

b)  materials  received  at  the  workshop 

c)  the  overall  workshop 


BP14080 
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6.  In  the  last  two  years,  have  you  attended  other  workshops  or  conferences  dealing  with  the  Arts? 
Yes  □ No  □ 

Which  ones? 


Please xircle  the  ones  which  were  most  helpful. 


School  Name  (Optional) 

School  (or  district)  enrollment  (approximate) 


Position  or  Title  (check) 

□ Administrator  (Principal,  V-P,  Adm.  Assist.) 

□ Classroom  teacher 

□ Arts  or  Music  Specialist 


In  which  areas  are  you  endorsed  (optional) 

□ General  Elementary 

□ Music 

□ Visual  Arts 

□ Drama/Theater 

□ Dance/Creative  Movement 

□ Special  Education 

□ * Non-arts  endorsement 

* Please  specify. 


Teaching  Assignment  (if  applicable): 

Subjects 

Grade  level(s) 

Name  (optional) 

Address  (optional 


I would  like  a specific  workshop  in  my  school  district  on:  

to  benefit  the  following  audience:  

I would  be  willing  to  □ assist,  □ provide  leadership  for  such  workshops. 


Name 

Address 

City 

Zip 

Phone  (home) 

School 

Address 

City 

Zip 

Phone  (work) 

«>  « « « 
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Part  2:  Arts  in  Education  Workshop 
for  Montana  Schools 
Helena,  1980 


What  Actually  Happened 


What  the  Grant  Said 


54  were  expected;  128  attended. 

37  applied  for  scholarships  and  were  given  $32  for 
substitute  teacher  pay.  1-2  college  graduate  credits 
were  made  optionally  available. 

Participants  engaged  in  music,  art,  drama  and 
creative  activities;  heard  and  discussed  the  implica- 
tions for  arts  from  the  continuing  left/right  brain 
research;  worked  on  some  curriculum  development; 
gained  from  a sense  of  self-esteem  and  community 
building  activities. 

Participants  heard  about  current  trends  in  Arts,  saw 
some  first-rate  media  presentations,  books  and 
bibliographies. 

Reports  were  given  by  representatives  of  the: 
Montana  Music  Education  Association 
Montana  Art  Education  Association 
Montana  State  Thespians  Association 
Montana  Dance  Arts  Association 
Montana  Arts  Council's  Artists-in-the-Schools 
program 

Montana  Office  of  Public  Instruction 


• 54  scholarships  for  sub  pay  will 
be  offered. 

• Participants  will  engage  in  ac- 
tivities aimed  at  implementing 
more  effective  Arts  in  Education 
programs  in  Montana. 

• Objective:  to  develop  processes 
that  will  assist  educators  and 
community  representatives  to  im- 
plement and  strengthen  arts  in 
education  programs  in  Montana 
schools 

— current  trends  in  arts 

— processes  for  long-range  plan- 
ning 

— specific  activities  in  music, 
visual  arts,  drama  dance 

— special  arts  programs 

— public  relations  techniques. 

• Outcomes:  experiences,  skills, 
reports,  plans,  which  can  be  used 
at  the  home  site. 


Some  of  the  follow-up  was  in  the  form  of: 

— workshops  to  be  done  in  school  district  by  request 
later; 

— a summer  1981  institute  at  one  of  the  state's  col- 
leges to  continue,  in  more  depth,  general  workshop 
subject  matter,  format,  etc. 

— a report  on  the  general  work  in  arts  in  education 
Evaluations:  see  next  pages. 


• The  approach  proposed  for  this 
grant,  that  of  developing  im- 
plementation schemes  for  various 
sizes  of  school  districts,  may  find 
its  greatest  application  in  small, 
isolated,  rural  districts  whose 
needs  are  unique  and  specifically 
different  from  those  of  urban  and 
suburban  districts. 
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Ways  to  Strengthen  the  Arts 

• MUSIC  • VISUAL  ARTS  • DRAMA  • DANCE  • 
Please  Share  Your  Ideas 


★ PART  I 


In  a 1978-79  Statewide  Arts  Survey,  78  percent  of  a random  sample  of  the  state’s  1,440 
teachers  and  78  percent  of  the  state’s  administrators  said;  Arts  should  be  part  of  the 
schooPs  core  curriculum. 

Educators  around  the  state  have  been  invited  to  develop  Arts  support  statements.  If  you  were 
responsible  for  developing  or  strengthening  your  Arts  area  (music,  visual  arts,  drama, 
movement/dance),  or  the  Arts  in  general,  as  part  of  the  core  curriculum,  how  would  you  present 
your  case  to  your  administrator,  school  board  or  community? 

YOUR  OWN  ADVOCACY  STATEMENT:  


/ Missed  the  Arts 


I learned  to  read  very  well 
I learned  to  write  with  ease 
My  figuring  and  numbering 
Was  no  trouble, 

If  you  please. 


But  what  I want 
To  really  know  is 
Why 
Didn’t  I 

Have  a chance 
To  learn  to  be 
All  of  me? 


(Written  by  a Montana  High  School  Senior) 


BP13580 

Ed  Argenbright,  Superintendent 
Office  of  Public  instruction 
State  Capitol 
Helena,  Montana  59620 
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The  following  information  is  excerpted  from  the  1979-80  report: 
Ways  to  Strengthen  Arts  in  Education 

★ PART  II 

In  1 979-80,  over  200  educators  and  friends  of  education  and  the  Arts  met  in  eight  sites  around 
the  state.  Music/Art/Drama/Dance  specialists,  K-6  teachers,  administrators,  university  faculty, 
arts  organizations  and  community  people  chose  to  attend.  Their  task:  develop  Ways  to 
Strengthen  Arts  in  Education  in  Montana. 

Below  are  ideas  selected  from  their  hundreds  of  suggestions.  Please  react  to  the  ideas  by  coding 
in  your  own  responses  in  the  boxes. 


Already  doing  and  satisfied 

o Not  doing,  but  will  try 

-1-  Doing,  could  do  more 

X Don’t  think  it  is  important 

• ARTS  AWARENESS  AND  ADVOCACY • 

□ Need  to  generate  one’s  own  Arts  in  Education  advocacy  statements. 

□ Need  to  help  others  generate  their  own  advocacy  statements, 

□ Prepare  a curriculum.  Include  scope,  sequence  and  appropriate  interrelatedness  of  the  Arts  as  well  as 
short-range  and  long  range  plans  for  programming. 

□ When  programming  and  promoting  the  Arts,  include  students,  parents,  administrators,  school  office 
staff,  custodians,  kitchen  staff,  support  groups,  community,  school  board.  Prepare  and  clearly  explain  the  cur- 
riculum and  budget. 

□ Find  out  who  key  community  people  are,  including  your  legislators.  Get  to  know  them;  keep  them  in- 
formed; involve  them;  thank  them  publically. 

□ Stress  hands-on  involvement  activities  for  everyone— students,  prospective  students,  administrators, 
parents,  other  teachers,  school  board,  and  community. 

□ Community  resources— Wnd  and  use  wealth  of  community  interests,  skills,  hobbies,  and  facilities. 

□ Develop  effective  PR  skills. 

□ Get  to  know  radio.  TV,  newspaper  people  personally.  Solicit  their  interest  and  help.  Provide  much  in- 
formation to  them  in  a clear,  concise  and  persuasive  format. 

□ Document  everything  with  recordings,  slides,  films,  tapes.  Use  them  often  for  presentations,  reports  and 
projects. 

□ Exhibit,  perform,  play,  share  the  Arts  where  they  are  appreciated  and  effective— including  school  board 
meetings. 

□ Your  ideas:  
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• PRESERVICE  • 


Already  doing  and  satisfied 

o Not  doing,  but  will  try 

-1-  Doing,  but  could  do  more 

X Don’t  think  it  is  important 

Teacher  training  programs  need  to  deal  with  the  “nitty-gritty”  level  too. 

□ . Need  for  development  of  a statement  of  personal  arts  philosophy  and  commitment. 

□ Need  for  knowing  how  to  develop  good  resumes  and  Interview  skills. 

□ Need  for  knowing  how  to  develop  arts  programs— curr/ci#/i#fn,  budgets. 

□ Need  for  arts  careers  and  career  ladder  information. 

□ Need  to  promote  action  In  Arts  Advocac\f.  "Why  Arts  Exist;  Why  Arts  Need  to  Exist;  Our  part  in  helping 
Arts  grow  in  the  schools  and  in  the  community.”  This  should  be  beamed  to  local  school  and  community,  to 
regional,  state  and  national  levels. 

□ Need  to  incorporate  all  the  Arts  into  entire  teaching  experience—  in  content  and  teaching  methods. 

□ Need  more  classroom  exposure— earWer  and  more  varied. 

□ Need  for  students  and  faculty  to  invite  cadres  of  in-the-field  Arts  teachers,  administrators,  school  boards  to 
the  college  for  discussion. 

□ Need  for  students  and  faculty  (separately  or  together),  to  go  to  on-site  workshops,  meetings,  field  trips, 
(could  be  set  up  like  a “progressive  dinner”  so  a variety  of  situations  could  be  experienced). 


Teacher  Training  programs  need  to: 


□ Broaden  value  of  all  the  Arts. 

□ Include  more  methods  courses. 

□ Include  curriculum  and  budget— how  to  prepare  and  present  persuasively  (written  and  verbal)  to  students, 
fellow  teachers,  administrators,  school  boards,  parents,  community  groups,  legislators.  Lise  of  media  to 
make  presentations  is  important. 

□ Have  renewed  practical  classroom  experiences  every  three  - four  years  for  teacher  training  college 
faculties.  On-the-spot  school  district  mini-service  programs  in  a variety  of  schools  and  grade  levels. 

□ Develop  ability  to  stay  flexible. 

n Develop  ways  to  cope  with  minimal  social  arenas,  isolation  and  “pioneer”  situations. 

□ Develop  some  knowledge  of  and  ability  to  teach  arts  to  mainstreamed  students. 

□ Develop  some  knowledge  of  and  ability  to  teach  arts  to  gifted  students. 

□ Show  how  and  where  to  get  funding  for  special  projects. 

□ Be  aware  of  Arts  Certification  Standards,  Accreditation  Standards,  Teacher  Training  Standards. 

□ Develop  a flexible,  do-it-yourself  Inventiveness  if  materials,  equipment,  space,  budget  are  lacking. 

□ Discover  and  use  the  community’s  art  resources. 

□ Show  how  to  use  school,  community,  state,  and  interstate  library  facilities  and  services. 
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• INSERVICE  • 


Already  doing  and  satisfied  o Not  doing,  but  will  try 

+ Doing,  but  could  do  more  x Don’t  think  it  is  important 


□ Make  Arts  inservicing  practical,  positive,  specific  , and  accessible— within  budget  and  scheduling  con 
straints. 

□ Offer  for  graduate  or  undergraduate  credit. 

□ Include  lots  of  methods,  actual  experiences  and  "how-to’s”  along  with  theory  and  content, 

□ Give  inservice  for /to:  arts  specialists,  general  classroom  teachers,  performeis  and  non-performers,  ad- 
ministrators, school  board  members,  university  faculty,  prospective  teachers,  other  students,  parents,  com 
munity,  legislators,  media  personnel.  Mix  students  in  where  appropriate. 

n Provide  effective  ways  for  inservice  participants  to  report  and  share  their  experiences. 


Give  inservice  workshops  on: 


□ How  to  educate  students/ adults  to  be  informed 

‘"consumers"  and  effective  "producers" 
of  the  Arts 

□ Curriculum  development  and  use 

□ Budget  preparation  and  presentation 

□ Funding  sources:  how  to  identify  and  apply 

□ Concerts,  exhibitions,  shows 

[.]  Finding  and  using  community/  arts  re- 
sources 

□ Touring  Arts  Programs:  how  to  identify, 
fund,  use  (preparation  and  follow-up) 

□ Arts  stud^/ support  groups:  how  to  set  up 

and  use 

□ Arts  Advocacy:  wfiat  and  how 

• CURRICULUM 


n Arts  careers  and  job  information 

n Arts  research 

□ Field  trips 

IJ  Use  of  faculty  meetings,  school  assemblies. 
teacher  lounges,  parent-teacher  confer- 
ences for  pep  talks,  motivation,  inservicing, 
information  gathering  and  distribution 

171  Art  Centers:  how  to  use  as  resources  and 
teaching  tools 

[ I PR,  Arts  Advocacy:  how  to  use  the  media 
for  advertising  and  support 

□ Good  use  of  media 

1 ] Your  ideas: 


Curriculum  and  program  planning  should  include: 


□ How  arts  relate  to  life,  values,  informed 
choices,  creativity,  development  of  students’ 
individual  statements  and  capabilities 

n Scope  and  sequence 

I I Staffing 

( J Funding  sources 

n Arts  related  jobs  and  careers 

□ Staff  development 

n Acceptable  evaluation  systems 

1 7J  Aesthetic,  functional,  flexible  sc^oo/env/ro/i- 
ment  facilities 


LJ  Timelines 

1]  Facilities 

I 1 Interrelatedness  of  Arts 

I I ( lurric  ultim /nseriz/cing 

I I Arts  visibility,  credibility,  accountability 

( I Job  interviews  appropriate  to  Arts  programs 
and  staffing.  Use  for  hiring  and  evaluation  pur- 
poses 

n Curriculum  inservice  for  teachers,  adminis- 
trators, school  boards  and  communities 

I I Strong  cJialogue  with  curriculum  developer 

I I Your  ideas:  


[.]  Strong  dialogue  with  college  Arts  programs 
and  teacher  training  programs 
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Evaluation:  of  the  Ways  to  Strengthen  the 
Arts  in  Education  in  Montana  Project 


Items  for  Evaluation  Forms  Taken  Directly  From 
Ideas  Generated  in  Phase  II— Ways  to  Strengthen 
Arts  in  Education 


48  percent  of  workshop  participants  responded  to  evaluation 
it  Awareness  and  Advocacy  Section 


Response  Code 

Average  % 

Already  doing  sind  satisfied 

7% 

+ 

Doing,  but  could  do  more 

43% 

o 

Not  doing,  but  will  try 

41% 

X 

Don’t  think  it  is  important 

4% 

+ O X 


Need  to  generate  one’s  own  arts  in  education  advocacy  statements 

7 

(11%) 

21 

(34%) 

28 

(45%) 

2 

( 3%) 

Need  to  help  others  generate  their  own  advocacy  statements 

1 

( 1%) 

14 

(22%) 

43 

(69%) 

4 

( 6%) 

Prepare  a curriculum.  Include  scope,  sequence  and  appropriate  inter- 
relatedness of  the  arts  as  well  as  short-range  and  long-range  plans  for 
programming. 

10 

(16%) 

(37%) 

22 

(35%) 

When  programming  and  promoting  the  arts,  include  students,  parents, 
administrators,  school  office  staff,  custodians,  kitchen  staff,  support 
groups,  community,  school  board.  Prepare  and  clearly  explain  the 
curriculum  and  budget. 

2 

( 3%) 

22 

(35%) 

30 

(48%) 

5 

( 8%) 

Find  out  who  key  community  people  are,  including  your  legislators. 

Get  to  know  them;  keep  them  informed.  Involve  them.  Thank  them 
publically. 

1 

( 1%) 

22 

(35%) 

37 

(59%) 

2 

( 3%) 

Stress  hands-on  involvement  activities  for  everyone-students,  prospec- 
tive students  administrators,  parents,  other  teachers,  school  board  and 
community. 

4 

( 6%) 

38 

(61%) 

18 

(29%) 

1 

( 1%) 

Community  Resources— find  and  use  wealth  of  community  interests, 
skills,  hobbies  and  facilities. 

2 

( 3%) 

48 

(77%) 

10 

(16%) 

1 

( 1%) 

Develop  effective  public  relations  skills. 

8 

(13%) 

35 

(56%) 

15 

(24%) 

1 

( 1%) 

Get  to  know  radio,  tv,  newspaper  people  personally. 

4 

( 6%) 

26 

(42%) 

25 

(40%) 

4 

( 6%) 

Document  everything  with  recordings,  slides,  films,  tapes. 

3 

( 5%) 

17 

(27%) 

34 

(54%) 

5 

( 8%) 

Exhibit,  perform,  play,  share  the  arts. 

5 

( 8%) 

^9 

(52%) 

9^ 

(37%) 

1 

( 1%) 

-57- 


★ Pre-Service:  College  Teacher  Training  Section 


Response  Code 

Average  % 

Already  doing  and  satisfied 

7% 

+ 

Doing,  but  could  do  more 

41% 

o 

Not  doing,  but  will  try 

33% 

X 

Don’t  think  it  is  important 

3% 

*^  + O X 


Need  for  a development  of  a statement  of  personal  arts  philosophy 

8 

20 

27 

4 

(13%) 

(32%) 

(43%) 

( 

6%) 

Need  for  knowing  how  to  develop  good  resumes. 

9 

25 

19 

3 

(14%) 

(40%) 

(30%) 

( 

5%) 

Need  for  knowing  how  to  develop  arts  programs. 

4 

27 

22 

1 

( 6%) 

(43%) 

(35%) 

( 

1%) 

Need  for  arts  careers  and  career  ladder  information. 

4 

22 

24 

3 

( 6%) 

(35%) 

(39%) 

( 

5%) 

Need  to  promote  action  in  arts  advocacy. 

2 

21 

32 

1 

( 3%) 

(34%) 

(51%) 

( 

1%) 

Need  to  incorporate  all  the  arts  into  entire  teaching  experience. 

2 

32 

23 

1 

( 3%) 

(51%) 

(37%) 

( 

1%) 

Need  more  cla.ssroom  exposure. 

■1 

32 

17 

2 

( b'V.) 

(51', 4 

(1!7'V.) 

( 

:i'V4 

Need  for  students  and  faculty  to  invite  < adres  of  in-the-field  arts 

21 

28 

3 

teachers,  administrators,  schools  boards  to  the  college. 

( 3%) 

(34%) 

(45%) 

( 

5%) 

Need  for  students  and  faculty  to  go  to  on-site  workshops. 

2 

26 

26 

2 

( 3%) 

(42%) 

(42%) 

( 

3%) 

Broaden  value  of  all  the  arts. 

3 

36 

15 

— 

( 5%) 

(58%) 

(24%) 

Include  more  methods  courses. 

3 

28 

14 

5 

( 5%) 

(45%) 

(22%) 

( 

8%) 

Include  curriculum  and  budget. 

1 

25 

20 

2 

( 1%) 

(40%) 

(32%) 

( 

T/o) 

Response  Code  Average  % 


Already  doing  and  satisfied 

7% 

-1- 

Doing,  but  could  do  more 

41% 

o 

Not  doing,  but  will  try 

33% 

X 

Don’t  think  it  is  important 

3% 

-1- 

0 

X 

Have  renewed  practical  classroom  experiences.  On  the  spot  school 
district  and  mini-service  programs. 

3 

( 5%) 

(35%) 

24 

(38%) 

2 

( 3%) 

Develop  ability  to  stay  flexible. 

8 

(13%) 

30 

(48%) 

13 

(21%) 

1 

( 1%) 

Develop  ways  to  cope  with  minimal  social  arenas,  isolation  and 
and  pioneer  stiuations. 

4 

( 6%) 

28 

(45%) 

17 

(27%) 

2 

( 3%) 

Develop  some  knowledge  of  and  ability  to  teach  arts  to  mainstreamed 
strudcnts. 

4 

( 6%) 

27 

(4  3%) 

19 

(30%) 

2 

( 3%) 

Develop  some  knowledge  of  and  ability  to  teach  arts  to  gifted  students. 

6 

( 9%) 

26 

(42%) 

21 

(33%) 

— 

Show  how  and  where  to  get  funding  for  special  projects. 

4 

( 6%) 

19 

(30%) 

29 

(46';^,) 

— 

Be  aware  of  Montana  arts  certification  standards,  accreditation 
standards  and  teacher  training  standards. 

4 

( 6%) 

18 

(29%) 

99 

(35%) 

2 

( 3%) 

Develop  a flexible,  do-it-yourself  inventiveness  if  materials,  equipment, 
space  and  budget  are  lacking. 

6 

( 9%) 

31 

(50%) 

14 

(22%) 

— 

Discover  and  use  the  community’s  art  resources. 

7 

(11%) 

31 

(50%) 

14 

(22%) 

1 

( 1%) 

Show  how  to  use  school,  community,  state  and  interstate  library 
facilities  and  services.  ,53. 

6 

( 9%) 

24 

(38%) 

22 

(35'^.) 

— 

★ Inservice  Section 


j Response  Code 

! Already  doing,  and  satisfied 

1 + Doing,  but  could  do  more 

1 o Not  doing,  but  will  try 

j X Don’t  think  it  is  important 

Average  % 

1% 

34% 

29% 

2% 

X 

+ 

o 

Make  arts  inservicing  practical. 

6 

25 

20 

1 

( 9%) 

(40%) 

(32%) 

( 1%) 

Offer  for  graduate  or  undergraduate  credit. 

14 

25 

15 

— 

(22%) 

(40%) 

(24%) 

Include  lots  of  ideas. 

2 

31 

16 

2 

( 3%) 

(50%) 

(25%) 

( 3%) 

Give  inservice  for/to:  arts  specialists,  general  classroom  teachers. 

3 

30 

22 



Mix  students  in  where  appropriate. 

( 4%) 

(48%) 

(35%) 

IVovide  effective  ways  for  inservice  participants  to  report  and  share 

4 

27 

18 

1 

their  experience's. 

( 6%) 

(43%) 

(29%,) 

( 1%) 

Give  workshops  on: 

How  to  educate  students/adults  to  be  informed  “consumers”  and 

4 

19 

21 

1 

effective  “producers”  of  the  arts. 

( 6%) 

(30%) 

(33%) 

( 1%) 

Curriculum  development  and  use. 

4 

18 

24 

2 

( 6%) 

(29%,) 

(38%,) 

( 3%) 

Budget  preparation  and  presentation. 

4 

25 

16 

2 

( 6%) 

(40%) 

(25%) 

( 3%) 

Funding  sources. 

3 

27 

15 

3 

( 4%) 

(43%) 

(24%) 

( 4%) 

Concerts,  exhibitions. 

7 

15 

26 

1 

(11%) 

(24%), 

(41%) 

( 1%) 

Finding  and  using  community  arts  resources. 

7 

10 

31 



(11%) 

(16%) 

(50%) 

1 Response  Code 

Average  % 

j Already  doing,  and  satisfied 

7% 

1 + Doing,  but  could  do  more 

34% 

o Not  doing,  but  will  try 

29% 

\ Don’t  think  it  is  itnportiinl 

o'v. 

i 

o 

X 

Touring  arts  programs. 

9 

17 

24 

2 

(14%) 

(27%,)  (38%) 

( 3%) 

Arts  study/support  groups. 

4 

21 

17 

1 

( 6%) 

(33%o) 

(27%,) 

( 1%) 

Arts  advocacy. 

4 

21 

19 

2 

( 6%) 

(33%)  (30%) 

( 3%) 

Arts  careers  and  job  information. 

5 

24 

16 

— 

( 8%) 

(38%,)  (25%) 

Arts  research. 

3 

15 

27 

1 

( 4%) 

(24%)  (43%) 

( 1%) 

Field  trips. 

5 

29 

13 



( 8%) 

(46%)  (20%,) 

Use  of  faculty  meetings,  school  assemblies  . . . inservicing  information 

1 

29 

13 

1 

gathering  and  distributing. 

( 1%) 

(46%)  (20%) 

( m 

Art  centers. 

5 

22 

21 



( 8%) 

(35%)  (33%) 

Public  relations,  arts  advocacy. 

3 

21 

20 

— 

( 4%) 

(33%)  (32%) 

Good  use  of  media. 

2 

23 

17 



59 

( 3%) 

(37%)  (27%) 

if  Curriculum  Development 


Response  Code  Average  % 

Already  doing,  and  satisfied  11% 

+ Doing,  but  could  do  mor^  29% 

o Not  Doing,  but  will  try  20% 

X Don’t  think  it  is  important  3% 


i/’ 
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o 

X 

How  arts  relate  to  life. 

10 

(16''?.) 

31 

(50';.) 

9 

(U'V.) 

2 

( 3'’,.) 

Scope  and  sequence. 

0 

(M'V.) 

27 

(.13'V.) 

9 

(1  1‘.) 

•) 

( 3“;.) 

Staffing. 

S 

(13%) 

18 

(29%) 

15 

(24%) 

2 

( 3%) 

Funding  sources. 

7 

(11%) 

21 

(33%) 

15 

(24%) 

3 

( 4%) 

Arts  related  jobs  and  careers. 

8 

(13%) 

(37%) 

11 

(17%) 

2 

( 3%) 

Staff  development. 

7 

(11%) 

16 

(25%) 

16 

(25%) 

3 

( 4%) 

Acceptable  evaluation  systems. 

5 

( 8%) 

18 

(25%) 

15 

(24%) 

2 

( 3%) 

Aesthetic,  functional,  flexible  school  environment  facilities. 

10 

(16%) 

20 

(32%) 

14 

(22%) 

1 

( 1%) 

Strong  dialogue  with  college  arts  programs  and  teacher  training 
programs. 

\ 

( 6'  ;) 

17 

(27'^.) 

17 

(27'’;,) 

1 

( 1%) 

rimelines. 

7 

(11%) 

14 

(22'/o) 

13 

(21%) 

5 

( 8'’;,) 

I’acilities. 

6 

( 9%) 

19 

(30%) 

14 

(22%) 

1 

( 1%) 

Interrelatedness  of  arts. 

8 

(13%) 

21 

(33%) 

11 

(17%) 

2 

( 3%) 

Curriculum  inservicing. 

7 

(11%) 

17 

(27%) 

13 

(21%) 

2 

( 3%) 

Arts  visibility,  credibility,  accountability. 

7 

(11%) 

23 

(32%) 

10 

(16%) 

1 

( 1%) 

Job  interviews. 

7 

(11%) 

15 

(24%) 

14 

(22%) 

4 

( 6%) 

Curriculum  inservice  for  teachers,  administrators,  school  boards 
and  communities. 

10 

(16%) 

16 

(25%) 

14 

(22%) 

1 

( 1%) 

Strong  dialogue  with  curriculum  developer. 

4 

( 6%) 

15 

(24%) 

17 

(27%) 

1 

( 1%) 
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Evaluation;  of  the  Workshop  Itself 


56  percent  of  the  workshop  participants  responded. 


1 .  Overall,  what  were  the  strengths  of  the  workshop? 


The  top  six  areas  of  identified  strengths  were: 


Content  44  percent 

Presenters  42  percent 

Interaction  & 


Community  25  percent 

Organization  1 1 percent 

Activities  10  percent 


(Please  note  that  this  question  requested  narrative  responses  which  have  been 
categorized  into  the  above.) 

2.  Did  you  receive  the  information  you  anticipated? 


YES 

90  percent 


NO 

7 percent 


(in  some  cases  the  respondents  indicated  that  they  came  without  knowing 
what  to  anticipate.) 

3.  Did  the  workshop  lend  itself  to  practical  application? 


YES 

82  percent 


NO 

1 2 percent 


In  some  cases  the  respondents  indicated  that: 

Thtrio  w;u:  .so  much  inlotmoliou  Ihat  IIk'y  would  have  to  "digest"  it  first 
belote  dehniuy  specific  applications. 

— They  found  review  of  basic  information  was  helpful  and  were  then  ready  to 
go  on  to  the  next  step. 
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The  Arts  in  Education 
Continuing  Program 


Four  major  areas  were  selected  from  the  1978-1979  statewide  project 
Ways  to  Strengthen  the  Arts  in  Education 
for  special  emphasis  in  the  continuing  programming  activities. 


^ Arts  in  Education  Awareness  and  Advocacy— I 

• arts  advocacy  statements  from 
— Montana  workshops 

— state  and  regional  sources 

• statewide  arts  organizations  and  agencies 

ir  Arts  in  Education  — II 

• pre-certification;  college  training  for  educators 

• inservice/professional  training  for  educators  after  certification 

• curriculum  development 

^ Personal  and  Professional  Development  — III 

• self-esteem 

• sense  of  community 

• continuing  training 

■k  Arts  in  Education  Follow-Up— IV 

• short  range  and  long  range  arts  in  education  planning  and  action 
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Arts  Advocacy 

This  section  contains  selected  materials 
which  proved  effective  in  advocacy  efforts. 

ARTS  ADVOCACY  STATEMENTS -I 
Developed  During  Montana  Workshops 


Many  people  around  the  state— teachers,  administrators,  representatives  of  organizations 
and  agencies,  college  faculty,  students,  and  community  people  — were  asked  to  respond  to  a 
specific  and  practical  question:  If  you  were  responsible  for  developing,  strengthening, 
defending  or  saving  your  school's  music,  visual  arts,  drama,  dance,  or  general  arts  in  educa- 
tion program  and  curricula,  how  would  you  present  your  case  to  decision-making  individuals 
or  groups  in  your  school  system,  or  community? 

This  activity  was  asked  of  hundreds  of  Montanans.  It  presented  them  with  a practical 
5-10  minute  arts  advocacy  exercise  which  called  for  simple,  clearly-worded,  persuasive 
responses. 

In  many  cases,  participants  said  that  "when  it  got  right  down  to  it,"  they  had  not  "done 
their  homework,  found  the  exercise  most  difficult  to  do,  and  were  not  well  prepared."  As 
one  man  put  it,  "I  have  it  in  here  (pointing  to  his  head)  and  I have  it  down  here  (pointing  to  his 
heart),  but  I don't  know  how  to  get  it  out  In  words!" 


A personal  evaluative  note; 

After  having  read  300-400  responses,  only  about  1 5 single  personal  statements 
were  clear,  defensible,  and  persuasive  presentations  on  behalf  of  the  Arts. 

There  is  much  work  to  be  done  to  build  articulate  and  forceful  advocates  for  the 
Arts. 

There  follows,  however,  a composite  of  their  statements  which,  when  considered 
accumulatively,  is  good. 
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★ ARTS,  BASIC  HUMAN  DEVELOPMENT  AND  VALUES 


Arts: 

• are  needed  for  basic  growth  of  mankind 

• implement  real  quality  living  as  opposed  to  merely  existing 

• are  basic  to  our  humanity  and  spiritual  lives 

• implement  mankind's  outlet  for  inner  self 

• are  reflections  of  personal  spirit 

• are  essential  to  developing  body,  mind  and  soul 

• present  reasons  why  we  are  human 

• develop  our  aesthetics,  values,  aspirations 

• develop  our  attitudes  and  values 

• express  our  deepest  feelings  through  attitudes,  values,  actions 

• develop  the  continual  appreciation  and  participation  in  the  growth  of  life 

• enhance  physical,  emotional,  spiritual  growth 

• provide  basis  for  developing  beauty  and  joy 

• develop  criteria  for  a culture's  judgments  and  values 

• build  a better  society 

• strengthen  family  ties 

• make  life  more  livable,  enjoyable,  tolerable  in  community,  county,  state,  nation,  world 

• are  fundamental  to  full/total  human  development 

• are  necessary  to  development  of  the  whole  person 

• develop  fullest  human  potential;  without  arts  we  are  sub-human 

• are  essential/integral  to  development  of  the  whole  child  (all  facets  of  self) 

• utilize  entire  being 

• are  essential  to  well-rounded  (complete)  education 

• help  people  recognize  own  unique  qualities 

• life  as  a celebration;  without  the  arts,  we  don't  know  how,  why,  or  what  to  celebrate. 


★ ARTS  IN  HISTORY 

• the  creative  act  in  any  form  is  intrinsic  in  mankind 

• arts  have  recorded  history  of  man 

• arts  are  inseparable  part  of  our  world  since  the  beginning 

• as  a culture,  we  need  to  be  aware  of  our  past,  present  and  future  through  the  arts 

• arts  have  historically  changed  the  course  of  events;  attitudes  have  been  changed  by  the  arts 

• arts  have  provided  basic  comprehension  of  life  through  recorded  drawings  before  and  after  reading 
and  writing 

• all  human  achievements  have  their  beginnings  in  art 

• in  primitive  times,  arts  were  a basic  part  of  daily  existence 


★ ARTS  AND  COMMUNICATION 

• human  beings  have  never  been  more  in  need  of  expressing  their  unique  humanness  and  appreciation 
of  those  qualities  in  others;  arts  provide  a myriad  of  opportunities  for  this  expression  and  sharing 

• arts  are  languages 

• arts  as  languages  to  enhance  human  communication,  "are  basic  to  communication  and  human  ex- 
presion" 

• arts  communication  — verbal  and  non-verbal  — enhances  physical,  emotional  and  spiritual  growth 

• arts  are  ways  to  communicate  ideas 

• communications  with  imagination  through  creation 

• art  is  intelligence  manifested  through  materials;  artistic  activity  is  a collaboration  of  an  individual  and 
his/her  materials  and  is  a fundamental  human  activity 

• arts  linked  to  languages  improve  reading,  writing,  speaking  and  listening 

• arts  are  good  public  relations 


★ ARTS  AND  ALL  THE  SENSES 

• arts  develop  all  the  senses  and  enhance  all  learning  experiences 

• the  arts,  properly  taught,  are  basic  to  individual  development  since  they,  more  than  other  subjects, 
awaken  all  the  senses 


★ 


ARTS  AND  BRAIN  LATERALIZATION 

• develop  capabilities  of  both  sides  of  brain 

• offer  tools  to  learning  by  activating  both  sides  of  our  lateral  brain;  it  brings  wholeness  to  learning 

• students  learn  basic  concepts  better  if  both  left/right  modes  of  brain  are  involved  — therefore,  they 
need  arts 
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★ ARTS  AND  SELF-WORTH 

• give  students  appreciation  of  the  flexibility  and  wonder  of  their  minds 

• keep  us  human 

• are  alternate  ways  to  help  learning  and  develop  self-worth 

• promote  emotional  and  mental  stability 

• increase  students'  feelings  of  success  (when  used  as  teaching  methods)  as  well  as  specific  subjects 

• reach  children  excluded  from  success  in  basic  curriculum 

• can  enjoy  both  active  and  passive  participation  in  the  arts 

• help  disadvantaged  learners 

• develop  personal  satisfaction  and  feeling  of  accomplishment 

• teach  good  self-image 


★ ARTS  AND  CREATIVITY 

• need  to  train  an  innovative  citizenry  as  future  problem-solvers  as  a primary  goal  of  education 

• create  our  freedom  of  choice 

• encourage  each  student's  creativity 

• provide  many  ways  to  communicate  non-verbally  and  in  non-competitive  situations 

• have  power  to  inspire 

• stimulate  creativity 

• develop  divergent  thinking 

• cutting  the  arts  would  be  worse  to  students  than  flunking  a class 

• support  one's  emotional  and  intellectual  health 


★ ARTS  AND  BASIC  SCHOOL  CURRICULUM 

• are  involved  in  all  phases  of  our  lives  and  deserve  a solid  position  in  core  curriculum 

• are  necessary  parts  of  the  basics 

• need  to  develop  creativity,  verbal  and  mathematical  skills 

• need  to  reach  all  students  with  arts  — including  resource  room  students,  learning  disabled 

• provide  a student  with  the  basics  upon  which  later  achievements  must  rest 

• are  tools,  methods  through  which  to  develop  the  three  "r's"  and  extend  learning  experiences 
toward  aesthetics  appreciation  and  humanism 

• are  for  every  child  as  they  are  so  much  part  of  the  general  environment;  students  need  organized, 
professional  help  for  these  areas  of  learning  as  much  as  for  any  other  skill  or  body  of  knowledge 

• include  everyone;  no  one  sits  on  the  bench 

• relate  to  many  facets  of  education  — literature,  history,  sociology,  religion 

• music  and  drama  are  group  efforts;  learn  the  importance  of  corporate  goals,  group  concerns 

• the  job  of  the  school  is  to  educate  the  whole  child 

• every  child  needs  experiences  in  every  aspect  of  his/her  world  from  his/her  education;  the  arts  are  an 
integral  part  of  that  world 

• the  arts  make  fine  teaching  tools 

• public  education  must  allow  each  student  to  become  aware  of  who  he/she  is 

• do  not  confuse  the  appreciation,  discussion,  or  encouragement  of  the  creative  act  with  the  creative 
act  itself 


★ ARTS  AND  SPECIFIC  ABILITIES 

• develop  motor  skills 

• develop  physical  coordination 

• develop  coordination  between  ideas/actions/products 

• develop  individual  and  group  discipline 

• develop  social  skills,  social  interaction 

• develop  avenues  for  expressing  joy  and  beauty,  emotions  and  energies 

• develop  listening  skills 

• develop  abilities  to  work  with  others,  understand  human  differences 

• promote  understanding  of  inherent  discipline  of  mind  and  body  in  all  the  arts 

• provide  a psychological  outlet 


★ ARTS  AND  SPECIFIC  ACTION 

• encourage  advocacy  statements  from  students,  teachers  and  administrators 

• set  up  a list  of  objectives  for  the  arts 

• make  arts  experiences  significant 

• artists  in  the  schools  programs  are  needed  along  with  pre-  and  post-tests  or  observations  of  students 
in  arts  areas;  residencies  need  to  be  tied  to  specific  objectives  and  testing,  with  evidence  of  positive 
effects  of  arts 

• prepare  effective  statistics 

• convince  kids  they  have  talents  in  arts  (responsibility  of  teachers,  parents) 

• do  careful  curriculum  development 


-65- 


★ ARTS  AND  CAREERS 

• arts  education  helps  clarify  career  possibilities  and  development 

• should  nurture  each  child's  talents^bilities  to  aid  in  selecting  life  direction  activities  and  goals;  the 
arts  are  viable  career  choices 


★ ARTS  AND  LEISURE  TIME 

• use  of  time  based  on  substantial  values;  much  emphasis  on  the  arts 

• upgrades  the  quality  and  meaning  of  leisure  time  activity 

• presents  a variety  of  ways  to  rebuild  insights,  ideas,  energies,  physical  well-being 

• in  a society  with  more  leisure  time,  artistic  uses  of  that  leisure  time  are  important  to  have  training  in 


★ ARTS  AND  THE  FUTURE 

• need  to  recognize,  again,  that  arts  are  basic  forms  of  expression  through  which  present  and  future 
lives  are  being  molded 

• arts  affect  our  entire  lives  — long  after  formal  education  — therefore  needed  as  part  of  basic  curriculum 

• education  potential  in  the  arts  in  order  to  enable  students  to  deal  with  issues  in  the  future 

• need  to  create  beauty  as  part  of  our  essential  survival  mechanisms  in  the  future 

• educate  kids  for  future  by  learning  and  experiencing  importance  of  arts 

• arts  will  benefit  them  all  their  lives 


ir  MISCELLANEOUS 

• You  won't  have  a band  at  your  athletic  events  and  no  band  for  the  fair  parade. 

• The  students,  as  well  as  the  people  of  the  community,  get  so  much  enjoyment  out  of  this. 

• Music  is  a way  old  people  can  come  together  in  some  common  pleasure. 

• It  helps  give  the  town  an  extra  morale  boost,  if  well  done. 

• "I  don't  feel  that  I have  a strong  advocacy  statement  of  my  own.  I can  see  that  one  might  be  useful 
to  me  once  in  awhile,  but  I find  it  hard  to  put  all  my  thoughts  about  arts  advocacy  into  words.  I would 
need  more  time." 

• Towns  will  always  need  accompanists. 
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A Compilation  of  Selected  Arts  Advocacy  Statements 
from  State,  Regional  and  National  Sources 


Some  Montana  Quotes  and  Statements 

"I  used  to  think  that  the  arts  were  extras.  I'm  beginning  to  see  that  they  are  as  basic  as  life  itself.” 

— Montana  Administrator 

"The  arts  — music,  visual  arts,  drama/theatre,  movement/dance,  creative  writing,  media  — are  essential  to  all 
education  and  must  be  programmed  on  equity  basis  with  math,  science,  language  arts,  social  studies.” 

— Montana  Arts  in  Education  Workshop  Committee 

"Arts  in  education  is  basic  to  a comprehensive  educational  program.  In  order  to  fulfill  the  Montana  constitu- 
tional mandate  to  develop  each  individual  student  to  his/her  fullest  potential,  it  is  imperative  that  the  student  be 
exposed  to  and  develop  skills  in  the  arts  (music,  visual  arts,  drama,  dance,  creative  writing  and  media).  The 
total  development  of  the  student  is  the  primary  target  of  education  which  includes  the  arts  in  education  as  in- 
tegral components  to  all  basic  school  core  curricula.” 

— Montana  Arts  in  Education  Workshop  Committee 

/ Missed  The  Arts 

But  what  I want 
To  really  know,  is 
Why 
Didn't  I 

Have  a chance 
To  learn  to  be 
All  of  Me? 

— written  by  a Montana  High  School  Senior 

"All  of  us  use  many  languages  every  day.  We  speak  to  each  other  not  only  through  our  'native  tongue' 
English,  but  also  through  the  languages  of  sound,  rhythm,  body  movement,  facial  expression,  dimension,  line, 
form,  color,  smell,  taste,  voice  and  so  on. 

"These  are  daily  translated  into  the  music  we  make,  the  art  we  create,  the  film  we  evolve,  the  architecture 
we  build,  the  drama  we  enact,  the  dance  we  devise  and  the  basic  ways  we  live  in  this  world. 

"Our  lives  are  profoundly  shaped  by  these  daily  forms  of  communication  whether  we  realize  it  or  not. 

"Therefore,  it  is  absolutely  necessary  for  the  students  in  our  schools  to  participate  in  basic,  carefully 
developed  and  sequenced  arts  in  education  as  part  of  the  essential  courses  and  programs  including  music, 
visual  arts,  drama/theatre,  movement/dance,  creative  writing  and  media. 

"When  students  learn  to  understand  and  speak  through  these  languages  with  some  degree  of  literacy,  skill 
and  personal  creativity,  they  can  substantially  affect  the  quality  and  meaning  of  their  lives,  their  jobs/careers, 
their  consumerism,  their  citizenship,  their  environment  and  their  rights  of  freedom  and  humanity." 

— Kay  Burkhardt,  Arts  in  Education  Specialist,  Office  of  Public  Instruction 


I learned  to  read  very  well 
I learned  to  write  with  ease. 
My  figuring  and  numbering 
Was  no  trouble. 

If  you  please. 


"Nationwide,  there  is  growing  acknowledgement  of  and  commitment  to  the  fact  that  all  of  the  arts  are  basic 
not  only  to  an  educational  curriculum  but  to  human  life." 


— Montana  Arts  Council,  1978 


"The  arts  have  inherent  components  that  teach  respect  for  the  values  of  humans  and  things  and  draw  con- 
nections between  all  forms  of  learning. 

"The  arts  create  need  for  critical  analysis  regardless  of  subject. 

"The  arts  deal  with  order  (or  disorder)  as  a natural  phenomenon,  again  forcing  the  analysis  of  'connections'. 
"The  arts  sponsor  'original'  thinking;  create  patterns  for  problem  solving;  encourage  creative  thought; 
engender  a love  of  beauty,  contrasts,  life  or  living. 

"The  arts  set  the  stage  for  development,  and  often,  are  major  forces  in  the  development  of  a sense  of  respect 
and  caring  for  all  matter." 

— A Montana  university  faculty  member,  1979 


"A  recognition  that  all  youngsters  including  the  handicapped  and  the  gifted,  need  and  should  be  provided  ap- 
propriate educational  and  expressive  opportunities  in  music  and  the  arts  as  a basic  part  of  their  education." 

— Position  paper  in  support  of  arts  advocacy 
— Larry  D.  Williams,  MMEA  Governmental  Relations  Chairman,  1979 


-67- 


“Arts  programs  should  be  part  of  the  core  curriculum"  ...  in  the  schools 
“Arts  should  be  integrated  into  other  curriculum  courses"  ...  in  the  schools 
“Schools  should  be  concerned  with  student  creativity"  . . . 

— Montana  teachers  and  administrators,  Arts  in  Education  Survey,  1978 


“Program  of  Studies:  313.3  High  School  — Each  high  school  shall  offer  at  least  16  units  for  course  work 
which  shall  include  at  least  those  given  below.  . . Fine  arts:  1 unit;  Fine  arts  includes  music,  art,  drama. 

“31  3.2  Junior  High  School  — Each  junior  high  school  must  offer  the  course  work  listed  below  . . . Fine  arts: 
music  for  3 years;  art  for  3 years. 

“320.  Curriculum:  Elementary.  321 . An  elementary  school  shall  have  a minimum  educational  program  that 
includes  the  subject  areas  listed  below  . . . Fine  arts  including  music  and  art. 

— Standards  for  Accreditation  of  Montana  Schools 


Some  National  Quotes  and  Statements 

“The  function  of  the  Council  for  Basic  Education  is  to  initiate  and  support  measures  to  ensure:  (1 ) That  all 
students,  . . . receive  instruction  in  the  basic  intellectual  disciplines,  especially  English  (including  reading, 
writing,  speech,  and  literature),  mathematics,  science,  history,  geography,  government,  foreign  languages, 
and  the  arts;  ..." 

— Council  for  Basic  Education 


“We  believe  that  the  arts  should  be  comprehensive  in  scope  and  begin  at  earliest  grade  level." 

— National  School  Board  Association,  March  1976 


“National  Association  of  Elementary  School  Principals  is  concerned  that  arts  programs  are  often  inadequate- 
ly funded  in  schools  today  and  frequently  the  area  of  the  curriculum  most  vulnerable  to  the  budget  cuts.  The 
association  believes  that  the  arts  are  a functional  part  of  the  broad  curriculum  demands  of  our  society;  and, 
therefore,  reaffirms  the  belief  that  the  arts  should  be  an  integral  part  of  the  basic  curriculum.  The  association 
urges  educators  and  schools  to  integrate  \he  arts  more  fully  into  the  educational  program  as  a valuable  means 
of  revitalizing  the  content  of  all  subject  matter  areas  and  also  as  a means  of  revitalizing  the  teaching  process 
itself." 

— Adopted  by  the  Delegate  Assembly  of  the 
National  Association  of  Elementary  School  Principals,  April  1976 


"...  In  a rapidly  changing  society  beset  by  problems  and  issues  of  almost  overwhelming  magnitude,  it  is 
essential  that  opportunities  for  individual  performance  and  expression  are  encouraged  and  expanded.  It  is 
those  programs  in  our  schools  identified  as  arts  education*  which  most  fully  allow  for  such  performance  and 
expression.".  . . "*Arts  education  used  here  includes  music,  dance,  theatre,  visual  arts,  and  creative 
writing." 

— Ratified  by  the  AASA  Executive  Committee,  1976 


"Through  the  arts,  individuals  and  groups  have  the  opportunity  to  develop  and  appreciate  creativity.  The  arts 
in  education  help  maintain  and  strengthen  the  cultural  diversity  of  our  nation.  The  diversity  of  artistic  mode  and 
presentation  reflects  the  rich  multicultural  heritage  of  this  country.  The  arts  can  be  a pervasive  and  persuasive 
element  in  education  and  should  be  treated  as  such. 

"The  Council  strongly  encourages  state  education  agencies  to  review  their  current  positions  on  arts  in 
education  and  to  search  actively  for  positive  and  dynamic  means  by  which  to  support  new  growth.  Particularly, 
the  Council  recommends  expansion  of  education  programs  in  cultural  institutions  in  the  communities;  iricreas- 
ed  use  of  these  institutions  to  supplement  school  programs;  increased  use  of  programs  such  as  artists-in- 
residence  and  interdisciplinary  curricula;  consideration  of  means  to  expand  teacher  preparation  and  certifica- 
tion to  strengthen  the  capabilities  of  teachers;  and  incorporation  of  the  arts  in  all  parts  of  the  instructional  pro- 
gram. 

"Finally,  the  Council  takes  the  position  that  arts  in  education  should  receive  greater  attention  and  support." 


".  . . We  need  the  arts  if  we  are  to  be  whole  human  beings  — fully  alive  and  vital  and  in  control  of  ourselves 
and  our  environment.  We  need  the  arts  as  the  key  to  the  higher  order  of  things  — our  cultural  heritage,  our  gift  of 
expression,  our  creative  faculty,  our  sense  of  beauty.  We  need  the  arts  if  we  are  to  have  discriminating  taste, 
the  ability  to  judge  levels  of  quality  in  all  the  works  of  man.  And  we  need  them  if  we  are  to  have  the  truth  — if  we 
are  to  understand  the  problems  that  beset  us  and  if  we  are  to  understand  ourselves.  William  Saroyan  knew  this 
when  he  wrote:  'The  purpose  of  art  is  to  give  the  traveling  human  race  an  improved  map  that  shows  the  way  to 
itself.'" 

— Speech  to  General  Assembly  of  the  Arts  & Education  Council  of  Greater  St.  Louis 

John  D.  Rockefeller,  III,  April  1969 
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. . man's  need  to  create  first  a meaningful  life,  then  to  impart  the  knowledge  of  what  that  means." 
"...  schooling  is  experience  in  search  of  meaning.  A school  (a  place  of  schooling)  is  a design  for  the  search  for 
meaning."  ".  . . in  any  culture  one  finds  art,  music,  dance,  drama,  literature  — as  well  as  forms  of  play.  They 
are  the  'languages'  of  people,  the  means  by  which  we  express  our  experiences  and  the  means  we  use  to  com- 
pose our  special  meanings."  ".  . .if  the  style  of  instruction  gives  the  child  an  opportunity  to  do  (guided  and 
unguided),  rather  than  only  opportunities  to  listen  and  watch,  the  child  makes  rapid  gains  in  concept-seeking 
and  concept-forming."  ".  . . we  want  children  to  communicate.  We  want  them  to  reveal  their  uniqueness  by 
their  words.  The  schools  need  to  become  not  only  places  for  eg't/a/ opportunity,  but  for  var/ety  opportunity." 
".  . . No  two  children  express  themselves  in  an  identical  fashion.  But  all  thee  ways  — pictures,  words,  figures, 
song,  dance,  plays,  stories,  poetry,  and  combinations  thereof,  are  enduring  modes  of  expression.  Only  their 
style  or  manner  is  different.  These  forms  of  art  are  not  frills  to  be  indulged  in  when  there  is  time  left  over  from 
the  'serious'  business  of  education.  They  are  the  business  of  education,  for  they  are  part  of  the  business  of 
life." 

— Excerpts  from  The  Permanent  Agenda  of  Man,  Paul  F.  Brandwein 


Definition:  "Arts"  — 

U.S.  code  1 970  edition.  Title  20,  Education,  Chapter  26,  National  Foundation  on  Arts  and  Humanities, 
Section  952.  Definition  adopted  by  the  federal  Office  of  Education,  and  HEW 

".  . . the  term  'the  arts'  includes,  but  is  not  limited  to,  music  (instrumental  and  vocal),  dance,  drama,  folk 
art,  creative  writing,  architecture  and  allied  fields,  painting,  sculpture,  photography,  graphic  and  craft 
arts,  industrial  design,  costume  and  fashion  design,  motion  pictures,  television,  radio,  tape  and  sound 
recording,  the  arts  related  to  the  presentation,  performance,  execution,  and  exhibition  of  such  major  art 
forms  and  the  study  and  application  of  the  arts  to  the  human  environment. 


"There  are  many  benefits  to  the  incorporation  of  the  arts  into  the  core  curriculum  of  an  educational  system, 
the  most  vital  of  which  is  to  promote  the  growth  of  the  whole  child." 


— Walter  Mondale 


"The  performing,  visual  and  literary  arts  are  an  essential  element  of  the  quality  of  life  in  every  state,  a means 
of  creative  expression  for  artists,  and  a source  of  enjoyment  for  all.  Accessibility  to  the  arts  should  be  provided 
to  every  individual." 

— Policy  resolution  adopted  at  the  1 979  Annual  Meeting  of  the 
National  Conference  of  State  Legislatures 


"Resolved,  that  PTAs  create  a public  awareness  of  the  arts;  and  Resolved,  that  PTAs  continue  to  be  strong 
advocates  of  improved  arts  education  programs;  and  Resolved,  that  PTAs  emphasize  the  value  of  the  arts  in 
the  schools  as  useful  tools  for  everyday  living;  and  be  it  further  Resolved,  that  PTAs  encourage  school  districts, 
educators,  and  other  interested  sources  to  integrate  the  arts  in  the  school  curriculum  as  essential  elements." 

— The  National  PTA  1979  Convention 


"WHEREAS  each  of  the  arts  education  disciplines  can  and  do  provide  unique  contributions  to  human 
development,  and, 

"WHEREAS  a unified  approach  to  planning,  advocacy,  and  support  causes  more  effective  and  efficient 
realization  of  certain  goals  and  contributes  to  a sense  of  common  purpose,  and 
"WHEREAS  new  initiatives,  jointly  conceived  and  mutually  supported  offer  greater  opportunity  for  ac- 
complishments, and, 

"WHEREAS  the  leaders  of  the  national  associations  of  arts  educators  share  common  commitments,  parallel 
aims,  and  mutual  aspirations: 

"THEREFORE  it  is  hereby  resolved: 

A.  To  increase  our  resolve  to  seek  avenues  and  opportunities  of  mutual  support  and  collaborate  effort, 

B.  To  commit  energies  and  resources  to  seeking  projects  and  programs  that  further  individual  and  col- 
laborative efforts, 

C.  To  initiate  joint  efforts  that  further  the  standards  and  quality  of  individual  disciplines, 

D.  To  maintain  open  and  generous  communication  with  each  other  and  other  similar  and  related  groups  to 
further  the  causes  of  arts  education, 

E.  To  initiate  joint  activities  directed  to  the  fulfillment  of  high  priority  goals  for  advancing  the  cause  of  arts 
education, 

F.  To  explore  new  opportunities  to  encourage  representative  participation  from  each  of  the  organizations 
and  join  both  regular  and  special  activities  of  any  of  the  organizations  which  may  be  generally  useful  for 
the  common  good. 

— James  A Mason,  President,  Music  Education  National  Conference,  MENC 
— Kent  Anderson,  President-Elect,  National  Art  Education  Association,  NAEA 

— Jan  Hypes,  President,  National  Dance  Association 
— Miller  S.  Barranger,  President,  American  Theatre  Association" 
— Conference  at  Wingspread,  Racine,  Wisconsin 
— Sponsored  by  the  National  Alliance  for  Arts  Education 
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In  proclaiming  May  7 Salute  to  Learning  Day,  President  Carter  asked  students,  educators,  parents,  and  other 
citizens  to  "dedicate  ourselves  anew  to  building  an  education  system  which  will  cherish  young  people,  instill 
self-discipline,  prepare  students  for  the  future,  and  foster  artistic  creativity  and  scientific  inquiry." 


"Certain  elements,  . . . must  be  present  in  the  proposed  arts  education  project  . . . 

— encourage  the  development  in  student  of  an  aesthetic  awareness 

— foster  self-actualization  and  the  development  of  communicative  skills 

— involve  each  student  in  each  school  covered  by  the  application  in  enjoying,  understanding,  creating,  evaluat- 
ing and  participating  in  the  arts 

— address  the  spectrum  of  art  forms,  including  at  least  dance,  music,  drama,  and  the  visual  arts 

— integrate  these  art  forms  into  the  regular  educational  program  instead  of  treating  them  on  an  extracurricular 
or  peripheral  basis." 

— Federal  Register,  April  1976 
Office  of  Education  rules  and  regulations 


"...  Art  is  needed  in  education  not  just  because  it's  valuable  in  and  of  itself,  but  because  art  is  a powerful 
teaching  tool  as  well.  The  arts  serve  affective  education  . . . but  they  also  improve  cognitive  learning. 
Together  we  must  place  the  arts  in  the  curriculum  — at  its  very  core." 

— U.S.  Commissioner  of  Education,  1978 


"The  arts  provide  unique  ways  of  knowing  about  the  world  and  should  be  central  to  learning  for  this  reason 
alone.  But  it  is  also  significant  that  arts  education  can  influence  two  elements  of  human  behavior  which  con- 
cern every  teacher:  discipline  and  motivation." 

— The  Arts,  Education  and  American  Panel, 
Coming  to  Our  Senses  Report,  1977 


"Arts  and  Humanities  — The  arts  and  humanities  offer  an  opportunity  for  every  American  to  become  a partici- 
pant in  activities  that  add  fullness,  expression,  challenge  and  joy  to  our  daily  lives.  We  Republicans  consider  the 
preservation  of  the  rich  cultural  heritages  of  our  various  ethnic  groups  as  a priority  goal. 

"During  our  bicentennial  year  we  have  celebrated  our  anniversary  with  cultural  activities  as  varied  and  color- 
ful as  our  cultural  heritage.  The  Republican  Party  is  proud  of  its  record  of  support  to  the  arts  ahd  humanities 
during  the  last  eight  years.  We  are  committed  to  steadily  increase  our  support  through  the  National  En- 
dowments for  the  nation's  museums,  theaters,  orchestras,  dance,  opera  and  film  centers  as  well  as  for  in- 
dividual artists  and  writers." 

—The  1976  Republican  platform  plank  on  education  and  arts  and  humanities 


"The  Arts  and  Humanities— We  recognize  the  essential  role  played  by  the  arts  and  humanities  in  the  develop- 
ment of  America.  Our  nation  cannot  afford  to  be  materially  rich  and  spiritually  poor.  We  endorse  a strong  role 
for  the  federal  government  in  reinforcing  the  vitality  and  improving  the  economic  strength  of  the  nation's  artists 
and  arts  institutions,  while  recognizing  that  artists  must  be  absolutely  free  of  any  government  control.  We 
would  support  the  growth  and  development  of  the  National  Endowment  for  the  Arts  and  Humanities  through 
adequate  funding,  the  development  of  special  anti-recession  employment  programs  for  artists,  copyright 
reforms  to  protect  the  rights  of  authors,  artists  and  performers,  and  revision  of  the  tax  laws  that  unfairly 
penalize  artists.  We  further  pledge  our  support  for  the  concept  and  adequate  financing  of  public 
broadcasting  . . ." 


Some  Other  States'  Quotes  and  Statements 


"The  arts  are  essential  for  the  achievement  of  intellectual,  emotional,  aesthetic  and  spiritual  growth." 

"The  arts,  as  a basic  form  of  human  communication,  can  offer  varied  experiences  to  interest,  to  motivate 
and  to  engage  students.  Arts  experiences  are  as  important  in  the  learning  process  as  other  academic 
disciplines." 

"The  general  aim  of  the  arts  in  education  program  is  to  infuse  all  the  performing  and  visual  arts  into  the  total 
school  curriculum,  thus  making  the  arts  a basic  experience  for  all  young  people.  The  underlying  assumption  is 
that  a comprehensive  arts  in  education  will  result  in  desirable  educational  and  social  change.  This  program  en- 
visions schools  where  students  will  learn  not  only  marketable  skills  to  survive  in  a technological  society,  but 
where  they  also  will  develop  intellectual  power,  emotional  well-being  and  future  capabilities.  The  spirit  and 
values  of  the  arts  are  fundamental  in  the  development  of  educated  men  and  women. 

— Arts  in  education  position  statement.  Board  of  Education,  Massachusetts,  1976 


"There  is  ample  research  available  today  which  shows  that  children  of  elementary  school  age  learn  and  think 
only  in  a 'concrete'  manner;  that  is,  their  level  of  intelligence  requires  that  they  see,  touch  or  experience 
something  in  order  to  fully  understand  it.  But  much  of  the  so-called  'learning'  that  takes  place  in  school  is  really 
not  learning  at  all;  rather,  it  is  simple  levels  of  memory  and  recall  that  lack  true  understanding." 

— Jim  Minton,  Principal,  Oklahoma 
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skills  which  are  generally  recognized  as  requisite  to  learning  and  include  the  ability  to  distinguish,  interpret  ana 
make  use  of  words,  numbers  and  other  symbols,  including  sounds,  colors,  shapes,  and  textures;  to  organize 
words  and  other  symbols  into  acceptable  verbal  and  non-verbal  forms  of  expression,  and  numbers  into  their  ap- 
propriate functions;  to  perform  intellectual  functions  such  as  problem  solving,  decision  making,  goal  setting, 
selecting,  planning,  predicting,  experimenting,  ordering  and  evaluating;'  and  'to  use  various  muscles  necessary 
for  coordinating  physical  and  mental  functions." 

— from  the  Washington  State  statement 
as  adopted  in  the  final  bill,  1977  Legislature 


. . bring  all  the  arts  to  all  students  through  all  the  subject  matter  in  the  school,  must  be  the  primary  focus 
of  arts  education." 

".  . .to  move  the  arts  into  a more  central  position  in  the  framework  of  basic  education  is  not  to  threaten  the 
traditional  philosophical  hegemony  of  the  intellect  over  the  emotiohal  in  human  development.  On  the  contrary, 
the  arts,  thought  of  in  terms  of  process,  enlist  the  senses  and  the  physical  nature  of  the  human  being  to  waken 
all  the  functions  of  the  minds.  When  taught  as  process  throughout  the  curriculum,  the  arts  bring  more  proper 
balance  between  the  body  and  the  mind  in  basic  education.  " 

— The  Arts  Process  in  Basic  Education,  Pennsylvania  Department  of  Education 


"Teachers  have  observed  positive  behavioral  changes  in  their  students  which  they  feel  are  a result  of  the  arts 
in  education  program.  For  example:  more  cooperative  group  activity;  increased  self  motivation;  more  pride  in 
doing  things  well;  more  willingness  to  experiment  and  seek  alternative  solutions;  increased  self-confidence; 
more  positive  attitude  toward  the  teacher  and  the  school  in  general." 

— School  Title  IV  Project 


"There  is  a movement  in  California  to  place  on  the  November  1 980  ballot  the  'Better  Schools  Initiative,'  a 
state  mandate  for  arts  education  at  the  primary  and  secondary  level.  California  is  often  a trend  setter  and  does 
get  a great  deal  of  media  attention.  Therefore,  the  success  of  this  initiative  will  have  national  impact. 

— American  Music  Conference's  Music  Alert,  April-June  1980 


Why  are  the  arts  an  essential  element  of  a complete  education? 

1 . Because  they  are  systems  of  communication  and  teach  us  about  human  interaction. 

2.  Because  they  demand  creativity  in  problem  solving  and  teach  us  about  coping  and  growing. 

3.  Because  they  challenge  our  perception  and  teach  us  to  sense  and  interpret  the  world  around  us. 

4.  Because  they  bring  us  pleasure  and  teach  us  to  enjoy  both  learning  and  living. 

5.  Because  they  employ  metaphor  and  teach  us  to  discover  likeness  among  things  seemingly  unalike. 

6.  Because  they  depend  upon  individualism  and  teach  us  to  discover  and  appreciate  our  strengths  and 

weaknesses. 

7.  Because  they  are  the  child  of  self-discipline  as  well  as  the  child  of  inspiration. 

8.  Like  the  sciences  in  some  ways  and  like  sports  in  others,  the  arts  have  a power  to  train  and  to  motivate. 
They  are  fundamental  to  full  human  development. 

—The  Arts,  Education  and  Americans,  Inc.  1979 


"Education  is  learning  to  grow,  learning  what  to  grow  toward,  learning  what  is  good  and  bad,  learning  what 
is  desirable  and  undesirable,  learning  what  to  choose  and  what  not  to  choose.  In  this  realm  of  intrinsic  learning, 
intrinsic  teaching,  and  intrinsic  education  I think  the  arts  are  so  close  to  our  psychological  and  biological 
core  . . . that  rather  than  think  of  these  courses  as  a sort  of  whipped  or  luxury  cream,  they  must  become  basic 
experiences  in  education. 

— Abraham  H.  Maslow 


ARTS— Music.  Visual  Arts,  Photography,  Drama,  Dance,  Media,  Creative  Writing,  Architecture  are  essential  to 
a complete  education. 


Arts  are  systems  of  communication  which: 

• demand  inventive  problem-solving, 

• challenge  perceptions, 

• teach  interpretation  of  world, 

• develop  individualism, 

_ strenghten  quality  of  life, 

• discover  and  develop  individual  and  group  strengths 

• develop  self  discipline, 

• provide  inspiration  and  joy,  and 

• have  power  to  train  and  motivate. 


Arts  are  fundamental  to  full  human  development. 
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— The  Arts,  Education  and  Americans  Panel 
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Profile  of  Montana 


Montana  is  the  fourth  largest  state.  Its  area  in  square  miles  is  greater  than  the  aggregate  area  of  Maine, 
New  Hampshire,  Vermont,  Massachusetts,  Connecticut,  Rhode  Island,  New  York,  New  Jersey,  Delaware 
and  West  Virginia. 

Of  Montana's  56  counties,  there  are  six  counties  each  of  which  are  bigger  than  the  state  of  Connecticut. 

The  total  population  of  the  state  of  Montana,  786,000  (1977),  is  slightly  larger  than  the  population  of 
Salt  Lake  City  (1975)  or  the  combined  population  of  New  London  and  Norwich,  Connecticut. 

The  largest  incorporated  city  of  Montana  is  Billings  at  72,303,  which  is  about  the  size  of  Norwalk,  Con- 
necticut. The  next  five  largest  incorporated  cities  are  Great  Falls,  60,334;  Missoula,  29,221 ; Bozeman, 
1 8,670; Butte,  23,368  and  the  capital  city  of  Helena,  22,730  (according  to  the  1970  census). 

The  distance  from  the  northwest  corner  to  the  southeast  corner  of  Montana  is  roughly  the  distance  from 
Chicago  to  Washington,  D.C. 

In  this  setting  we  have  a total  school  enrollment  of  1 58,208  (Oct.,  1 979). 


Statistics  for  1979-80 

Elementary  Schools 

*107  one-teacher  schools 

There  is  an  average  enrollment  of  SVz  students  per  school. 

1 school  with  1 student  > 

3 schools  with  2 students  each 
6 schools  with  3 students  each 
10  schools  with  4 students  each 

1 6 schools  with  5 students  each  Total  900  students 

5 schools  with  6 students  each 
1 2 schools  with  7 students  each 

6 schools  with  8 students  each 
9 schools  with  9 students  each 

39  schools  with  10-21  students  each 

*55  two-teacher  schools 

There  is  an  average  enrollment  of  23  students  per  school. 

35  schools  with  10-24  students  each 

20  schools  with  25-45  students  each  Total  1.257  students 

*21  three-teacher  schools 

There  is  an  average  enrollment  of  41  Vi  students  per  school. 

1 2 schools  with  23-44  students  each 

9 schools  with  45-64  students  each  Total  871  students 


There  are  a total  of  586  elementary  public  schools. 
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Montana  Public  Schools 

Grouped  in  Thirds  by  Size,  1979-80 


Lower  Va 

Middle  Va 

High  Va 

All  Schools 

Elementary 

Number  of  Schools 

195 

196 

195 

586 

Size  Range  (Enrollment) 

1-53 

55-210 

212-645 

1-645 

Number  of  Students 

3,479 

24,627 

67,755 

95,861 

Average  Enrollment 

17.8 

125.6 

347.5 

164.4 

Percent  of  Total  Enrollment 

3.6% 

25.7% 

70.7% 

100.0% 

Junior  High 

Number  of  Schools 

Size  Range  (Enrollment) 

Number  of  Students 

Average  Enrollment 

Percent  of'Total  Enrollment 

8 

150-401 

2,509 

313.6 

16.5% 

8 

475-757 

5,230 

665.0 

35.0% 

8 

763-1,1  14 
7,377 
922.1 
48.5% 

24 

1 50-1,1  14 
1 5,206 
633.6 
100.0% 

High  School 

Number  of  Schools 

56 

57 

56 

169 

Size  Range  (Enrollment) 

11-77 

78-197 

198-2,137 

1 1-2,137 

Number  of  Students 

2,671 

7,619 

36,851 

47,141 

Average  Enrollment 

47.7 

133.7 

658.0 

278.9 

Percent  of  Total  Enrollment 

5.7% 

16.2% 

78.2% 

100.0% 

One-third  of  all  public  schools  in  Montana  have  enrollment  of  fewer  than  65  students.  Two-thirds  of  all 
public  schools  have  enrollments  below  225  each.  The  remaining  schools,  ranging  in  size  from  225  to 
2,1  37  serve  nearly  74%  of  all  the  students  in  the  state.  Junior  high  schools  have  only  been  organized  in 
the  more  populous  areas  of  Montana  so  they  are  larger  than  most  of  the  elementary  schools  or  high 
schools. 


Information  compiled  by  Kay  Burkhardt  and  Steve  Colberg 
Distributed  by  Kay  Burkhardt,  Arts  in  Education  Specialist 
Office  of  Public  Instruction 
Helena,  Montana  59620 
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LOOSE  LEAF  OUTLINE  MAP  UNITED  STATES 


SCO  MiLtS 


Statewide  Organizations  and  Agencies 
With  Whom  the  Arts  Program  in  the 
Office  of  Public  Instruction  Works 


American  Association  of  University  Women 
Association  of  Supervision  and  Curriculum 
Development 

Colleges  and  Universities  of  Montana 
Commissioner  of  Higher  Education 
Community  Symphony  and  Chorale 
Community  Concert  Associations  of  Montana 
County  Extension  Programs 
Education  for  the  Gifted  and  Talented 
4-H  Programs 

Instructional  Materials  Center 
Inter-Mountain  Opera  Company 
League  of  Women  Voters 
Missoula  Children's  Theatre 
Montana  American  Federation  of  Teachers 
Montana  Association  of  Health,  PE,  Recreation 
and  Dance 

Montana  Art  Gallery  Directors  Association 
Montana  Arts  Council/Artists-in-the-Schools/ 
Community  Arts/Folklife  Project 
Montana  Art  Education  Association 
Montana  Association  of  Elementary  School 
Principals 

Montana  Association  of  Secondary  School 
Principals 

Montana  Band  Association 
Montana  Board  of  Public  Education 
Montana  Choral  Directors  Association 
Montana  Committee  for  the  Humanities 
Montana  Dance  Arts  Association 
Montana  Education  Association 


Montana  Forensics  Education  Association 
Montana  General  Music  Teachers  Association 
Montana  Institute  for  the  Arts 
Montana  Institute  for  the  Arts  Foundation 
Montana  Inter-Tribal  Policy  Board/ 

Education  Committee 
Montana  High  School  Association 
Montana  Historical  Society 
Montana  Historic  Preservation 
Montana  Library  Association 
Montana  Local  Arts  Councils 
Montana  Music  Educators  Association 
Montanans  for  Arts  Advocacy 
Montana  Repertory  Theatre 
Montana  School  Boards  Association 
Montana  School  Library  Media  Division 
Montana  Special  Education 
Montana  Speech  Communications  Association 
Montana  State  Library  Association 
Montana  State  Thespians  Association 
Montana  String  Teachers  Association 
Montana  Theatre  Association 
National  Religious  Communities  for  the  Arts 
Office  of  Public  Instruction 
Parent  Teachers  Association 
School  Administrators  of  Montana 
Society  for  the  Preservation  and  Encouragement 
of  Barbershop  Singing  in  America 
Storyteller's  Guild  of  Montana 
Young  Audiences 
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Arts  in  Education-ll 

-A-  Pre-Service  and  Inservice  Workshops 
ir  Curricuium  Development 


★ Arts  in  education  inservice  workshop  sites  — pictorial 

★ A selected  list  of  workshops  given  to  school  administrators,  teacher,  college  faculties, 
school  boards,  arts  agencies,  community  people,  parents 

★ Selected  workshop  subjects  (materials  included  in  this  report) 

• No.  1 — "Ways  to  Strengthen  Arts  in  Education  in  Montana" 

• No.  2 — "Arts  in  Education  Report  to  the  Board  of  Public  Education" 

• No.  3 — "The  Arts  and  Left/Right  Brain  Research" 

• No.  4 — "Human  Characteristics  and  School  Learning,"  Benjamin  Bloom,  1976 

• No.  5 — "The  Arts-in-Life  Continuum" 

• No.  6 — "Learning  Through  All  the  Senses" 

• No.  7 — "The  Student's  World" 

• No.  8 — "The  Arts  Careers" 

• No.  9 — "Working  with  the  Media" 

★ Selected  workshop  subjects  (materials  used  but  not  included  in  this  report) 

• "Testing  and  the  Arts" 

• "Creative  Classrooms" 

• "Arts  and  Mainstreaming" 

• "Drama  and  Creative  Movement" 

• "Use  of  Education  Through  Music  in  the  Classroom"  (ETM) 

• "Arts  Curriculum  Development" 

★ Special  Projects 

• K-1  2 Youth  in  Art  Statewide  Project 

• Bloom's  Cognitive  Taxonomy  and  Krathwahl's  Affective  Taxonomy  and  the  Arts 

• Curriculum  development— a few  ideas 

★ Resources  and  Information  (a  selected  list  of  arts  materials  found  to  be  especially 
helpful  in  arts  programming) 

• Coming  to  our  Senses— The  Arts,  Education  and  Americans  Panel 

• CEMREL's  Five  Sense  Store  arts  curriculum  materials 

• Model  programs  included  in  the  IMPACT  project,  JDR  III  fund,  JFK  Center  of  Per- 
forming Arts,  other  states'  comprehensive  arts  plans 

• Plans/curriculum  materials/model  programs,  in  state 

• National  Diffusion  Network,  "MINE" 

• Media  Materials— Arts  in  Education  slides,  JFK  Center;  "Something  Special,"  Arts 
in  Education  film;  "Way  Man  Creates,"  film;  and  many  more 

• State  Materials 

★ Organization  of  the  Montana  Alliance  for  Arts  Education 
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The  Arts  in  Education  Workshops 
Inservice  Pictorial 


The  following  section  contains  information  about 
the  geographic  distribution  of  participation 
by  educators  in  Arts  in  Education  inservice  workshops. 
This  does  not  reflect  the  statewide  visitation  program, 
which  has  been  considerable. 


Map  of  Those  Sites  Represented  at  the 
Arts  in  Education  Workshops  — Helena,  1980 


I 

I 

I 

I 

I 

I 

I 

I 

I 

I 

I 

I 

I 


N 

f 


-77 


Towns  Attending  the  Lewistown  Arts  in  Education  Workshop 
for  Rural  and  Small  Schools— October  26-27,  1979 


-78- 


Alzada* 


Rural  Education  Conference  & Seminar— Dillon 
Arts  in  Education  Workshops— June  5 & 6,  1980 
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Rural  Education  Conference  & Seminar  at  Western  Montana  College,  Dillon 
Arts  In  Education  Workshops— June  6 & 7,  1979 
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Dillon 


Towns  Representing  the  Nine  Montana  Regional  Arts  in  Education  Meetings 
and  Chico  Advisory  Committee  Meeting— 1 978-1 979 
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Office  of  Public  Instruction  Regional  Workshops— 1977-1980 
Repeated  Workshops  in  These  Sites  in  the  Last  Four  Years 
Arts  in  Education  Workshops  Offered  in  each  Site 
(Music,  Visual  Arts,  Drama,  Dance) 
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Regional  Administrators  Meetings 
Arts  in  Education  Workshops  Given 
(more  planned) 
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Towns  Attending  the  Glendive  Arts  in  Education  Workshop 
November  12-14,  1980 
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Selected  Workshops 


The  following  section  contains  selected  materials  used  in 
Arts  in  Education  workshops  around  the  state. 
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Workshop  No.  1 


Ways  to  Strengthen  the  Arts 

• MUSIC  • VISUAL  ARTS  • DRAMA  • DANCE  • 
Please  Share  Your  Ideas 


★ PART  I 


In  a 1 978-79  Statewide  Arts  Survey,  78  percent  of  a random  sample  of  the  state’s  1 ,440 
teachers  and  78  percent  of  the  state’s  administrators  said:  Arts  should  be  part  of  the 
schooPs  core  curriculum. 

Educators  around  the  state  have  been  invited  to  develop  Arts  support  statements.  If  you  were 
responsible  for  developing  or  strengthening  your  Arts  area  (music,  visual  arts,  drama, 
movement/dance),  or  the  Arts  in  general,  as  part  of  the  core  curriculum,  how  would  you  present 
your  case  to  your  administrator,  school  board  or  community? 

YOUR  OWN  ADVOCACY  STATEMENT:  


/ Missed  the  Arts 


I learned  to  read  very  well 
I learned  to  write  with  ease 
My  figuring  and  numbering 
Was  no  trouble. 

If  you  please. 


But  what  I want 
To  really  know  is 
Why 
Didn’t  I 

Have  a chance 
To  learn  to  be 
All  of  me? 


(Written  by  a Montana  High  School  Senior) 


BP13580 


OFFICE  OF  PUBLIC  INSTRUCTION 
ED  ARGENBRIGHT,  SUPERINTENDENT 
HELENA,  MT.  59620 
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★ PART  II 


In  1 979-80,  over  200  educators  and  friends  of  education  and  the  Arts  met  in  eight  sites  around 
the  state.  Music/Art/Drama/Dance  specialists,  K-6  teachers,  administrators,  university  faculty, 
arts  organizations  and  community  people  chose  to  attend.  Their  task:  develop  li/as/5  to 
Strengthen  Arts  in  Education  in  Montana. 

Below  are  ideas  selected  from  their  hundreds  of  suggestions.  Please  react  to  the  ideas  by  coding 
in  your  own  responses  in  the  boxes. 


!/•  Already  doing  and  satisfied 

o Not  doing,  but  will  try 

-f-  Doing,  could  do  more 

X Don’t  think  it  is  important 

• ARTS  AWARENESS  AND  ADVOCACY • 

□ Need  to  generate  one’s  own  Arts  in  Education  advocacy  statements. 

□ Need  to  help  others  generate  their  own  advocacy  statements. 

□ Prepare  a curriculum.  Include  scope,  sequence  and  appropriate  interrelatedness  of  the  Arts  as  well  as 
short-range  and  long-range  plans  for  programming. 

□ When  programming  and  promoting  the  Arts,  include  students,  parents,  administrators,  school  office 
staff,  custodians,  kitchen  staff,  support  groups,  community,  school  board.  Prepare  and  clearly  explain  the  cur- 
riculum and  budget. 

□ Find  out  who  key  community  people  are,  including  your  legislators.  Get  to  know  them;  keep  them  in- 
formed; involve  them;  thank  them  publically. 

V 

□ Stress  hands-on  involvement  activities  for  everyone— students,  prospective  students,  administrators, 
parents,  other  teachers,  school  board,  and  community. 

□ Community  resources— Und  and  use  wealth  of  community  interests,  skills,  hobbies,  and  facilities. 

□ Develop  effective  PR  skills. 

□ Get  to  know  radio,  TV,  newspaper  people  personally.  Solicit  their  interest  and  help.  Provide  much  in- 
formation to  them  in  a clear,  concise  and  persuasive  format. 

□ Document  everything  with  recordings,  slides,  films,  tapes.  Use  them  often  for  presentations,  reports  and 
projects. 

□ Exhibit,  perform,  play,  share  the  Arts  where  they  are  appreciated  and  effective— including  school  board 
meetings. 

□ Your  ideas: 
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• PRESERVICE  • 


1^  Already  doing  and  satisfied 

o Not  doing,  but  will  try 

-t-  Doing,  but  could  do  more 

X Don’t  think  it  is  important 

Teacher  training  programs  need  to  deal  with  the  “nitty-gritty”  level  too. 


□ Need  for  development  of  a statement  of  personal  arts  philosophy  and  commitment. 

□ Need  for  knowing  how  to  develop  good  resumes  and  Interview  skills. 

□ Need  for  knowing  how  to  develop  arts  programs— curr/c«/if#n,  budgets. 

□ Need  for  arts  careers  and  career  ladder  information. 

□ Need  to  promote  action  In  Arts  Advocacy^.  ‘‘Why  Arts  Exist;  Why  Arts  Need  to  Exist;  Our  part  in  helping 
Arts  grow  in  the  schools  and  in  the  community.”  This  should  be  beamed  to  local  school  and  community,  to 
regional,  state  and  national  levels. 

□ Need  to  incorporate  all  the  Arts  Into  entire  teaching  experience—  in  content  and  teaching  methods. 

□ Need  more  classroom  exposure— earWer  and  more  varied. 

□ Need  for  students  and  faculty  to  invite  cadres  of  in-the-field  Arts  teachers,  administrators,  school  boards  to 
the  college  for  discussion. 

□ Need  for  students  and  faculty  (separately  or  together),  to  go  to  omslte  workshops,  meetings,  field  trips, 
(could  be  set  up  like  a ‘‘progressive  dinner”  so  a variety  of  situations  could  be  experienced). 

Teacher  Training  programs  need  to: 


□ Broaden  value  of  all  the  Arts. 

□ Include  more  methods  courses. 

□ Include  curriculum  and  budget— Uow  to  prepare  and  present  persuasively  (written  and  verbal)  to  students, 
fellow  teachers,  administrators,  school  boards,  parents,  community  groups,  legislators.  Use  of  media  to 
make  presentations  is  important. 

□ Have  renewed  practical  classroom  experiences  every  three  - four  years  for  teacher  training  college 
faculties.  On-the-spot  school  district  mini-service  programs  in  a variety  of  schools  and  grade  levels. 

□ Develop  ability  to  stay  flexible. 

□ Develop  ways  to  cope  with  minimal  social  arenas,  isolation  and  “pioneer”  situations. 

□ Develop  some  knowledge  of  and  ability  to  teach  arts  to  mainstreamed  students. 

□ Develop  some  knowledge  of  and  ability  to  teach  arts  to  gifted  students. 

□ Show  how  and  where  to  get  funding  for  special  projects. 

□ Be  aware  of  Arts  Certification  Standards,  Accreditation  Standards,  Teacher  Training  Standards. 

□ Develop  a flexible,  do-it-yourself  Inventiveness  if  materials,  equipment,  space,  budget  are  lacking. 

□ Discover  and  use  the  community's  art  resources. 

□ Show  how  to  use  school,  community,  state,  and  interstate  library  facilities  and  services. 


********** 
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• INSERVICE  • 


Already  doing  and  satisfied  o Not  doing,  but  will  try 

+ Doing,  but  could  do  more  x Don’t  think  it  is  important 


□ Make  Arts  Inservicing  practical,  positive,  specific,  and  accessible — within  budget  and  scheduling  con- 
straints. 

□ Offer  for  graduate  or  undergraduate  credit. 

□ Include  lots  of  methods,  actual  experiences  and  “how-to’s”  along  with  theory  and  content. 

□ Give  inservice  for /to:  arts  specialists,  general  classroom  teachers,  performers  and  non-performers,  ad- 
ministrators, school  board  members,  university  faculty,  prospective  teachers,  other  students,  parents,  com- 
munity, legislators,  media  personnel.  Mix  students  in  where  appropriate. 

□ Provide  effective  ways  for  inservice  participants  to  report  and  share  their  experiences. 


Give  inservice  workshops  on; 

□ How  to  educate  students/ adults  to  be  informed 

“consumers’^  and  effective  “producers” 
of  the  Arts 

□ Curriculum  development  and  use 

□ Budget  preparation  and  presentation 

□ Funding  sources:  how  to  identify  and  apply 

□ Concerts,  exhibitions,  shows 

□ Finding  and  using  community  arts  re- 
sources 

□ Touring  Arts  Programs:  how  to  identify, 
fund,  use  (preparation  and  follow-up) 

□ Arts  study /support  groups:  how  to  set  up 

and  use 

□ Arts  Advocacy:  what  and  how 


□ Arts  careers  and  job  information 

□ Arts  research 

□ Field  trips 

□ Use  of  faculty  meetings,  school  assemblies, 
teacher  lounges,  parent-teacher  confer- 
ences for  pep  talks,  motivation,  inservicing, 
information  gathering  and  distribution 

n Art  Centers:  how  to  use  as  resources  and 
teaching  tools 

n PR,  Arts  Advocacy:  how  to  use  the  media 
for  advertising  and  support 

□ Good  use  of  media 

□ Your  ideas:  


• CURRICULUM  DEVELOPMENT  • 


Curriculum  and  program  planning  should  include: 


□ How  arts  relate  to  life,  values,  informed 
choices,  creativity,  development  of  students’ 
individual  statements  and  capabilities 

□ Scope  and  sequence 
I I Staffing 

[J  Funding  sources 

□ Arts  related  jobs  and  careers 

□ Staff  development 

□ Acceptable  evaluation  systems 

□ Aesthetic,  functional,  flexible  school  environ- 
ment facilities 

□ Strong  dialogue  with  college  Arts  programs 
and  teacher  training  programs 


□ Timelines 

□ Facilities 

[ 1 Interrelatedness  of  Arts 

I I (;urri(  ulum /nscrWc/ng 

I 1 Arts  visibility,  credibility,  accountability 

□ Job  interviews  appropriate  to  Arts  programs 
and  staffing.  Use  for  hiring  and  evaluation  pur- 
poses 

□ Curriculum  inservice  for  teachers,  adminis- 
trators, school  boards  and  communities 

n Strong  dialogue  with  curriculum  developer 

□ Your  ideas: 
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Workshop  No.  2 


Arts  Report  Made  to  the 
Montana  Board  of  Public  Education 


1 . Draft  a COMPREHENSIVE  ARTS  PLAN  ' 7 5 - ' 7 6 

a.  Philosophy 

b.  Practical  plan 

c.  Implementation 

2.  ARTS  IN  EDUCATION  SURVEY  '77-'78 

3.  WAYS  TO  STRENGTHEN  ARTS  IN  EDUCATION  in  Montana  Project  '7 8-' 7 9 

4.  ARTS  INSERVICE-Ongoing  (OPI) 

a.  Regional  workshops  every  fall  and  every  January;  host  sites  usually  in  Havre,  Glasgow, Glendive, 
Sidney,  Miles  City,  Laurel,  Lewistown,  Butte,  Ronan,  Hamilton,  etc.  Host  site  invites  schools  up  to 
50  miles  (or  more)  and  includes  rural  schools. 

5.  INSERVICE -Special  (OPI) 

a.  Rural— by  invitation  from  county  superintendents 

b.  Teac/jer  cenfers  — by  invitation 

c.  College  c/asses— by  invitation 

d.  School/school  districts— by  invitation 

e.  University  '79-'80  continuing 

f . Regional  administrators  ’ meetings  ' 7 9-'  80 

6.  BOARD  OF  PUBLIC  EDUCATION  Presentation  on  the  Arts  1 979 

7.  TITLE  IV-C  INCENTIVE  GRANT  1 980-81 

a.  Curriculum  development  in  music,  visual  arts,  drama,  dance  — Missoula 

8.  TEACHER  TRAINING  STANDARDS 

a.  Development  and  review 

9.  FEDERAL  GRANTS 

Four  year  funding  cycle;  all  grant  proposals  awarded 

a.  Arts  activities  curriculum  '76-'77 

b.  Arts  survey  '77-'78 

c.  Ways  to  Strengthen  Arts  in  Education  Project  '78-'79 

d.  Implementing  Arts  in  Education  '79-'80 

* Rural  teachers  — Lewistown,  October  '79 

* Left/right  brain  and  arts  in  education 

* Music  — MMEA  Officers 

10.  ADVOCACY/PROMOTION  AND  AWARENESS 

a.  Own  statements 

b.  Collect  information 

c.  Credible  surveys/research 

d.  Statewide  communication 

1 1 . SPECIAL  PROJECTS 

a.  Youth  in  Art 

b.  Building  "audiences" 

c.  Nitty-gritty  workshops 

— curriculum,  testing,  inservice,  grading,  careers,  advertising  and  media,  general  promotion,  inter- 
viewing, newspapers,  community  resources 

d.  Regional  meetings 

e.  Summer  institute 

12.  COMING '81-'82 

a.  Traveling  curriculum  development  workshops 

b.  Youth  in  Art 

c.  Regional  meeting 

d.  Work  with  Alliance  for  Arts  Education,  MMEA,  MAEA 
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"Left/Right  Brain" 
Workshop  No.  3 


The  Arts  and  Left/Right  Brain  Research 

— Music,  Visual  Arts,  Drama,  Dance,  Media  & Film,  Architecture,  Creative  Writing  — 

(Selected  information  from  a four-six  hour  workshop.) 

★ We  learn  and  express  through  all  our  senses  daily.  It  is  a basic  and  inevitable  fact  of  life.  We  learn  through 
our  eyes,  ears,  nose,  mouth,  skin,  movement;  through  means  of  the  visual,  auditory,  olfactory,  oral,  tac- 
tile, kinesthetic. 

★ This  fact  must  become  a basic  part  of  all  school  programming  and  teaching  methods. 

— Some  researchers  report  that  more  than  75  percent  of  learning  happens  through  non-verbal  means,  but 

— school  teaching  methods  are  more  than  75  percent  through  verbal  means. 

★ Information  and  experiences  gained  through  the  senses  go  to  the  left  and  right  modes  of  the  brain.  The 
modes  process  information  differently,  can  function  separately  or  cooperatively,  and  are  sometimes  in 
conflict.  Communication  between  the  modes  happens  through  the  corpus  collosum. 

★ The  left  mode  is: 

• verbal  — likes  to  name  and  describe 

• analytic  — figures  things  out  part-by-part 

• symbolic  — likes  to  use  simple  symbols  to  represent  meanings,  + - plus 

• abstract— takes  small  bits  of  information  and  uses  it  to  represent  the  whole 

• temporal  — likes  tracking  time  and  sequencing  things 

• rational  — draws  conclusions  based  on  reason  and  facts 

• digital  — likes  to  use  numbers 

• logical— draws  conclusions  based  on  logic 

• linear  — thinks  in  terms  of  sequenced  or  linked  ideas  which  lead  to  convergent  conclusions. 

★ The  right  mode  is: 

• non-verbal  — has  high  awareness  of  things  without  need  for  names  and  labels 

• synthetic  — puts  things  together  to  form  wholes 

• concrete  — relates  to  things  at  the  present  moment 

• analogic  — sees  likenesses  between  things 

• nontemporal  — has  no  sense  of  time 

• nonrational  — does  not  need  reason  and  fact;  is  willing  to  suspend  judgment 

• spatial  — sees  how  things  relate  to  each  other;  how  parts  go  together  for  form  a whole 

• intuitive  — makes  leaps  of  insight 

• holistic  — sees  whole  things  all  at  once;  perceives  overall  patterns/structures;  leads  to  divergent  con- 
clusions. 

★ Many  of  our  education  programs  and  teaching  methods  beam  to  the  left  mode  and  allow  the  highly 
valuable  right  mode  to  lie  largely  undeveloped. 

★ Because  of  genetics  and  environment,  most  students  develop  left  or  right  sphere  dominance.  For  many, 
that  dominance  is  usually  complete  around  ten  years  old  or  fifth  grade. 

★ The  facts  and  cognitive  theory  of  arts  are  largely  left  mode  functions.  The  experience  and  creativity  in 
arts  are  largely  right  mode  functions. 

★ Since  the  arts,  as  languages  and  forms  of  communication,  saturate  our  daily  lives  (whether  we  realize  it  or 
not)  we  need  to  educate  students  about  how  to  appreciate,  understand,  experience  arts  process  and 
product,  and  value  and  judge  THE  ARTS. 

★ Arts  and  Arts  in  Education,  are  languages,  forms  of  communication  which  help  students  to: 

• learn  well 

• interpret  the  world  around  them 

• cope  with  life 

• solve  problems 

• make  decisions  and  informed  choices 

• lead,  invent,  innovate,  create,  design,  evaluate,  inspire,  exercise,  forge,  as  individuals  and  groups 

• strengthen  the  quality  of  life 

• develop  tools  and  skills  for  setting  goals  and  values 

• develop  self-discipline 

• be  motivated 

• cope  with  Montana's  education  goals:  jobs  and  careers,  consumerism,  citizenship,  communication, 
attitudes,  character,  cooperation,  environment,  family,  thinking,  change,  appreciation  of  beauty, 
recreation 

★ Arts  are  fundamental  to  full  human  development. 
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"Bloom's"  Workshop 
No.  4 


Notes  taken  from  Human  Characteristics  and  School  Learning  Benjamin  S.  Bloom,  Ph.D.,  Professor 
of  Education  at  the  University  of  Chicago,  McGraw  Hill  Book  Company,  1 976. 


The  Arts  play  an  important  part  in  the  following: 


Kay's  Paraphrase: 


Book  Quotes: 


1 . I learn  better  when  I want  to;  when  I feel  1 . 
good  about  myself;  when  I have  had  some 
positive  experiences. 

2.  What  I think  about  school,  school  subjects, 
and  about  myself  comes  a lot  from  parents,  2. 
teachers,  brothers/sisters,  and  friends. 

3.  How  I feel  about  school  generally,  affects 
how  I feel  about  all  the  subjects  I take,  and  3. 
how  I do  in  them. 

4.  The  better  I feel  about  myself,  the  better  I 4. 
learn. 

5. 

5.  If  I feel  good  about  myself,  I try  harder,  deal 

with  "bummers"  better,  and  am  more  will- 
ing to  try  new  things.  6. 

6.  Getting  to  feel  good  about  myself  comes  in  7. 
small  amounts  at  a time. 


Students  learn  better  if  they  want  to  learn,  have  some  self- 
confidence,  and  have  compiled  some  history  of  positive  ex- 
periences. These  are  called  Affective  Re-Entry 
Characterisics. 

Attitudes  toward  subject  matter  and  self  are  based  on 
parents,  siblings,  teachers,  peers.  Approval  is  desirable  from 
all  those  sources. 

General  attitude  toward  school  has  an  effect  on  all  subjects 
and  learning. 

High  cognitive  learning  is  based  on  good  self  concept. 

Self-attitude  determines  effort  put  forth,  ability  to  deal  with 
difficulties,  and  willingness  to  learn  new  tasks. 

Change  in  self-concept  comes  in  small  increments. 

Nowhere  in  life  is  a person  judged  more  often,  in  more  detail 
than  in  school. 


7.  I get  judged  in  school  more  often,  in  more  8. 
detail,  and  in  comparison  to  my  peers,  more 
often  than  any  other  place  or  time  in  my 
whole  life. 

8.  What  happened  to  me  in  the  past  and  how  I 
feel  about  myself,  all  affect  how  I learn, 
what  I learn,  how  fast  I learn,  how  willing  I'll 

be  to  try  again.  9. 

9.  By  the  end  of  the  6th  grade,  how  I'll  learn  in 
the  future  is  already  pretty  much  set. 

10.  The  grades  I got  turned  me  on  — or  off  — for 
some  things  — both  in  school  and  for  the  rest 
of  my  life. 

10. 

1 1 . How  I felt  about  school  and  myself  in  school 
makes  a real  difference  in  how  I deal  with 
problems  in  later  life  and  the  kind  of  life  style 
I choose.  1 1 . 


Indications  of  inadequacy  over  a series  of  learning  tasks  are 
effective  in  reducing  further  desires,  interests,  or  motivation 
for  this  type  of  task.  Success  (or  adequacy)  in  a school  sub- 
ject opens  it  up  for  further  consideration.  Such  indications 
have  important  effects  on  career  choice,  choice  of  educa- 
tional specialization,  and  even  on  the  avocational  use  of  a 
school  subject  or  area  of  learning. 

One  learning  task  takes  1-10  hrs.  to  learn.  There  are  about 
1 50  learning  tasks  in  a school  year.  The  student  by  the  end 
of  the  6th  grade  has  encountered  as  many  at  800-900  learn- 
ing tasks.  Much  of  school-related  effect  is  developed  by  the 
end  of  the  elementary  school  period.  Later  learning  in  school 
is  largely  determined  by  the  student's  view  of  school 
developed  in  these  early  years. 

The  grading  system  and  instruction  operates  to  "open 
doors"  for  some  students  while  effectively  "closing  doors 
for  others." 

Even  more  important  is  the  student's  willingness  to  learn  in 
post-school  years.  Learning  throughout  life  is  regarded  as  a 
major  adaptive  mechanism  for  dealing  with 
change— wUeXher  the  change  be  in  the  area  of  work  or  in  the 
larger  developments  in  society.  If  negative  attitudes  toward 
school  and  school  learning  have  been  developed,  these  have 
serious  consequences  for  the  individual's  use  of  further 
learning  as  an  adaptive  method  of  dealing  with  problems  as 
adults,  as  well  as  in  part  determining  the  life-style  and 
response  to  the  many  changes  likely  to  take  place  in  the 
society  in  which  he/she  lives. 
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Arts  in 
Life  Continuum 
Workshop  No.  5 


The  Arts  in  Life  Continuum 


Arts  are  languages  which  are  used  daily  whether  we  realize  it  or  not.  Do  your  students  know 
how  to  understand,  speak,  write  and  read  them  with  some  degree  of  literacy  and  creativity 
and  innovation? 


School 


♦— 

i 

i • All  the  arts  for  every  child 
I • A basic  aesthetic  education  in  which  each 
! student  can 
i —know  about  arts 
j —experience  arts 
I —create/innovate 
I —judge/evaluate  by  his/her  own 
standards;  by  external  standards 

• Appreciation  courses 

—arts  history,  culture,  careers 
—general  arts  courses  including  content 
and  enrichment  experiences 

• Performance  and  production 


Adult  Life 


; • Appreciators  — of  arts 
I • Consumers/users/audiences  — of/for  arts 

• Voters— to  support  arts 

• Begetters  — who  send  kids  to  schools 

• Producers  of  arts  — avocations 

• Producers  of  arts— vocations  and  arts 

careers 

• Producers  of  "high”  arts 
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WE  LEARN  THROUGH  ALL  OUR  SENSES  * WE  MUST  TEACH  TO  ALL  THE  SENSES 


I 

i 


MUSIC  • VISUAL  ARTS  • DRAMA  • DANCE  • CREATIVE  WRITING  • MEDIA  • ARCHITECTURE 


Here,  here,  here  we  are 
Strengthening  the  arts 
Clearly,  clearly,  clearly,  clearly 
In  life  they're  a basic  part. 

(Tune:  "Row,  Row,  Row,  Your  Boat") 


Keys  to  life 
Keys  to  life 

Are  the  arts 
Are  the  arts 

Languages  we're  speaking 
Languages  we're  teaching 

Do  you  know  ARTS? 

Do  you  Know  ARTS? 
(Tune:  "Fere  Jacques") 
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Workshop  No.  8 


Careers  in  the  Arts 


if  MUSIC 

MUSIC  PERFORMANCE  AND  CREA  TION 
Instrumentalists 

Solo  Performers  — television;  radio;  recording  studio; 
night  club;  special  events 

Accompanists  — recitals;  choral  concerts;  opera 
rehearsals;  ballet  rehearsals;  dance  classes;  music 
shows;  music  theater;  night  club;  television;  radio, 
recording  studio 

Orchestral  and  Band  Musicians  — symphony;  theater; 
ballet;  opera;  popular  bands  and  groups;  recording 
studio;  radio;  television;  chamber  music;  armed 
forces  bands 

Organists  and  Other  Church  Musicians  — organists 
(pipe  and  electric);  minister  of  music;  other  in- 
strumentalists (special  performances);  carillon 

Vocalists 

Soloists  — concert;  opera;  music  theater;  music 
show;  church  soloist;  popular  vocalist 
Ensemble  — opera  chorus;  music  theater  chorus; 
chamber  singers;  madrigal;  professional  chorus; 
church  choir 

Conductors 

symphony  and  chamber  orchestra;  ballet;  opera; 
television;  radio;  schools;  colleges;  universities; 
civic  music  organizations;  popular  bands;  armed 
forces  bands 

Composers 

symphonic,  chamber,  opera;  popular  song;  commer- 
cial jingle;  motion  picture;  music  theater;  music  for 
teaching 

Arrangers 

orchestrators;  copyists 

Librettists 

Lyricists 

Dancers 

ballet  dancers  in  opera;  chorus  dancers  in  music 
theater;  dancer  in  night  club  review 

Designers  in  Opera  and  Ballet 

MUS/C  PRODUCTION  AND  APPUCA  TION 

Production-Performance  Management 
symphony  orchestra  managers;  chorus  managers; 
stage  managers 

Sound,  Lights,  Technical  Equipment  Operators 
accousticians;  sound  equipment  operators,  light 
show  operators;  lighting  engineer 

On-Site  Recording  and  Broadcasting 
broadcast  director;  broadcast  engineer;  camera  per- 
son; announcer;  recording  engineer 

Studio  Recording 

record  producer;  artist  and  repertoire  person;  re- 
cording engineer;  sound  person;  sound  mixer;  sound 
and  lab  engineer;  recording  machine  operator; 
microphone  operator;  dubbing  machine  operator 


• Stage  Set,  Properties 
opera;  ballet;  musical  comedy 

• Costumes,  Hairstyles,  Makeup 
opera;  ballet;  musical  comedy 

• Musical  Technical  Services 

acousticians;  instrument  building  and  maintenance 
(customarily  handcrafted  acoustic  instruments- 
fretted  string,  harp,  harpsichord,  string,  brass  and 
wind);  music  instrument  repair;  instruments 
customarily  produced  in  factories  (accordian,  pipe 
organ  builder,  installer,  tuner,  brass  and  wind  in- 
struments, string  instruments,  pianos,  percussion  in- 
struments, fretted  instruments);  electronic  musical 
instruments  (synthesizer,  electric  organ,  electric 
guitar,  electric  piano,  electric  versions  of  other  in- 
struments); piano  tuners,  organ  tuners 

• Publishing 

publisher;  music  editor;  proof  reader;  music  grapher; 
music  engraver;  music  copyist 

• Music  Business 

Arts  Business  Management- 
Concert  Management 

concert  manager;  booking  agent;  business  agent; 
hiring  contractor 
Sales,  Promotion 

salesperson  — musical  instruments  and  accessories, 
sheet  music,  recordings,  tapes 
Professional  Associations  and  Organizations 
Publishing 

instrument  Manufacture 
Recording  Industry 
Legal  and  Financial  Services 

music  copyright  lawyers;  copyright  experts;  peform- 
ing  and  broadcast  rights  organizations 


MUSIC  EDUCA  TION 

• Teaching 

public  school  (supervisor,  director,  teacher);  college, 
conservatory;  community  music  school;  private 
studio;  music  store 

• Community  Arts  Services 

museum  services— curator,  historical  instrument 
collection;  library  services  (institutions,  public  and 
university);  performing  organization,  music  theater; 
opera;  community  cultural  affairs  coordinator 

• Music  Therapy 

hospitals;  clinics;  correctional  institutions 

• Writers  About  Music 

musicologists;  music  critics;  program  annotators; 
album  note  writers 

• Government  Services 

state  and  local  councils  on  the  arts;  city  office  of 
cultural  affairs;  program  monitor 
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★ COMMERCIAL  ARTS 


★ FINE  ART 


Illustration 

illustrator;  general  illustrator;  technical  illustrator; 
fashion  artist;  cartographer;  cartoonist  (printed 
media);  colorer;  medical  illustrator;  calligrapher; 
courtroom  artist;  cartoonist,  motion  picture,  TV; 
scenic  artist;  arthitectural  renderer 

Graphic  Design 

graphic  designer;  production  manager;  advertising; 
director,  art;  book  designer;  cover  designer; 
typographer;  layout  planner;  paste-up  planner; 
mechanicals  planner 

Printing  Process 

printer;  compositor;  lithographer;  etcher;  silk  screen 
printer;  screen  maker,  photographic  process;  pho- 
toengraver; engraver;  music  grapher;  stripper;  color 
separator 

Displays  and  Signs 

manager,  dispalys;  display  designer;  display  artist; 
director,  merchandising  display  and  specialties 
department;  merchandise  displayer;  display 
assembler;  sign  designer;  diorama  model  maker;  sign 
painter;  sign  writer. 

Photography 

Photographers 

photographer;  photographer,  news;  photographer, 
commercial;  photographer,  portrait;  photographer, 
I.D.  bureau;  scientific  and  biological;  aerial;  finish; 
street;  photo  researcher;  photoengraver;  litho- 
grapher 

Photo-Technician 

photo  technician;  film  developer;  copy  camera 
operator;  photo  finisher;  negative  cutter  and  spotter; 
photo  checker  and  assembler;  photograph 
retoucher;  colorist,  photography 

Environmental  Design 
Architecture 

arthitect;  architectural  drafter;  renderer,  architec- 
ture; architectural  modeler 
Landscape  Architecture 
landscape  architect;  landscape  drafter 
Environmental  Designer 
urban  planner 
Interior  Designer 

interior  designer;  color  expert;  stage  set  designer; 
miniature  set  designer 


Fine  Artists 
Two-Dimensional  Art 

painter;  drafter;  moralist;  photographer;  printmaker; 

calligrapher 

Three-Dimensional  Art 

sculptor 

Other  "Mixed”  Media  Art 

experimental  materials  artist;  independent  film 
maker;  computer  artist;  media  artist;  experimental 
artist 

Technical  Services,  Fine  Arts 

picture  framer;  mat  cutter;  fine  art  printer 

Craftpersons 

wood;  clay;  leather;  stone;  plastic;  horn/bone/shell; 
fiber;  glass;  metals;  print;  misc. /combined  materials; 
misc. /other  materials 

Crafts  — Production  and  Design 
Handcrafts/Craftspersons  and  Designers 
Wood  Design 

cabinetmaker;  woodcarver;  boatbuilder;  wood 
sculptor;  instrument  maker 
Clay  Design 

ceramicist;  potter;  tile  designer 
Leather  Design 

leather  worker;  shoemaker,  custom;  sandal  and  belt 

maker;  saddle  and  harness  maker 

Stone  Design 

sculptor;  carver;  worker 

Plastic  Design 

sculptor;  jeweler 

Horn/Bone/Shell  Design 

carver;  jeweler;  scrimshaw  artist 

Fiber  Design 

weaver;  basket  maker;  spinner;  dyer;  needleworker; 
quilt  maker;  fabric  printer;  macramaist;  non-loom 
fiber  worker;  rug  maker;  custom  sewer 
Glass  Design 

glass  blower;  glass  decorator;  stained  glass  worker; 

mosaicist 

Metal  Design 

silversmith  (goldsmith);  jeweler;  metal  sculptor; 

blacksmith;  enamelist 

Printmaking 

bookbinder,  hand;  small  press  printer 
Miscellaneous/Combined  Materials 
bead  maker;  toy  maker;  crafts  tools  designer 
Miscellaneous/Other  Materials 

floral  designer;  candlemaker;  paper  craftsperson; 
decoupage  worker 


Commercial  Art  Product  Design 
Industrial  Design 

industrial  designer;  commerical  designer;  model 
maker;  package  designer;  industrial  renderer;  pat- 
ternmaker; sample  maker;  model  builder;  designer 
with  specialties  in:  furniture,  cabinetry,  fixtures, 
metalwork,  musical  instruments,  jewelry  and  flat- 
ware,  glassware,  tile,  toys 
Textile  and  Fashion  Design 

textile  designer;  cloth  designer;  screen  printer; 
clothing  designer:  fur,  hats,  shoes,  handbags; 
copyist,  master  tailor;  dressmaker;  wallpaper 
designer;  carpet  designer 
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ART  EDUCA  TION 

Teaching 

faculty  member,  college  or  university;  teacher, 
secondary  school;  teacher,  elementary  school; 
teacher,  kindergarten;  teacher,  nursery  school; 
teacher,  visiting;  instructor,  vocational  training; 
director,  art  department;  teacher,  adult  education; 
director,  vocational  training;  art  supervisor;  educa- 
tion specialist;  instructor,  on-the-job  training 

Settings 

It  is  impossible  to  list  teaching  jobs  by  subjects 
(combinations  of  subjects).  The  above  teachers  can 
work  in  pre,  private  or  public  schools,  elementary, 
junior  or  senior  high  schools,  specialized  schools, 
community  centers,  junior  colleges,  colleges  and 
universities,  trade  schools,  army  bases,  recreation 
departments,  educational  TV  stations,  prisons, 
private  studios,  workshops 

Museum  Education 

museum  educator;  museum  designer;  publications 
specialist;  publicity  specialist,  conservator 

Writers  About  Art 

critic,  art  reporter,  art  reviewer 

Art  Librarians 

Art  Therapy 

art  therapist;  occupational  therapist;  expressive  or 
play  therapy 

Art  Business  and  Management 
Arts,  Crafts,  and  Management 
arts  manager;  director,  art/crafts  organization, 
government  or  private  researcher,  art/crafts 
organization  government  or  private;  administrator 
art/crafts  organization;  public  relations  worker, 
art/crafts  organization,  government  or  private 
Exhibiting  and  Sales  and  Promotion 
gallery  director;  gallery  assistant;  private  dealer;  col- 
lections advisory  director,  crafts  center;  director, 
crafts  fair;  craftspersons'  agent;  artists'  agent; 
publicist;  appraiser;  cataloguer;  owner,  retail  shop  or 
gallery;  manager,  photogallery  or  studio;  salesper- 
son, arts/crafts;  salesperson,  signs  and  displays; 
director,  hobby  shop;  sales,  import  crafts;  arts, 
crafts  supply  salesperson;  designer,  shop  or  gallery 
exhibits 

★ THEATRE  AND  MEDIA 

DESIGNERS  AND  PRODUCTION 
Designers 

scene  desginer;  costume  designer;  lighting  designer; 
sound  designer;  art  director  (motion  picture) 

Backstage  Theater 

technical  director;  stage  manager;  assistant  stage 
manager;  stage  carpenter  supervisor;  stage  settings; 
painter;  grip  (stagehand);  flyer;  curtain  operator;  rig- 
ger; circus  supervisor;  property  supervisor;  property 
handler;  prop  maker;  costumer;  wardrobe  super- 
visor; costume  assistant;  electrician  supervisor; 
lights  operator;  master  sound  technician;  sound  per- 
son; makeup  person;  hairstylist 


Media  Production 

technical  director;  stage  manager;  camera  operator; 
motion  picture  equipment  supervisor;  motion  picture 
projectionist;  film  editor;  film  technician;  vault 
custodian;  film  clerk;  film  assistant;  special  effects; 
carpenter  supervisor;  set  decorator;  grip;  rigger;  pro- 
duction coordinator;  property  master;  property 
handler;  prop  maker;  shopper;  property  custodian; 
special  events  coordinator;  costumes  supervisor; 
dresser  (costumer  assistant);  gaffer;  studio  electri- 
cian; lights  technician;  sound  effects  specialist; 
recordist;  mixer;  re-recording  mixer;  cutter; 
engineer;  playback  equipment  operator;  microphone 
operator;  microphone  boom  operator;  audio 
operator;  makeup  supervisor;  hairstylist 


WRITERS  AND  SCRIPT 

• Playwrights 

• Scriptwriters 

screenplay  writer;  continuity  writer;  scenario  writer; 
gag  writer;  title  writer;  reader;  script  clerk;  script 
assistant 


PERFORMANCE 

• Actors 

actor,  double,  stand-in 

• Entertainers 

comedian;  magician;  puppeteer;  mime;  dramatic 
reader;  story  teller;  master  of  ceremonies;  imper- 
sonator/mimic; hypnotist;  ventriloquist;  model; 
photographer;s  model;  artist's  model;  barker;  show 
"girl";  circus  performers  (clown,  acrobat,  aerialist, 
juggler,  thrill  performer,  ringmaster,  stunt  person, 
fire  eater) 

• Newspeople/Announcers 

broadcast  journalist;  announcer;  specialized  televi- 
sion reporters;  sportscaster;  disc  jockey 

• Directors 


THE  A TRE  AND  MEDIA  BUSINESS 

• Producers 

producer;  executive  producer;  associate  producer; 
assistant  producer 

• Theatre  Businesspeople  and  Managers 

general  (business)  manager;  production  (company) 
manager;  publicity  director  (public  relations 
manager);  press  agent  (assistant);  advance  press 
agent;  theatre  manager;  house  manager;  box  office 
treasurer;  (head)  usher;  ticket  taker 

• Television  and  Radio  Directors 

program  department  director;  production  manager; 
news  director;  program  (production)  assistant; 
public  affairs  director;  general  (station)  manager; 
business  manager;  copyright  expert 

• Agents  and  Salespeople 

literary  agent  (and  script  rental  agent);  personal 
manager  (business  agent);  booking  agent;  ticket 
broker;  TV-radio  time  salesperson;  sales  manager; 
traffic  manager 
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THEA  TRE  AND  MEDIA  EDUCA  TION 


DANCE  BUSINESS 


Teachers  and  Librarians 

college  or  university  faculty  members;  secondary 
school  teacher;  elementary  school  teacher; 
adult/community  education  teacher;  private  acting 
teacher;  film  librarian 

Writers  About  Theatre  and  Media 
critic;  research/dissertation  writer;  instructional 
writer;  theatrical  biography  writer;  research  director 
(motion  picture  technical  advisor);  historian 


Arts  Business  Management 

Concert  Management  | 

Sales 

manager,  dance  studio;  salesperson;  dancing  in- 
struction I 

Professional  Associations  and  Organizations 

Legal  and  Financial  Services  1 


★ DANCE 

PERFORMANCE  AND  CREA  TION 
Choreographers 

ballet;  modern  dance;  jazz  dance;  theatre;  film; 
television;  night  club;  folk  dance  ensemble 

Dancers 

ballet;  jazz;  modern;  folk  and  square;  theatre;  film; 
television;  night  club  entertainers;  popular 

Dance  Notators 

notator;  reconstructor;  autographer 

Musicians 

Designers 

stage  scenery  designer;  lighting  designer;  costume 
designer 


PRODUCTION  AND  APPLICA  TION 

Production  Management-Manager 

Dance  Company  Government  Services 

Camera,  Lights,  Sound 

Stage,  Set,  Properties 

Costumes,  Hairstyles,  Makeup 

state  and  regional  councils  on  the  arts;  city  officers 

of  cultural  affairs 


DANCE  EDUCA  TION 

• Teaching 

school,  college;  private  studios;  folk  dance  societies; 
ballroom  studios 

• Community  Arts  Services  , 

library  services  (Bureau  of  Dance  Notation) 

• Dance  Therapy 

hospitals;  clinics;  corrections  institutions 

• Writers  and  Researchers 
dance  critics;  dance  historians 
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Workina  with  the 


The  News  Release 

Schools  (>re  ovoillf)win<i  with  slories  Wfiiliiuj  to  he  written  or  developed  into 
special  newspaper,  radio  or  television  programs.  Here  are  some  suggestions  to 
get  you  started; 


— enrollment  trends 
— transportation  programs 
— student  health  programs 
— music  and  art  education 
— science  projects 
— suggestions  to  parents  to  help 
their  child 

— special  education  programs 
— pre-school  programs 
— grade  reporting 
— vocational  programs 
— reading  programs 
— student  honors  and  achievements 
— testing  programs 


— community  use  of  schools 
— financial  information — local,  state, 
federal  monies  for  programs, 
materials 

— rising  energy  costs 
— energy  conservation  programs 
— importance  of  support  staff 
— sports 
— drama 

— teacher  awards 

— special  holiday  programs  (Easter, 
Thanksgiving,  Christmas) 

— evening  adult  education  classes 
— library  materials 
— textbook  selection  procedures 


Collecting  the  Information 

— WHO  is  the  story  about  or  who  is  announcing  it? 

— WHAT  is  happening  or  being  announced? 

— WHb'.RE  is  it  happening? 

— WHY  is  it  happening? 

— WHEM  is  it  happening? 

— HOW  will  it  happen  or  how  will  it  affect  the  students,  teachers,  community,  etc. 

Not  all  stories  will  contain  all  six  points.  Use  names  in  your  stories,  spell  them  cor- 
rectly and  include  addresses  and  titles.  Include  quotes  and  comments  from  peo- 
ple involved,  responsible  or  interested.  Don’t  forget  pictures  if  you  have  them. 


Find  the  Angle  for  Your  Story  and  Write  It 

What  about  your  story  is  unique,  interesting,  funny  or  genuine  human  interest? 
Be  sure  to  stress  this  information  early  in  the  news  release.  Summarize  your  story 
in  the  lead  paragraph  and  follow  it  with  the  details.  You  may  want  to  put  just 
enough  material  in  the  story  to  entice  the  reporter  to  pay  a visit  to  the  school  or  to 
place  a call  (especially  if  the  event  hasn’t  passed)  In  preparing  your  release  it  is 
recommended  that  you  c onsult  either  the  Stylebook  of  the  United  Press  Inter- 
national or  the  Associated  Press  Stylebook  and  Libel  Manual. 

Newswire  Stylebook  AP  Newsfeatures  Department 

United  Press  International  50  Rockefeller  Plaza 

220  E.  42nd  St.  New  York,  NY  10020 

New  York.  NY  10017 


f 
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Good  News  Release  Writing  Tips 


Don’t  editorialize.  In  other  words,  don’t  interject  your  own  views  and  opinions 
unless  you  state  you  are  doing  so. 

Use  exact  dates  (August  1 , 1 980)  rather  than  day  of  the  week.  Avoid  using  words 
like  today  and  tomorrow.  Depending  on  when  the  release  is  received,  it  could  be 
confusing. 

Don’t  use  personal  pronouns  in  a news  release  except  in  a direct  quotation.  Write 
in  the  third  person,  active  voice. 

Localize  your  message. 

When  using  numbers,  spell  out  those  below  10  and  use  numerals  for  10  and 
above. 

Use  the  inverted  pyramid  writing  style  for  news  releases.  Start  with  the  most  im- 
portant facts  first.  Tell  what  happened  and  then  elaborate  by  stating  the  least  im- 
portant facts  last.  By  doing  this  the  editor  is  able  to  cut  one  of  the  last  paragraphs 
if  the  story  is  too  long.  You  also  have  a better  chance  of  getting  his/her  attention 
right  away. 


News  Release  Mechanics 
Use  8V2”  X 1 1”  paper. 

Type  on  one  side  of  the  paper  only. 

Place  the  name  of  the  person  originating  the  release,  the  school  district,  the  ad- 
dress and  a phone  number  in  the  upper  left-hand  corner  of  the  first  page. 

Place  the  date  of  the  release  in  the  upper  right-hand  corner  of  the  first  page. 

Double  space  the  copy  if  possible,  but  try  to  keep  to  one  page. 

Never  include  more  than  one  story  on  a page. 

Don’t  type  the  release  in  all  capitals. 

When  mailing  releases,  allow  for  delivery  time.  You  may  want  to  hand  carry  the 
release. 


Logo— a symt)oi  of  your  school  Send  Originals  rather  than  carbon  copies, 

district — helpful  in  preventing  ^ 
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Meeting  the  Special  Needs  of  Radio  and  Television 

Radio  and  Television — to  provide  quick,  instantaneous  ways  to  get  in  touch  with 
your  publics. 

Radio:  to  use  radio  successfully  you  must  think  sound. 

Television — to  use  television  successfully  you  must  think  visual. 

Writing  for  Radio  and  Television  News  Releases 

Keep  it  simple.  Viewers  and  listeners  can't  reread  a paragraph  that  was  confusing. 

Write  the  way  you  talk.  Vary  sentence  lengths.  Gse  small  words. 

Repeat  the  place  and  time  at  least  once  in  a 30-second  announcement  and  twice 
in  a 60-second  announcement. 

Spell  difficult  names  phonetically  within  parenthesis  right  after  they  occur. 

Avoid  tongue  twisters  and  complicated  words.  Remember  the  release  will  be  read 
aloud.  Read  it  to  someone  on  your  staff  before  you  release  it.  Make  sure  it  sounds 
as  good  as  it  reads. 

Guidelines: 

— 10-second  release — approximately  25  words. 

— 30-second  release — approximately  75  words. 

— 60-second  release — approsimately  150  words. 

Miscellaneous  Tips 

Identify  the  media  that  serve  your  community.  Which  newspapers  do  people  get? 
What  radio  and  television  stations  do  they  listen  to  and  watch?  You  may  want  to 
use  a rock-and-roll  station  to  reach  your  students  and  a station  with  an  adult  con- 
temporary format  for  your  parents  and  key  community  supporters. 

Meet  the  editors,  station  managers  and  reporters. 

Anticipate  media  reaction.  Have  answers  ready  to  tough  questions.  Let  staff  know 
who  calls  should  be  referred  to. 

Congratulate  all  who  have  helped  you — editors,  reporters,  secretaries,  teachers, 
students,  administrators,  community  members,  parents.  A short  note  or  phone 
call  to  say  thanks  can  pay  dividends  in  long-term  friendships  and  support  for  your 
program. 


Check  List 

Is  it  timely  and  on  time? 

Does  the  story  include  all  pertinent  facts,  names,  dates? 

Is  it  accurate?  Are  all  the  names  spelled  correctly? 

J Is  it  clear?  Can  all  the  words  be  easily  understood  by  the  readers?  listeners? 

Is  it  mechanically  correct?  Is  it  typewritten?  Is  it  double  spaced?  Is  it  on  one 

side  of  tiic  paper  only  (do  you  have  ‘more"  at  the  bottom  of  the  page  if  more  than 
one  side)? 

Is  it  brief?  Is  all  unnecessary  material  omitted? 
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SELECTED  SPECIAL  PROJECTS 


The  following  section  contains 
selected  information  about  special  projects. 

• Statewide  Youth  in  Art  projects 
• The  Arts  Process  and  Product 
• Curriculum  development 
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PRINT-MAKING 


CM.  & GRAPHIC 
DESIGN 


SCULPTURE 


POTTERY  8. 
CERAMICS 


FIBERWORK 


FILM/MEDIA-ETC. 
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ARTISTSINTHE- 

SCHOOLS 


ART  EXHIBI- 
TIONS 


TOURING 

GROUPS 


FIELD  TRIPS 


COMMUNITY 

RESOURCES 


SCHOOL  SER- 
VICES TO  CMMTY. 


ATTITUDE/SELF 


ATTITUDE/GROUP 


ATTITUDE/ 
ART  FORM 


COGNITIVE  WORK 


ARTS&  CONSUMERISM 


ARTS  CAREERS/ 
VOCATIONS 


ARTS  AVOCATION 


ARTS  ADVOCACY 
PROMO  & P R. 


Insert  here  same  list  as 
contained  on  Page  106. 
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VISUAL  ARTS 
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SUMMARY: 

* Content/Concepts 

* Appreciation 

* Enrichment 

* Own  Aesthetic 

Choices 

* Attitudes 

* Grading 

* Music  of  the  Vi/orld 

* Music  £(  Consumerism 

* Music  & Careers 

* Music  & Avocations 

* Music  & Advocacy 

* School  Support/ 

Programming 

GENERAL 

MUSIC 

Apply  this  chart  to  each  grade,  K-6 

GRADES 

Music  and  Other 

Disciplines 

Q> 

?r 

(D 

O 

3 

Q) 

(b 

i/t 

3* 

A 

o‘ 

n 

zr 

o 

8 

tA 

Enrichment 

Programming 

* Evaluation 

1 * Activities 

* Objectives 

Content. . . 

Art 

Drama 

h 

A 

A 

Artists-in- 

Schools 

Listen 

Dance 

Lan  Art 

3 

a. 

3" 

A 

3 

Tour 

Groups 

Sing 

Math 

Science 

Older 

Mentors 

Play 

Soc.  St. 
History 

Comm. 

Resources 

Read 

P.E. 

Etc. 

Field 

Trips 

Move 

Other 

Create  Own 

Your  Own  Motes: 

Attitude  Toward 

Self 

Attitude  Toward 
Group 

Attitude  Toward 

Art  Form 

Grading 

(Expanded  Criteria) 

Music  World 

Wide 

Music  and 
Consumerism 

Music  and 

Careers 

Music  and 

Avocations 

Music  and 

Advocacy  & P.R. 

*Definition  of  roles  for  school 
board,  principal,  superinten- 
dent, counselors,  music  super- 
visor & teachers,  general 
teachers,  janitor,  other  per- 
sonnel, parents,  general 
community 
•Staffing 
•Budget 
•Curriculum 
•Scheduling 
•Facilities 

•Materials/Equipment/Supplies 

•Professional  Development 
and  Inservice 

SCHOOL  SUPPORT/ 

PROGRAMMING 
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MUSIC 


Choral  Music 

7-12 

Performance 

GENERAL  MUSIC  * 

PERFORMANCE 

7-12 

Instrumental 

Music 

7-12 

Performance 

•Bands 

•Orchestras 

•Social  Instruments 

All  of  the  above  are  suggested  as  essential  to  the  "performance"  sections  also. 

GENERAL  MUSIC  • 

NON- 

PERFORMANCE 

7-12 
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Expressive 
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C=Competitive 

Enrichment 

Controls 
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Community 

Resources 

Field  Trips 

Folk 

Listen 

•* 

Blues/Soul 

Sing 

Native  Amer. 

Play 

Jazz 

Move 

0 

Rock 

' 

Write 

Contemporary 

Classical 

Read 

Romantic 

Create 

Own 

“ 

Classical 

Baroque 

i 1 

1 i 

Renaissance 

Your  Own  Notes: 

c 

Attitude/Self 
& Group 

Attitude/ 

Music 

Grading 
(Exp.  Criteria) 

Music  Across 
Disciplines 

Music  of  Other 
Cultures 

Music  and 
Consumerism 

Music  and 
Careers 

Music  and 
Avocations 

Music  and 
Advocacy /PR 

■ 

Your  Own  Notes: 

•"Engineering"  and 
Elearonics 

•Make  critical  and 
own  aesthetic 
judgments 

•Appreciate 

•Recognize 

•Understand 
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Youth  in  Art  Project 

1st  Year:  Montana  K-12  Youth  in  Art  Report  1980-81 


In  1980-81  a new  statewide  art  project  was  launched: 

• to  celebrate  the  International  Year  of  the  Child 

• to  add  to  statewide  visibility  of  K-12  student  art 

• to  spotlight  and  encourage  art  teachers,  classroom  teachers  and  school  programs. 

400  two-dimensional  and  three-dimensional  K-1  2 art  pieces  were  sent  in  from  schools  around  the  state. 
School  participation  was  optional. 

Colored  slides  were  taken  of  each  submitted  art  piece  in  order  to  honor  each  student.  These  slides  toured 
the  state  during  the  year  for  the  promotion  of  and  interest  in  student  art  and  for  instructional  purposes  in 
classrooms  and  at  various  meetings. 

The  400  teacher-selected  K-1  2 two-dimensional  and  three-dimensional  art  pieces  were  received  from  34 
Montana  towns:  Absarokee,  Belgrade,  Big  Timber,  Box  Elder,  Bozeman,  Broadus,  Circle,  Columbia  Falls, 
Deer  Lodge,  Dillon,  Fishtail,  Forsyth,  Froid,  Glendive,  Great  Falls,  Hamilton,  Havre,  Helena,  Joplin, 
Kalispell,  Lewistown,  Libby,  Missoula,  Peerless,  Poison,  Poplar,  Red  Lodge,  Roundup,  Sidney,  Twin 
Bridges  and  Wisdom. 

From  the  400  K-12  art  pieces  received,  150  were  exhibited  in  the  Poindexter  Gallery  of  the  Montana 
Historical  Society  in  Helena. 

Gala  Opening  of  Youth  in  Art  Show  — A gala  event  marked  the  opening  of  the  art  exhibition.  Included  were 
speeches  from  the  Lt.  Governor,  Superintendent  of  Public  Instruction,  the  President  of  the  First  Bank,  and 
the  Curator  of  the  Montana  Historical  Society.  Congratulatory  messages  were  received  from  federal  of- 
fices. Live  chamber  music  was  provided  by  Capital  High  School,  and  refreshments  were  served  by  the 
Montana  Historical  Society's  Auxiliary.  Students  and  adults  came  from  Miles  City,  Forsyth,  Circle,  Havre, 
Libby,  Kalispell,  Billings,  Bozeman,  Great  Falls,  Missoula,  Dillon  and  Helena. 

Youth  In  Art  Touring  Show  — A most  successful  smaller  traveling  show  of  54  art  pieces,  tailored  to  fit  the 
space  capacities  of  the  1 9 host  sites,  was  launched  in  January  1 980  and  will  be  completed  by  January 
15,  1981 . This  touring  show  has  been  hosted  by  banks,  art  centers,  or  libraries  in  the  following  sites: 
Bozeman,  Livingston,  Billings,  Great  Falls,  Fort  Benton,  Chester,  Havre,  Glasgow,  Sidney,  Miles  City, 
Broadus,  Forsyth,  Lewistown,  Missoula,  Libby,  Kalispell,  Hamilton,  Dillon  and  Butte.  Estimates  are  that 
between  1 5,000-20,000  student  and  adult  Montanans  have  seen  either  (or  both)  the  slides  and  the 
larger  (1  50  pieces)  or  the  smaller  (54  pieces)  exhibitions. 

Credits 

• Montana  teachers,  students,  and  schools  supported  the  project  through  participation. 

• The  Arts  in  Education  Program,  Office  of  Public  Instruction,  coordinated  the  project. 

• The  First  Bank  System  of  Montana  funded  the  project. 

• The  Montana  U-Haul  Company  provided  successive  truck  units. 

• The  Montana  Historical  Society  provided  high  quality  space,  services  and  technical  assistance. 

Year  two  is  launched  for  1981-82  because  the  overall  response  to  year  one  was  so  very  positive! 


2nd  Year:  Montana  K-12  Youth  in  Art  Project 

March  7-24,  1981.  Gala  Opening,  Saturday,  March  7.  Legislators  to  be  invited. 
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THE  ARTS  PROCESS  AND  PRODUCT 


Using  Bloom’s  Cognitive  Taxonomy  and 
Krathwahl’s  Affective  Taxonomy 


[This  represents  some  original  work  Kay  Burkhardt  did  to  apply  these  taxonomies  to 
the  arts  process  and  product.  Kay  re-ordered  some  categories  and  created  some  new 

ones.] 

COGNITIVE 

AFFECTIVE 

Cl,  KNOWLEDGE:  to  know  about 

A1  RECEIVING:  to  sense,  to  attend  to 

begin  to  know  about;  identify;  find;  name;  label;  list; 
locate;  recognize;  repeat;  copy;  mimic;  say;  recall; 
try ; itemize ; trace ; inquire ; enumerate ; question 

begin;  begin  to  experience;  be  conscious  of;  be 
aware  of;  be  alert;  look;  notice;  sense;  watch;  hear; 
listen;  feel;  feel  (tactile);  observe;  touch;  pay 
attention  to;  scan;  try 

C2  COMPREHENSION:  to  continue  to  know  about 

A2  RESPONDING:  willingness  to  respond 

define;  demonstrate;  distinguish;  detail;  estimate; 
explain;  illustrate;  restate;  re-tell;  try;  play;  make; 
sing; d/scuss;  interpret;  translate;  manipulate; 
respond;  express 

try;  make;  attempt;  ask;  find;  follow;  do;  suggest; 
copy;  proceed;  be  like;  mimic;  express; participate; 
begin;  mirror;  show;  move;  sing;  play;  respond; 
contribute;  attend;  collect;  view 

C3  APPLICATION:  to  develop  skills;  to  put  to  use; 
to  continue  learning 

comply;  app/y;  make;  try;  practice ; prepare; 
memorize;  make;  construct;  make  up.  form;  tell 
about;  /nferpref;  demonstrate;  move;  translate; 
collect;  manipulate;  play;  sing;  show;  become;  dance; 
be  like;  exhibit;  illustrate;  blend;  draw;  attend; 
collect;  view 

C4  ANALYSIS:  to  break  into  parts;  to  continue 
to  understand 

A3  VALUING:  to  understand  (know/try /value); 
to  determine  preference 

compare;  analyze;  distinguish;  examine;  explore; 
investigate;  look  into;  abstract;  examine;  examine 
differences/similarities/difficulties/methods;  figure 
out  why;  qualify 

decide;  choose; pick;  gather;  plan;  se/ect;  design; 
value;  assign  worth;  prioritize;  determine;  rank; 
assess;  compare;  classify;  specify 

C6  EVALUATION:  to  initially  judge  for  a purpose 
(understand,  make /do) 

A4  ORGANIZATION:  to  establish  value  system  & 
put  together 

apply;  appraise;  apply  standards  (own  & others); 
assess;  choose;  conclude;  contrast;  decide;  defend; 
determine;  form;  evaluate;  judge;  select;  value; 
develop;  estimate 

adapt;  arrange;  design;  advocate;  organize; plan; 
structure;  demonstrate;  prepare;  systematize;  con- 
struct; illustrate;  mix;  characterize;  collect;  attend 
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C5  SYNTHESIS:  to  create  (process) 

adapt;  compose;  choreograph;  create;  play;  sing; 
model;  make;  dance;  do;  invent;  synthesize;  develop; 
paint;  print;  play;  sing;  interpret;  act;  characterization; 
attend;  collect;  work  for;  view 

C5  SYNTHESIS:  to  create; 

to  create  (product) 

create;  compose;  render;  play;  sing;  make;  do;  dance; 
act;  craft;  paint;  draw;  sculpt;  design;  invent;  choreo- 
graph; model;  cast;  print;  dramatize;  exhibit;  perform; 
concertize;  direct;  conduct;  collect;  attend;  view 


A5  CHARACTERIZATION:  to  live  own  beliefs 

act  on;  characterize;  adopt,  form;  declare;  express; 
develop;  do;  become;  compose;  create;  make;  play; 
sing;  choreograph;  act;  attend;  collect;  work  for;  view; 


C6  EVALUATION:  to  judge  for  a purpose;  to 

critique  the  product  (by  outside  standards) 

critique;  appraise;  analyze;  conclude;  determine; 
evaluate;  estimate;  criticize;  qualify ; judge 


A6  EVALUATION:  to  decide  based  on  own  beliefs 
(by  one’s  own  inner  standards) 

analyze;  criticize;  appraise;  qualify;  determine; 
evaluate;  estimate;  judge 


-109- 


Formation  of  a 

Montana  Alliance  for  Arts  Education 

STATEWIDE  WORKSHOP  ON  ARTS  IN  EDUCATION 
PLANNING  & ACTION  • HELENA,  SEPT.  1980 

Sponsored  by  the  Office  of  Public  Instruction 

• MUSIC  • VISUAL  ARTS  • DRAMA  • DANCE  • 


Many  Montana  organizations  and  agencies  were  invited  to  a two-day  workshop. 

They  were  told:  "A  common  dedication  to  promoting  the  arts  is  shared  by  many  in  this  state.  Work 
continues  at  a heartening  pace.  A number  of  organizations  and  individuals  are  exploring  cooperative 
ways  to  strengthen  arts  in  education  advocacy,  organization  and  programming.  Quite  simply,  we 
need  your  good  help  in  order  to  continue  our  collaborative  planning  and  action.  You  are  en- 
thusiastically invited  to  a two-day  workshop  on  arts  in  education.  . . ." 

The  workshop  description  stated:  "The  workshop  will  include:  an  overview  report  on  some  national 
arts  in  education  programs;  a report  on  the  organization  and  activities  of  the  National  Alliance  for 
Arts  Education  and  current  Montana  Alliance  for  Arts  Education  status;  mini-reports  from  workshop 
participants  on  their  organizations'  current  and  future  arts  programming;  some  practical  short-range 
and  long-range  planning  for  Arts  in  Education  in  Montana. 


Representatives  from  29  of  the  invited  organizations  attended; 


American  Assoc,  of  University  Women 
Eastern  Montana  College 
Helena  Symphony 
Helena  Community  Chorale 
Gifted  and  Talented  Program,  Office 
of  Public  Instruction 
Helena  Grand  Street  Theatre 
Helena  Community  Arts  Programming 
League  of  Women  Voters 
Magic  Movers 

Montana  Art  Gallery  Directors'  Assoc. 
Montana  Arts  Council 
Montana  Folk  Life  Project 
Montana  Arts  in  Education  Program 
Office  of  Public  Instruction 
Montana  Parent/Teachers  Assoc. 
Montana  Young  Audiences  Programs 


Montana  Art  Education  Association 
Montana  Arts  Advocacy 
Montana  Association  of  Elementary  Principals 
Montana  Committee  for  the  Humanities 
Montana  Dance  Arts  Association 
Montana  Education  Association 
Montana  Institute  for  the  Arts  Foundation 
Montana  Inter-Tribal  Policy  Board  Educ.  Comm. 
Montana  Library  Association 
Montana  Local  Arts  Councils 
Montana  Music  Education  Association 
Montana  Special  Education  Program 
Office  of  Public  Instruction 
Montana  State  Thespians  Assoc. 

Montana  Language  Arts  Program 
Office  of  Public  Instruction 


Workshop  leaders  were:  Kay  Burkhardt,  Arts  in  Education  Specialist,  Office  of  Public  Instruction  and 
Barbara  Salisbury,  Director,  Arts  Coalition  Northwest  (ACN),  Seattle,  WA. 


Results:  A Montana  Alliance  for  Arts  Education  was  formally  organized.  Mary  Cheryl  Larango, 
Missoula,  is  the  new  chairperson.  She  subsequently  attended  the  Arts  Coalition  Northwest  meeting 
in  Seattle  in  November  1 980.  A 14-member  board  (7  voting  members  and  7 ex-officio)  was  formed 
to  provide  leadership  for  the  new  alliance  for  arts  education. 


Funding  for  this  workshop  was  provided  by  the  National  Alliance  for  Arts  Education,  Bennett 
Tarleton,  Director,  J.F.K.  Center  for  Performing  Arts,  Washington,  D.C. 


OFFICE  OF  PUBLIC  INSTRUCTION 

STATE  CAPITOL 
HELENA,  MONTANA  59601 
(406)  449-3095 


Ed  Argenbright 

Superintendent 


To:  Participants  in  the  Arts  in  Education  Planning  & Action  Workshop 


From:  Kay  Burkhardt,  Specialist 


Arts  in  Education  Program 
Music,  Visual  Arts,  Drama,  Dance 


Re:  Our  September  21-22  1980  Workshop 


This  comes  as  a most  sincere  thanks  to  all  of  you  for  expending  such  energy  on  continued  and  col- 
laborative arts  in  education  planning  and  action. 

As  one  of  you  said:  "The  arts  stay  alive  because  people  like  all  of  us  care  . . . and  try  . . 

The  colored  tissue  paper  game  had  been  planned  as  a 30-second  "waker-upper"  for  the  afternoon.  It  was 
spur-of-the-moment  to  use  it  as  a celebrative  launch  on  more  ways  to  strengthen  the  arts.  Hopefully,  the 
long-range  implications  of  the  "launch"  will  be  significant. 

To  closely  ally  the  Montana  Alliance  for  Arts  Education  (AAE)  with  already  existent  and  viable  organiza- 
tions seemed  most  appropriate. 

NOTES: 

1 . Your  reimbursement  forms  have  been  processed  and  hopefully  will  turn  into  real-life  checks  in  your 
mailbox  very  soon. 

2.  Enclosed  are: 

a)  notes  of  the  meeting 

b)  list  of  names  and  addresses  and 

c)  list  of  the  new  AAE  chair  and  Ad  Hoc  Committee. 

3.  A request  has  been  sent  to  the  National  Alliance  for  Arts  Education  (AAE)  for  copies  of  some  other 
states'  by-laws  which  can  be  used  as  resource  information. 

4.  As  I understand  it,  the  Alliance  for  Arts  Education  (as  an  "associate"  of  the  Montanans  for  Arts  Ad- 
vocacy organization)  will  give  its  focus  and  energies  to  the  support  of  Arts  in  Education. 

What  priority  program  efforts  are  identified  and  implemented  will  be  of  its  own  choosing  after  careful 
communication  with  a number  of  individuals  and  organizations. 

5.  The  Alliance  does  not  and  will  not  exist  to  function  as  an  auxiliary  to  the  Office  of  Public  Instruction's 
Arts  in  Education  Program. 

6.  The  Arts  in  Education  Specialist,  Office  of  Public  Instruction,  would  hope  to: 

1 ) be  a strong  supporter  of  the  Alliance's  commitment  to  work  on  strengthening  arts  in  education 
along  with  other  individual,  organizations  and  agencies  in  Montana. 

2)  have  some  sustained  means  of  input  and  joint  planning  with  the  Montana  Alliance  for  Arts 
Education. 

7.  Please  fill  out  the  enclosed  evaluation  sheet  and  return  as  soon  as  possible.  It  was  an  oversight  not 
to  have  asked  for  them  at  the  end  of  the  meetings.  Thanks  for  your  help  on  this  matter. 
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Affimiiitivi'  Action  liliC)  l'’mplov<.'r 


Major  agenda  items  included: 

1 . A report  of  the  Office  of  Public  Instruction's  Arts  in  Education  program  activity  and  direction.  This  in- 
cluded the  Ways  to  Strengthen  Arts  in  Education  Programs  in  Montana  Project  of  1 979-80  and  par- 
ticipants written  responses  to  selected  questions  from  that  report. 

2.  Reports  from  each  member  present  about  the  organizations  they  represented. 

3.  A report  from  Barbara  Salisbury,  Director  of  the  Arts  Coalition  Northwest,  Seattle,  WA,  about  the 
National  Alliance  for  Arts  Education. 

a)  What  AAE  is. 

b)  Samples  of  AAE  activity  in  some  of  the  50  states  and  four  protectorates  in  which  AAE  is  ac- 
tive. 

4.  Discussion,  both  in  the  total  group  and  sub-groups  on: 

a)  where  Montana  wants  to  be  in  five  years  in  its  Arts  in  Education  Planning  and  Action, 

b)  how  to  implement  such  hopes,  and 

c)  the  role  which  a possible  Alliance  for  Arts  Education  could  play. 

5.  After  more  discussion,  a motion  was  made  by  Alan  Newberg  that  a Montana  Alliance  for  Arts  Educa- 
tion be  formed  which  would  be  associated  closely  with  the  Montanans  for  Arts  Advocacy  organiza- 
tion. 

6.  After  due  process,  Mary  Cheryl  Larango  was  elected  Chair  of  the  newly  formed  Montana  Alliance  for 
Arts  Education.  Other  steering  committee  members  voted  in  were  Mary  Cheryl  Larango,  Alan 
Newberg,  Pat  Simmons,  Cheryl  Hutchinson  and  Kay  Burkhardt. 

7.  A plan  for  the  chair  and  steering  committee  to  meet  in  Billings  in  early  October  was  tentatively 
agreed  upon. 

8.  Workshop  adjourned  at  3:20  p.m.  on  Monday,  September  22. 

9.  Stipends  of  $10  per  participant  plus  18.5  cents  per  mile  to  drivers  had  been  promised  and  subse- 
quently dispensed  out  of  monies  given  to  the  state  of  Montana  upon  request  of  Kay  Burkhardt,  AAE 
contact  person. 
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Reports  from  the  Four  Sub-Groups  at  the 
Arts  in  Education  Planning  and  Action  Workshop 

Working  Definition  of  the  Arts  = Music,  Visual  Arts,  Drama,  Dance 

Brainstorming  Assignment:  Where  do  we  want  the  arts  in  education  to  be  in  five  years? 

1 . Basic  Information  and  Commitment 

"Recognition  of  the  commitment  to  the  arts  as  basic  forms  of  knowledge  and  as  part  of  the  basic 
values  in  life." 

"A  strong  support  base  from  community  organizations,  businesses,  industries,  parents  and 
citizens." 

2.  State  Board  of  Public  Education 

"Have  a State  Board  of  Public  Education  statement  on  the  arts." 

3.  Arts  Professional  Organizations 

"Arts  professional  associations  working  more  in  concert." 

4.  Accreditation 

"The  arts  standards  should  be  studied  and  recommendations  made  for  strengthening  them." 
"Accreditation  Standards  increased." 

5.  Certification  & Inservice 

Teachers  and  principals  better  educated  in  the  arts  — increased  certification  standards. 

Teacher  commitment  to  the  arts  in  a)  personal  upgrading  and  b)  "offerings"  to  the  community. 

6.  Curriculum 

"Arts  for  everyone  K-1  2." 

"Curriculum  standards  reviewed  and  upgraded  K-1  2." 

"Arts  curriculum  available  for  all  schools  to  draw  on." 

"Elementary  art  projects  that  are  more  than  coloring,  cutting  and  glueing." 

"All  children  by  high  school  graduation  should  have  an  art  museum  experience,  a theatre  experience 
(audience),  do  some  dance-movement  and  drama,  see  a live  performance  of  an  orchestra,  create 
some  visual  art,  sing  or  play  some  music." 

"School  arts  programs  help  accelerate  the  trend  toward  community  education." 
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7.  Programming 

"Increase  in  programs  like  Artists-in-the-Schools  and  Young  Audiences." 

"Increase  of  touring  performances  and  exhibits  for  communities." 

"Bringing  in  more  regional  and  national  arts." 

"Public  Service  TV  reaching  every  home."  "Montana  PBS  TV." 

"Identify  and  use  artists  (visual  and  performing)  as  resource  people  to  schools." 

"Place  art  specialists  in  all  schools." 

"Place  a humanist  in  the  school." 

"Arts  available  to  the  out  of  school  population." 

8.  Funding 

"State  funded  arts  experiences  — (performing  and  educational). 

"More  funding  of  academic  (college)  arts  programs.  Better  recognition  of  public  service." 

"We  want  the  2 percent  law." 

"Legislation  for  percentage  of  funding  for  the  arts." 

"State  funding  for  the  Artists-in-the-Schools  programs." 

"Increased  funding  for  education  and  arts  programs." 

"Montana  corporations  committed  to  supporting  the  arts  (and  foundations)." 

9.  Professional  Artists 

"Recognition  of  the  professional  artist  as  a worthwhile  contributing  citizen  paid  adequately  for 
his/her  services." 

"Opportunities  for  Montana  artists  to  work  in  Montana." 
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Specific  Action 


A.  Form  an  Alliance  for  Arts  Education 

1 . Advantages 

a.  use  of  postal  permit,  secretary,  space,  phone,  P.O.  box 

b.  recipient/conduit  for  fiscal  flow 

c.  network  of  people  and  organizations 

d.  communication  (newsletter) 

e.  support,  advise,  expertise  and  experience 

f.  credibility  with  legislature 

g.  statewide 

h.  cross  media 

i.  whole  view  (needs)  and  local  view  (needs) 

2.  Concerns  (be  aware  of) 

a.  own  identity  and  integrity 

b.  political  action 

c.  cross  purposes 

d.  funding 

e.  danger  of  diluting 

3 . Di sad  van  tages 

a.  Focus  — arts  focus/arts  education 


B. 


An  Alliance  for  Arts  Education  could  help: 

1 . "Develop  regional  organization  and  interest  in  the  arts." 

2.  "Come  up  with  one  local  project  (involve  students)." 

3.  "Professional  arts  education  organizations  share  a common  meeting  site." 

4.  "Examine  Montana  media." 

5.  Work  on  accreditation 

6.  Work  on  funding 

7.  Work  on  political  training 

8.  Work  on  professional  training 

9.  Create  a general  awakening  of  the  value  of  the  arts  in  education  through: 

a.  administrators  and  staff 

b.  legislators 

c.  school  boards 

d.  community 

10.  "Review  and  update  curriculum  standards  through  coalition  committee  and  recommendations 
given  to  the  Office  of  Public  Instruction  for  consideration.  " 

1 1 . "Identify  resource  artists  within  the  community." 

12.  "Develop  programs  step  by  step,  utilizing  the  arts  to  teach  academic  subjects." 

1 3.  "All  teachers  leave  college  with  a good  working  knowledge  of  the  arts  to  be  incorporated  in  the 
general  curriculum." 

1 4.  "Organize  art  programs  to  be  used  by  uninstructed  teachers  to  introduce  and  interest  students 
in  the  arts." 
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Alliance  for  Arts  Education 
National  Network  Background 


What  is  the  Alliance  for  Arts  Education? 

The  Alliance  for  Arts  Education  is  a network  of  55  committees,  one  in  each  state  plus  the  Bureau  of  In- 
dian Affairs,  the  District  of  Columbia,  Puerto  Rico,  Samoa  and  the  Virgin  Islands.  The  national  office  is 
housed  within  the  Education  Program  of  the  John  F.  Kennedy  Center  for  the  Performing  Arts  in 
Washington,  D.C.  It  is  responsible  for  providing  communication  between  and  among  the  committees,  for 
providing  technical  assistance  services  to  the  committees,  and  for  providing  support  contract  funds  (cur- 
rently $1,000  per  committee  per  year)  for  committee  activities  and  services. 

Each  committee  (usually  composed  of  representatives  from  organizations  involved  in  arts  education 
such  as  the  state  department  of  education,  the  state  arts  agency,  professional  arts  education  groups,  pro- 
fessional education  groups,  and  other  artists  and  educators)  sets  its  own  goals,  objectives  and  activities. 

Most  often  these  activities  focus  on  the  committee's  "forum"  capabilities,  state-level  advocacy  work 
for  arts  education,  the  development  and  implementation  of  state  plans  for  comprehensive  arts  education, 
and  in  providing  consultation  services  to  individuals  and  organizations  conducting  arts  education  pro- 
grams and  projects. 


How  is  the  Alliance  for  Arts  Education  funded? 

The  Alliance  for  Arts  Education  is  funded  under  P.L.  95-561,  which  authorizes  $20,000,000  for  the 
fiscal  year  1979  and  for  each  of  the  four  succeeding  fiscal  years.  The  appropriation  for  the  three  pro- 
grams under  this  public  law  is  currently  $3,500,000. 

$1,250,000  to  the  Department  of  Education's  arts  education  grants  program 
$1,500,000  to  the  National  Committee,  Arts  for  the  Handicapped 

$ 750,000  to  the  John  F.  Kennedy  Center  for  the  Performing  Arts  for  its  Education  Program 

The  federal  funds  which  come  to  the  Kennedy  Center  Education  Program  are  matched  by  private  dollars. 
The  Alliance  for  Arts  Education,  as  one  of  the  Kennedy  Center  Education  Program  components,  receives 
$200,000  in  federal  funds,  supplemented  by  overhead  expenses  absorbed  by  the  Kennedy  Center 
through  private  donations.  (Of  the  other  $550,000  in  federal  funds,  $200,000  goes  toward 
performance-oriented  programs  for  children  at  the  Kennedy  Center  and  at  other  sites  around  the  country; 
$200,000  goes  to  the  American  College  Theatre  Festival;  $150,000  goes  to  support  Arts  Coalition 
Northwest,  a pilot  project  serving  Alaska,  Idaho,  Oregon  and  Washington.) 
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PERSONAL  & PROFESSIONAL 
DEVELOPMENT 


★ Building  Self-Esteem 

★ Building  Sense  of  Community  Between: 

• Arts  Personnel  Statewide 

• Arts  Personnel  National 

• Local  Arts  Personnel  and  Local  Community 

• Arts  Staff  and  Departments  on  the  College  Campus 

• Arts  Staff  and  Departments  Between  the  Colleges 

★ Strengthen  Credibility,  Accountability  and  Effectiveness  of  Personnel  and  Overall 
Arts  Programming 

★ Continued  Professional  Training 

★ Community  Resources  — Who?  What?  Where?  How?  Why? 

• Individuals 

• Programs  and  Services 

• Agencies  and  Organizations 

★ Personal  Skills 

• Flexibility 

• Socialization 

• Professional  Information  and  Skills  Sharing 

• Resume  Preparation 

• Interview  Skills 
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Follow-Up:  Short  Range  & Long  Range 
Planning  for  Strengthening  the  Arts 
in  Education  in  Montana 


★ General 

On  behalf  of  strengthening  the  arts  in  education  — music,  visual  arts,  drama  and 

dance  — continue  to: 

• encourage  people  to  generate  their  own  arts  in  education  advocacy 
statements; 

• assist  colleges,  schools,  communities  and  agencies  to  prepare  and  implement 
arts  in  education  curriculum  and  programming; 

• include  a broad  scope  of  people  in  all  arts  in  education  promotion,  planning  and 
programming  — students,  parents,  administrators,  teachers,  school  staff,  sup- 
port groups,  community  people,  school  boards,  legislators,  state  agencies  and 
organizations; 

• provide  informative  hands-on  arts  in  education  activities  and  programs  which 
build  self-esteem,  skills  in  the  arts; 

• involve  ever/o/7e— students,  prospective  students,  administrators,  parents, 
teachers,  school  board  and  community; 

• identify  and  use  community  resources— both  in  the  arts  themselves,  and  in 
general  support; 

• develop  effective  public  relations  skills; 

• encourage  and  illustrate  to  everyone  how  to  document  all  arts  activities  with 
recordings,  slides,  films,  tapes;  and,  how  to  use  them  for  presentations,  report 
and  projects; 

• exhibit,  perform,  play,  share  the  arts  where  they  are  appreciated  and  effective 

• prepare  and  distribute  arts  careers  information 

• examine  and  strengthen  where  necessary,  arts  pre-service  training 

• examine  and  strengthen  where  necessary,  the  arts  certification  and  accredita- 
tion standards 

• encourage  open  exchange  of  conversation,  experiences,  on-site  workshops 
(both  on  the  college  campuses  and  in  the  schools)  between  schools,  teachers, 
administrators,  college  faculty  and  prospective  teachers; 

• develop  ways  to  cope  with  minima!  schools  situations,  mainstreamed  stubeots, 
gifted  students; 

• encourage  and  assist  in  workshops  on  arts  curriculum  development,  budget 
preparation  and  presentation,  funding  sources,  community  arts  resources,  arts 
advocacy,  arts  careers  and  job  information,  arts  research; 

• encourage  and  assist  in  curriculum  and  program  planning  including  how  arts 
relate  to  life  (values,  informed  choices,  creativity); 

• include  scope  and  sequence,  staffing,  funding,  careers,  staff  development, 
evaluation  systems,  school  environment,  equipment,  facilities,  scheduling,  etc. 
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★ Specifics  1 980-1  981 : 

• hold  a 2-day  workshop  in  September  for  Montana  educators  on  ways  to 
strengthen  arts  in  education;  left/right  brain  research  and  arts  in  education; 
(done) 

• hold  a 2-day  organizational  meeting  with  representatives  of  arts-related 
organizations  in  the  state  for  purposes  of  getting  a possible  Montana  Alliance 
for  Arts  Education  going;  (done,  Alliance  formed  and  beginning  to  function.) 

• hold  planning  workshops  with  Montana  college  faculties  for  purposes  of  in- 
depth  planning  on  teacher  training  in  arts  in  education;  (done  and  continuing) 

• continue  with  workshops  with  regional  administrators  meetings  around  the 
state  to  build  awareness  and  direction  of  the  arts  in  education  programs  in 
Montana  and  to  share  the  results  of  USOE  projects;  a)  arts  survey,  b)  ways  to 
strengthen  arts  in  education;  (continuing) 

• hold  regional  workshops  for  administrators,  teachers,  community  people,  local 
arts  councils,  to  promote  responsible  planning  and  action  for  the  arts  in  educa- 
tion; 

• continue  to  give  technical  assistance  when  requested,  to  the  Missoula  arts  in 
education  curriculum  project;  (continuing) 

• continue  visitations  to  individuals,  groups,  schools,  for  the  purposes  of  arts  in 
education  assistance,  information,  curriculum  development,  inservice;  (conti- 
nuing) 

• continue  responsibilities  through  various  information  dissemination  vehicles; 

a)  regional  papers,  newsletter  of  Montana  Music  Educators,  the  Cadenza,  and 
the  newsletter  of  the  Montana  art  educators; 

b)  hotline  calls; 

c)  workshops  and  meetings; 

• continue  the  statewide  K-1  2 Youth  in  Art  program. 


★ Specifics  1 981 -1  982: 

• take  an  in-depth  curriculum  review  and  development  workshop  on  the  road 
around  the  state  where  requested  in  response  to  promote  information  about 
workshop  possibilities 

• hold  more  regional  workshops  for  administrators,  teachers,  community  people, 
local  arts  councils  to  promote  responsible  planning  and  action  for  the  arts  in 
education; 

• continue  holding  in-depth  teacher  and  administrator  arts  in  education  planning 
and  action  workshops  at  Montana  college  campuses,  and  with  administrators' 
regional  meetings; 

• continue  the  Youth  in  Art  project; 

• work  on  stronger  certification  and  accreditation  standards; 

• identify  federal  funding  sources  and  apply  for  them; 

• strengthen  the  Montana  Alliance  for  Arts  Education. 


★ Establish  understanding  for  continued  need  to  develop  short-range  and  long-range 
plans  and  action  in; 

• awareness  and  advocacy; 

• pre-certification  training  in  the  arts; 

• post-certification  training  in  the  arts; 

• curriculum  development  in  the  arts; 

• support  elements  for  arts  education  programs  — space,  budget,  facilities, 
scheduling,  materials  personnel; 

• personal  and  professional  development; 

• follow-up;  short-range  and  long-range  arts  in  education  planning  and  action. 
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